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1. Call to Order and Roll Call Speaker(s): Committee 

Chairperson 
2. Pledge of Allegiance Speaker(s): Committee 

Chairperson 
3. Announcements to the Audience Speaker(s): Committee 

Chairperson 
4. Public Comment #1 Speaker(s): Committee 

Chairperson 
5. Policies  

5.A. Policy 220 Student Expression/Dissemination of 
Materials 

Speaker(s): Committee 
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5.B. Policy 313 Evaluation of Employees Speaker(s): Committee 
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5.C. Policy 124 Alternative Instruction Speaker(s): Brian 
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5.D. Policy 140 Charter Schools Speaker(s): Brian 
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Cohen 

5.G. Policy 709.1 Video Surveillance Speaker(s): Brian 
Cohen 

6. Discussion Items  

6.A. Resolution: Environment Free of Intimidation, 
Violence and Hate 

Speaker(s): Committee 
Chairperson 

7. Public Comment #2  

8. Adjournment Speaker(s): Committee 
Chairperson 
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STUDENT EXPRESSION/DISSEMINATION OF MATERIALS 

 
These procedures address the dissemination by students of nonschool materials that are not part 
of the curricular or extracurricular program of the District. Materials sought to be disseminated 
as part of the curricular or extracurricular program of the District will be regulated as part of the 
District’s educational program and are not subject to the time, place and manner provisions set 
forth herein. 
 
Students may disseminate nonschool materials, provided that the form of expression and/or the 
use of public school facilities and equipment is/are in accordance with Board Policy 220 (Student 
Expression/Dissemination of Materials), the Code of Student Conduct, these procedures and the 
school dress code, if applicable. It is the responsibility of students intending to disseminate 
nonschool materials to become familiar with the provisions of Board Policy 220 and pertinent 
provisions of the Code of Student Conduct.  
 
The District has no responsibility to assist students in or to provide facilities for the 
dissemination of nonschool materials.  
 
Dissemination of Nonschool Materials 

The dissemination by students of all nonschool materials will be governed by the following 
procedures: 

1. All nonschool materials, together with a copy of the plan of dissemination, must be submitted 
to the building principal no later than 10 a.m. on the school day prior to the requested 
dissemination. The building principal will forward such information to the Superintendent or 
designee for approval. The plan will set forth in detail the desired time, place and manner of 
dissemination, as well as the individuals involved. 

 
2. Identification of the individual student or at least one (1) responsible person in a student 

group will be required upon submission for approval. The person wishing to disseminate 
such material must provide in writing their name, address, telephone number and 
organization, if any. This information will be filed in the building principal's office. 
 

3. The Superintendent or designee will review the material, determine if it constitutes 
expression that is prohibited by Board policy, and inform the building principal or designee 
of the decision. The building principal or designee will notify the student(s) planning to 
disseminate nonschool materials of the decision to grant or deny permission. If the decision 
is to not permit the dissemination, the building principal or designee will specify the reasons 
for the decision as well as the changes in the content of the material or in the plan of 
dissemination which must be made, if any, in order to secure such permission. If the 
student(s) desiring to disseminate such material make(s) such changes in a manner 
satisfactory to the Superintendent or designee prior to the planned dissemination, the building 
principal or designee may then grant permission to disseminate. 

 
Time - 

 
When permission has been granted, students may disseminate approved nonschool materials only 
at the following times: 
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1. Thirty (30) minutes before the official start of school; 
2. Thirty (30) minutes after the official end of school. 

Place - 
 
Dissemination of approved nonschool materials on school property will be permitted only in 
locations that allow for the normal flow of traffic within the school and its exterior doors. 
Building entrance walkways and building lobbies will not be utilized for such dissemination.  
 
Nonschool materials may not be disseminated during any regularly scheduled class unless 
specifically authorized by the Superintendent or designee. 
 
Manner -  
 
All nonschool materials must bear the District disclaimer. 

 
DISCLAIMER: THE BENSALEM TOWNSHIP SCHOOL DISTRICT IS NOT 
RESPONSIBLE FOR, AND DOES NOT ENDORSE, ANY STATEMENT, SENTIMENT 
OR OPINION PUBLISHED OR EXPRESSED IN THIS DOCUMENT. THIS DOCUMENT 
IS NOT PART OF, AND HAS NOT BEEN DISTRIBUTED AS PART OF, THE 
DISTRICT’S CURRICULAR OR EXTRACURRICULAR PROGRAMS.  
 

All approved nonschool materials displayed in a fixed location shall be officially dated and the 
District shall remove the materials within ten (10) school days. 
 
Any student who disseminates materials will be responsible for cleaning any resulting litter, 
including any discarded pamphlets, fliers or other documents. 
 
No student will harass or otherwise interfere with the dissemination of approved nonschool 
materials by student(s), nor may a student in any way compel or coerce a student to accept any 
materials. 
 
Disciplinary Consequences 
 
Any student who violates any provision of Board Policy 220 or these procedures will be subject 
to disciplinary action, in accordance with Board policy and the Code of Student Conduct, which 
may in appropriate cases include suspension and/or expulsion from school.  
 
Student Handbook 
 
A copy of this procedure will be published in student handbooks. 
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BENSALEM TOWNSHIP SCHOOL DISTRICT TEACHER PERFORMANCE GROWTH PLAN 

 
I.​ Statement of Purpose​  

The Bensalem Twp. School District strongly believes that each staff member is 
committed to performing his/her assigned duties in a highly effective manner and 
with a focus on the improvement of student achievement. Lifelong learning is 
required to continually incorporate new ideas, concepts, and skills into one’s daily 
performance.  Staff member commitment and continued support and encouragement 
from the administration are also required. 
 

II.​ Introduction​  
The professional supervision and evaluation process provides for continuous 
professional growth, determines adherence to standards, promotes or directs 
professional growth, and provides a basis for staff member rating.  This system 
provides a means to recognize areas of strength in employee performance, develop 
priorities for growth, improve communication, and provide assistance when needed. 

 
III.​ Rationale​ ​  

Performance expectations of professional personnel in the Bensalem Twp. School 
District focus on: 
A.​ Growth and development achieved in an environment reflecting mutual respect 

and trust 
B.​ Danielson’s Framework for Teaching 
C.​ Student achievement data 
D.​ Fulfillment of professional responsibilities as a member of the Bensalem Twp. 

School District 
E.​ Teachers providing a caring classroom environment in an atmosphere that 

facilitates learning for all students 
F.​ Reflection and analysis as essential for the professional growth of teachers and the 

successful practice of teaching. 
 

IV.​ Plan for Supervision and Evaluation 
A.​ All professional teachers and non-teaching specialists will be issued the 

appropriate rating form in accordance with Pennsylvania School Code and the 
Regulations of the Department of Education in the fall of the next school year, 
after school performance profile scores are published.  This plan emphasizes, 
supports and encourages the growth of the Bensalem Twp. School District’s 
professional staff. 

B.​ Supervision focuses on improving the quality of instruction and professional 
services rendered.  Evaluation refers to the formal rating of an individual, i.e., 
satisfactory or unsatisfactory.  Guiding questions are located in this manual to 
support professional supervisory conversations with non-teaching specialists. 
 

     V.​    Management of the Supervision and Evaluation Process 
To manage the supervision and evaluation process, PA-ETEP, Pennsylvania Electronic 
Teacher Evaluation Portal, will be utilized.  
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PROFESSIONAL APPRAISAL PLAN PROCESS 
 
Administrators will assign or reassign tenured and Level II certified staff to the supervision 
group cycle as indicated below. Arrangements and timeline adjustments shall be communicated 
to faculty. Tenured teachers will be placed in group II a minimum of every four years. 
 
The primary purpose of the Bensalem Professional Supervision and Evaluation Plan is to 
enhance professional performance.  Formal observations and individual options have been 
incorporated in a differentiated plan of supervision.  Participation in the process provides an 
opportunity for growth through staff working with others and with an administrator. Teaching 
staff will be allocated to one of four Groups based on eligibility:   
 

Group I  –   Non-Tenured and Professional I Staff 
Group II –  Tenured Formally Observed Staff 
Group III – Tenured Professional Growth Phase Staff (DSM) 
Group IV – Non-Teaching Professional Staff 

 
Professional evaluation is an accountability measure, which provides information concerning 
personnel decisions (e.g., tenure) regarding a staff member’s ability to meet district and state 
standards.  Therefore, accountability is a necessary part of this appraisal plan. The appraisal is 
divided into two parts: (a) that which is required by the State of Pennsylvania; and (b) that which 
provides for assessment of a staff member’s capability of meeting school district standards.  
 
Administrators will conduct walkthroughs and/or formal observations of staff at any time during 
the Formal observation phase, and will provide constructive feedback to staff based on their 
observations.  Administrators are expected to hold professional conversations with teachers on 
the basis of walkthroughs and observations.  Topics of conversation include and are not limited 
to: 

●​ High levels of energy and student engagement 
●​ Rigorous learning tasks 
●​ A safe and challenging environment 
●​ Smooth organization and management 
●​ Implementation of school district initiatives. 

 
A walkthrough is a process that allows administrators to quickly acquire evidence to support 
goals and instructional practices. Administrators will conduct a minimum of one 
walkthrough per semester (two per school year). Administrators will utilize the walkthrough 
feature on PA-ETEP to document all evidence gathered during the 10 minute time period.  While 
it is expected that most evidence will pertain to Domain II and III, it is possible that the 
observation will yield evidence in Domain I and IV. Administrators will open a new walkthrough 
each time they conduct a visit. A walkthrough may be conducted to document any professional 
responsibility, including, but not limited to: instruction, participation in a parent meeting or 
conference, participation in a student meeting or conference, participation in a professional 
development opportunity. 
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The formal model of educator supervision includes three components—a pre-observation plan, 
observation of teaching, and a post-observation reflection and feedback.  The purpose of the 
pre-observation plan is to set goals for the observation. During the observation, the administrator 
will gather data based largely on Domains 2 and 3 of Danielson’s Framework for Teaching and 
document observable evidence. The teacher will then complete his/her self-reflection using the 
PA-ETEP reflection rubric based on Danielson’s Framework for Teaching. The administrator and 
teacher will engage in professional exchange, discussion and reflection relative to the evidence 
demonstrated during the observation.   
 
During the Formal Observation phase, the staff member and principal/administrator will work 
closely in assessing needs, planning, monitoring and assessing growth through frequent contact 
and joint planning.  Danielson’s Framework for Teaching forms the basis of the school district’s 
template for best professional practice. 
  
CHARLOTTE DANIELSON DOMAINS 
 

Domain 1 
Planning and Preparation 

Domain 2 
The Classroom Environment 

1A. Knowledge of content and pedagogy 2A. Creating an environment of respect/rapport 

1B. Demonstrating knowledge of students 2B. Establishing a culture for learning 

1C. Selecting instructional outcomes 2C. Managing classroom procedures 

1D. Demonstrating knowledge of resources 2D. Managing student behavior 

1E. Designing coherent instruction 2E. Organizing physical space 

1F. Designing Student Assessment  

 
 

Domain 3 
Instruction 

Domain 4 
Professional Responsibilities 

3A. Communicating with students 4A. Reflecting on teaching 

3B. Using questioning & discussion 
techniques 

4B. Maintaining accurate records 

3C. Selecting instructional outcomes 4C. Communicating with families 

3D. Using assessment in instruction 4D. Participating in a professional community 

3E. Demonstrating flexibility & 
responsiveness 

4E. Growing & developing professionally 

 4F. Demonstrating professionalism 
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Group I - Non-Tenured, Level I, or Long Term Substitute Staff in Place for Greater than 70 
Days – Staff Eligible for Formal Observation Phase 
 
This includes non-tenured staff or staff in their first year of service in Bensalem or Level I 
certified staff, or long-term subs in the same placement for greater than 70 days. 

 
Administrators will conduct formal observations of staff at a minimum of once per semester 
(two times per year) for all teachers in Group I and will provide constructive feedback to staff 
based on their observations and collection of data utilizing PA-ETEP. 
 
Group II – Level II Certified Staff 
 
This includes staff who have tenure and a level II certification who are in a four year cycle to be 
formally observed. 
 
Administrators will conduct a minimum of one formal observation at any time in the school 
year and will provide constructive feedback to staff based on their observations and the 
collection of data utilizing PA-ETEP.  
 
Group III – Tenured and Level II Certified Staff – Professional Growth Option 
 
Identification of Staff on Differentiated Supervision Option 
 
Staff eligible for the Professional Growth Options through the Differentiated Supervision Model 
phase includes tenured staff that also hold their Level II certificate.  
 

A.​ Development of Differentiated Supervision Phase 
 
During the Differentiated Supervision Options phase (self-guided), eligible staff members 
will use the “Differentiated Observation” icon on PA-ETEP to select among: Action 
Research, Peer Coaching/Mentoring, or Portfolio to complete the “Differentiated 
Supervision Plan.”  Please note that there are two options available as part of the action 
research selection; professional learning community or collegial walk-throughs. 
 
The Differentiated Supervision Model growth plan must be related to school district 
initiatives or a staff member may elect activities which will contribute to growth and 
performance with the approval of the evaluating administrator. The plan shall consist of a 
professional growth goal, the desired outcomes, the resources and activities to achieve 
these outcomes and how she/he will assess growth. Both parties will authenticate the 
plan, signifying agreement. 
 
Administrators will conduct walkthroughs and/or formal observations of staff at any time 
during the Professional Growth Options phase, and will provide constructive feedback to 
staff based on their observations. 

 
B.​ Differentiated Supervision Options 
 
Differentiated Supervision options include:  Action Research (Professional Learning 
Community, Collegial Walk-Through), Peer Coaching, or Portfolio.  Eligible staff will 
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develop a Differentiated Supervision Action Plan based on Danielson’s Framework for 
Teaching. Each of these four professional growth options is intended to: 
 

●​ Provide structure to record evidence of best practices in teaching 
●​ Lead to professional growth through discussions and sharing with peers 
●​ Support mentoring and coaching relationships by providing artifacts to extend 

professional discussions 
●​ Focus on school district priority areas: 

o​ Strengthening Tier 1 instruction in MTSS 
o​ Building teacher capacity for Tier 2 intervention in the classroom  

 
C.​ Timeline for Differentiated Supervision Phase (Self-Guided)—The process is 

managed using PA-ETEP software.  
 

October​ ​ By the second week of October, teacher completes the  
“Differentiated Supervision” proposal forms on  
PA-ETEP. The Supervisor approves the teacher’s proposal. 

 
October – January  ​ ​ Teacher completes self-guided activities and 

​ ​ ​ ​ ​ completes documentation/artifacts collection (as the  
plan applies). 

 
January​ ​ Teacher completes Mid-Year Progress Update and  

sends to the supervisor. 
 

February-April​ ​ Teacher completes self-guided activities and  
completes documentation/artifacts collection (as the plan 
applies). 

 
April - May​ ​ Teacher completes the Year-End Progress Update and  

sends to the supervisor. 
 
Fall Next SY​ ​ Administrator completes the Evaluation Form and  

reviews it with professional staff member 
 
Group IV – Non-teaching Professional Staff 
 
Staff eligible for Group IV include professional staff members who do not provide direct 
instruction to students. Non-teaching professionals include, but are not limited to: school 
counselors, nurses, school psychologists, social workers, and behavior therapists. 
 
Non-teaching professionals establish a goal for the school year and provide evidence of meeting 
that goal. They initiate the evaluation process on PA-ETEP by opening a NTPE observation.  
Administrators review the goal with the staff member and provide feedback. Administrators are 
expected to hold professional conversations on the basis of the goal and plan throughout the 
school year. Established goals need to be related to the work and priorities of the staff member 
and the district for the year.  The non-teaching professional will document evidence and 
complete a self-assessment on PA-ETEP.  The administrator will review these documents, meet 
with the staff member, and come to an end of year rating. 
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OVERVIEW OF PROFESSIONAL GROWTH OPTIONS 

 
 

OPTION DESCRIPTION ADMINISTRATIVE  
ROLE 

DOCUMENTATION 

Action Research 
 
-​ Professional 

Learning 
Community 
(PLC) 
 

-​ Collegial 
Walk-Through 

 
 
 
 
 

Participation in a 
professional learning 
community or collegial 
walk-throughs 
minimally three times 
per semester. 
 
For the PLC 
Option-Please see 
options listed in 
Appendix C 
 
For Collegial 
Walk-Through see 
Appendix D 
 

Facilitation and 
Evaluation 
 

Completion of 
“Differentiated 
Supervision” form and all 
required Bensalem 
custom forms available 
on PA-ETEP. 
 
Submit evidence of data, 
findings, and a summary 
of conclusions and 
recommendations for 
future activities or 
actions. 
 

Peer Coaching 
 
 ~Teacher Mentors 
 
 ~Demonstration 
   Teachers 
 
 
 

A teacher chooses a 
partner and 
collaboratively plans a 
lesson to be observed a 
minimum of two times 
during the school year. 
 
 

Facilitation and 
Evaluation 
 

Completion of 
“Differentiated 
Supervision” form and all 
required Bensalem 
custom forms available 
on PA-ETEP. 
 
Dates and summaries of 
peer observations and 
feedback sessions.  A 
summary of conclusions 
and recommendations for 
Bensalem faculty. 
 

Portfolio  
1.​ Chosen by the 

teacher based on 
district goals 

 
 
 
 
 
 

Goal setting for growth 
and compilation of at 
least four artifacts from 
each Domain area. 

Facilitation and 
Evaluation 
 
​  

Completion of 
“Differentiated 
Supervision” form and all 
required Bensalem 
custom forms available 
on PA-ETEP. 
 
Four artifacts in each 
domain area. 
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V.  Intensive Supervision 

 
For certified staff experiencing difficulties in professional responsibilities whose performance 
has been identified as not meeting proficiency, a professional improvement plan (PIP) will be 
constructed (See Appendix H). The performance improvement plan will require a formal 
observation at least quarterly. Principals/Supervisors are expected to consult with the Assistant 
to the Superintendent for Administration, Director of Teaching and Learning, and/or Student 
Services/Special Education for guidance and support where you have a teacher who is in need of 
improvement. An improvement is on an individual plan created by the Principal/Assistant 
Principal in conjunction with the district office Directors/Supervisors. 
 
 
VI. Documentation 
 
Sources of evidence to be used in the evaluation process and growth development may include, 
but are not limited to classroom observations; activities such as committee work; curriculum 
development, leadership activities and work samples as they relate to Danielson’s Framework for 
Teaching. Documented observations of behavior pertinent to professional responsibilities will 
also serve as appropriate sources of supportive data.  Specific examples follow: 
 

1.​ Formal Observations 
2.​ Walkthroughs  
3.​ Unannounced Classroom Observations 
4.​ Reports 
5.​ IEP and GIEP documentation 
6.​ Faculty meeting notes 
7.​ Activities:  Documentation of committee work, special conferences, assignments, 

extra-curricular contributions 
8.​ Work Samples:  Newsletter to parents, unit plans, lesson plans, e-mail messages 

to parents, collegial activity samples 
9.​ Documentation of participation in workshops/conference attendance 
10.​Communications:  letters from parents, students, administrators, sharing 

information with colleagues 
11.​Student Work (artifacts):  portfolio artifacts showing student achievement 

growth; grade book data 
12.​Assessment Data:  common assessment data, summative exam data, formative 

assessment data. 
13.​Documentation of peer observations and feedback sessions. 

 
 
VII.  Substitute Teacher Evaluation Requirements 
 
All full-time Substitute teachers, assigned for less than 70 days and more than 45, will be 
observed and rated using the Substitute Teacher Evaluation Form.  See Appendix G.  All 
full-time substitute teachers shall be observed and evaluated a minimum of once per semester. 
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Procedures for Professional Evaluation 
 
Each evaluator will identify and communicate the group assignments to staff. 
 

A.​ For staff members who are non-tenured or who are in their first year of service in 
Bensalem or who are Level I certificate holders shall be rated a minimum of two times 
each year. 

 
1.​ Rating 1 shall be issued for the first semester based on a minimum of one 

observation during the first semester.   
2.​ Rating 2 shall be issued for the second semester once the Building Level Score is 

published, based on a minimum of one observation during the second semester. 
 

B.​ Staff members with tenure and who hold Level II certificates shall be rated a minimum 
of one time during the year based on a minimum of one observation per year.   

 
C.​ An evaluation and rating conference shall be held between the administrator and the staff 

member at which time a comprehensive performance review is to be conducted including 
a review of: 

a.​ classroom observations and walkthroughs 
b.​ all evidence 
c.​ performance and assessment data 
d.​ the staff member’s performance as related to categories detailed in the final 

rating. 
e.​ SPM data 
f.​ other professional areas: e.g., teacher/NTPE attendance, contributions to the 

school, school district and the students 
 

D.​ The ratings will be substantiated through documentation. 
 

When there is potential for an unsatisfactory rating because of classroom performance, 
the supervisor shall conduct classroom observations and follow-up conferences. An  
unsatisfactory rating shall be validated by the District Superintendent, prior to being 
issued to the employee. It is recommended that multiple observations be conducted. 
 

E.​ When a rating of Unsatisfactory is assigned for any category, an administrator shall  
present to the staff member a written plan outlining actions to be taken to improve the 
staff member’s performance and a timeline for such actions. 
 

 
Teacher Supervision and Evaluation Tracking and Accountability 
 
Principals are required to conduct observations and walkthroughs. As the instructional leader, 
the Principal is expected to provide the teacher with evidence-based, constructive and evaluative 
feedback. Principals are expected to track progress on the evaluation process throughout the 
school year, including specific dates of required documentation and conferences. 
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Classroom Teacher Rating Forms (13-1 form) 

The rating form is to be completed for all educators whether they are in the Formal Observation 
Phase or the Differentiated Supervision Phase. There is a check-off box at the top with a place to 
check “semi-annual,” “annual” or “periodic.”  “Semi-annual” would apply to Level I and 
Non-tenured and new to Bensalem.  “Annual” would apply to Level II, Tenured teachers.  
“Periodic” would apply to the need to rate a staff member at a time other than semi-annual or 
annual.   
 
 
Educator Effectiveness Regulations ACT 13 (Updated)– Calculating the Rating for 
Teachers 
 
A.​ Classroom Observations and Differentiated Supervision comprises minimally 70% of the 

overall rating according to regulations*.   The 70% rating is broken down as follows 
according to the Danielson model: 

 
Percentage Domain 

20% I.​  Planning and Preparation 

30% II.​  Classroom Environment 

30% III.​ Instruction 

20% IV.​ Professional Responsibilities 

 
The Domain Rating Assignments are documented in whole numbers and are defined as  
follows: 
 

Rating Value Definition 
Failing 0 The employee does not meet performance 

expectations required for the position. 
 

Needs Improvement 1 The employee is functioning below proficient 
for performance expectations required for 
continued employment. 
 

Proficient 2 The employee’s performance consistently 
reflects practice at a professional level. 
 

Distinguished 3 The employee’s performance consistently 
reflects teaching at the highest level of 
practice. 
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B.​ Multiple Measures of Student Achievement comprises 30% of the overall rating 

according to regulations*.  The rating is comprised of the following percentages: 
 

Percentage Data Type Value 
10% Building Level Data  - 

Assigned by PDE, similar to 
the SPP with an adjusted 
multiplier 
 

Building Level Score 

10% Teacher Specific Data – for 
teachers who have such data 
 

Student Performance on 
State Assessments, PVAAS 
Score & IEP Goals Progress 

10% LEA-Selected Measures SPM Score 
 

 
*For professional staff members who are not assigned any of the multiple measures of student 
achievement, the percentage allocated to the classroom observation or differentiated supervision 
will increase.   
 
Non-Teaching Professional Rating Form (13-3 form) 
The non-teaching professionals include professionals who do not provide direct instruction to 
students and supervisors.  Non-teaching professionals include and are not limited to:  elementary 
school counselor, secondary school counselor, school nurse, school psychologist, social worker, 
behavior therapist, supervisor. 
 
Educator Effectiveness Regulations – Calculating the percentages for Non-teaching 
professionals. 
 
 

A.​ Observation and practice shall comprise 90% of the overall rating when building 
level data is available.  When it is not available, it shall comprise 100% of the overall 
rating.. 
 

Percentage Domain 

25% V.​  Planning and Preparation 

25% VI.​  Educational Environment 

25% VII.​ Delivery of Service 

25% VIII.​ Professional Development 
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The Domain Rating Assignments are documented in whole numbers and are defined as follows: 
 

Rating Value Definition 
Failing 0 The employee does not meet performance 

expectations required for the position. 
Needs Improvement 1 The employee is functioning below proficient 

for performance expectations required for 
continued employment. 

Proficient 2 The employee’s performance consistently 
reflects practice at a professional level 

Distinguished 3 The employee’s performance consistently 
reflects teaching at the highest level of 
practice. 

 
B.​ Student performance shall comprise 10% of the overall rating of the professional 

employee.  It is based on the school building level score. 
 
LEA Selected Measures 
 
LEA Selected Measures utilized in Bensalem in the 2025-2026 school year shall be calculated as 
a Student Performance Measure or SPM. SPMs should be directly aligned to District priority 
instructional goal areas. Content and special area teachers will construct an SPM in their content 
area. Performance ratings shall be calculated as indicated below. 
 
Failing​ ​ Needs Improvement​ ​ Proficient​ ​ Distinguished 
0%-59%​ ​ 60%-69%​ ​ ​ 70%-89%​ ​ 90%-100% 
 
For #3, Performance Indicators (PI), PI Target #2 (Special Education students and students with 
a 504 Plan) is 65 and above; target #1 (regular education students) is 70 and above. 
 
For the SPM Template, please see Appendix E. 
 
 
Additional  Resources 
 
Additional information and resources may be found by visiting the PDE website: 
https://sites.google.com/aiu3.net/pa-act-13-trainings 
 
Three training modules are available on that website to provide additional information. 
 
 

Getting Started on PA-ETEP 

1.​  All new users need to create an account by visiting https://paetep.edulinksolutions.com/login. 
2.​ If a teacher is not listed in a specific building, click on the “administration” tab on the top 

right corner of the screen and then click on assignments.  There you will be able to assign 
a teacher to a specific building. 
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PA-ETEP Documentation Procedures for Formal Observations for Administrators (Click 
HERE for aTutorial Slide Deck if needed) 
 

1.​ Login to the PA-ETEP portal by clicking the login link. Use the login information that 
was provided. 

2.​ Click the “Supervision Management” tab at the top left of the page. This will take you to 
a page that lists all of the teachers that have been assigned to you  

3.​ Click the “Create New Observation” icon in the upper right corner to start a new 
observation. Then Select the “Observation Type - Formal” 

4.​ This will open the Formal Observation page - you will then click on the “Pre-Observation 
questionnaire tab to open that, and you will be able to type in any notes you may want to 
share (i.e. “Please complete the Pre-observation questionnaire; be as thorough as possible 
as this will count towards your Domain 1 rating…etc”. Then click the “Begin” button. 

5.​ This will bring you back to the Formal Observation page where you will click the 
“Schedule” button; this opens the calendar for you to select the date and time of your 
Pre-Observation Conference meeting. 

6.​ This will send an automatic email to that teacher asking him/her to login to the PA-ETEP 
portal and complete the Pre-Observation Questionnaire (Step 1). 

7.​ During the Pre-Observation Conference, you will review the Pre-Observation 
Questionnaire and schedule a date and time for the Observation (Step 2).  

8.​ During the Observation, you will login to PA-ETEP to enter your observation evidence 
notes (Step 3) and then submit the evidence to the teacher.  

9.​ After the teacher reviews your observation evidence, he/she can add any additional 
evidence if necessary and submit them to you for review (Step 4).  

7.​ The teacher will then complete the Post-Observation Questionnaire and submit it to you 
for review (Step 5) and then complete the Self-Assessment Rubric and submit it to you 
for review (Step 6).  

8.​ You will then be prompted to schedule the Post-Observation Conference with the teacher  
where you will review any additional observation evidence submitted by the teacher 
(Step 7), review the Post-Observation Questionnaire, review the Self-Assessment Rubric 
with the teacher (adding your ratings), and then complete the Observation Summary 
Form (Step 8).  

9.​ You and the teacher will then authenticate the observation by adding your signature to the 
portal (Steps 9 & 10).  

10.​You will also have a Walkthrough Observation Evidence Form that you can use  
to enter evidence during the walk-through observation.  

 
Guided Support for Each Step of the Process PA-ETEP  

•​ Email reminders, on-screen pop-up messages and notifications within the portal will 
guide you through each step of the evaluation process.  
 

Notifications Section  
•​ When you are logged in to the portal, you will see an (!) icon next to your name at the top 

of the page. This is your notification section where ALL of your action steps are located.  
•​ If you click on the (!) you will be taken to a page that lists each step that you must 

complete.  
•​ These notifications are essentially the same information that is sent to you in the email 

reminders. They are just listed here for your convenience. You may (at any time) return to 
this Notifications Section to view any action steps that must be taken.  
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PA-ETEP Requirements for Differentiated Supervision 
 

1.​ Login to the PA-ETEP portal by clicking the link at the top of the page.  Use the login 
information provided. 

2.​ Click on the “Observation Management” tab at the top of the page.  This will take you to 
a page that lists all of the teachers who have been assigned to you. 

3.​ Click on the “Differentiated” Icon to start a new evaluation.   This will send an email to 
the teacher alerting him or her to complete the differentiated action plan.  The teacher 
will be prompted to answer a series of questions regarding their selected supervision plan. 

4.​ After the teacher completes the plan, you will meet with the teacher to provide feedback 
and approve the plan once you are in agreement with its contents.  You will explain any 
custom forms required for the teacher’s evaluation and review them. 

5.​ At the end of the first semester, the teacher will provide a mid-year progress report.  You 
will provide feedback to the teacher and review progress toward the established goal.  
The teacher will have an opportunity to seek assistance and/or support as needed. 

6.​ At the end of the school year, the teacher will provide a year-end progress report.  You 
will meet with the teacher to review the goal of the plan and review all evidence and 
documentation provided by the teacher. 

7.​ You will then review the self-assessment rubric and complete the final evaluation. 
8.​ You will then authenticate the evaluation by typing your name in the box at the very end 

of the self-assessment form. 
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Appendix A - Portfolio Mode 

 
 
What is the portfolio mode?  
 
The portfolio mode encourages professional employees to examine their own practice in relation 
to Danielson’s Framework for Teaching.  It is a process in which teachers establish a goal for the 
school year based upon a district priority area.  
 
The portfolio mode consists of three basic parts: 

●​ Establishing a goal for the school year 
●​ Collecting original documentation which provides evidence that the teacher has met the 

goal 
●​ Presenting the completed portfolio to the supervisor for evaluation. 

 
The final portfolio may be completed electronically or in hard copy form.  It must provide 
evidence of achieving the goal in all four domains. The completed portfolio must include 4 
pieces of documentation in each of the four domains and will be defended by the teacher in 
the end of year meeting. 
 

Teacher Responsibilities 
 
Each teacher participating in the Portfolio Mode is responsible for the following: 
 

●​ Determine a professional goal for the school year. 
●​ Collect and maintain evidence of meeting the goal. 
●​ Complete and submit the portfolio planning form as determined by the administrator. 
●​ Prepare a portfolio to present. 
●​ May not resubmit work from a previous year 

 
​
 

 

16 



 
Appendix B - Peer Coaching 

 
What is Peer Coaching?  
 
Peer coaching is an interactive process between two or more teaching professionals that is used 
to:  

●​ share successful practices through collaboration and reflective practice  
●​ act as a problem-solving vehicle  
●​ reduce isolation among teachers  
●​ create a forum for addressing instructional problems  
●​ build collaborative norms to enable teachers to give and receive ideas and assistance  

 
Peer coaching can bring about a better understanding of best practices and better-articulated 
curriculum. Peer coaching has contributed to an overall improvement in teaching and learning in 
the schools (Becker, 2000). Peer coaching provides a mechanism through which teachers can 
gain deeper insight from professional development opportunities and apply it in their own 
classroom, while participating in professional discussions. This type of follow-up helps ensure 
transfer of learning. It also helps teachers to share new ideas and strategies with one another. 
 
Collegial peer coaching consists of three basic parts: 

●​  a pre-conference 
●​  an observation 
●​  a post-conference  

 
 

Teacher Responsibilities 
 
Each teacher participating in the Peer Coaching experience is responsible for the following: 
 

●​ Complete one peer coaching cycle per semester.  This includes the pre-conference, 
observation, and post-conference. 

●​ Complete and submit the Peer Coaching Visit planning form for each peer coaching 
cycle. 

●​ Complete and submit the Peer Coaching Visit Exit Ticket to the observing principal for 
each peer coaching cycle. 

​
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Appendix C -  Action Research Option #1 

 
Professional Learning Community (PLC) 
 
What are Professional Learning Communities?  
 
Professional Learning Communities are groups of teachers who meet regularly as a team to 
analyze current levels of achievement, set achievement goals, identify essential and valued 
student learning, develop common formative and common summative assessments, share 
strategies, and research best practices. The expectation is that this collaborative effort will 
produce ongoing improvement in student achievement. Staff members that choose this option 
will have two options.   

●​ Option 1-Book Study/Action Plan (minimum of three members): TEMPLATES are 
included for these books. 

○​ Mathematics -  
■​ Book Study 1 - Building Thinking Classrooms in Mathematics Grades K-12, 

Peter Liljedahl 
■​ Book Study 2 - Mathematical Mindsets: Unleashing Students' Potential through 

Creative Mathematics, Inspiring Messages and Innovative Teaching (Mindset 
Mathematics) 2nd Edition, Jo Boaler 

○​ Staff Well-Being and Mental Health 
■​ Book Study 3 - Balance Like A Pirate-Jessica Johnson, Sara Johnson, Jessica 

Cabeen 
■​ Book Study 4 - Live Your Excellence-Jimmy Casas 
■​ Book Study 5 - The Zen Teacher-Dan Tricarico 

○​ Teacher Self-Selected Book Study 
■​ A minimum of three teachers would choose a book focused on the district goals.  

This must be pre approved by the building principal. 
●​ Option 2-Teacher Self-Directed option (minimum of three members) 

○​ The teacher would need to propose the idea to a building administrator 
○​ All self-selected options should surround a district or building goal 

 
2025-2026 DSM Book Study Request Form - CLICK HERE 

 
The purpose of the PLC is for teachers to develop new understanding and apply it to their 
classroom to raise student achievement.  Increased student achievement is the indicator of a 
successful PLC. 
 
 

Teacher Responsibilities 
 
Complete and submit the following to your observing administrator (PDF can be uploaded into 
PAETEP: 

●​ PLC Proposal form 
●​ Mid-Year PLC form 
●​ End-of-Year PLC form​
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Appendix D - Action Research Option #2 

Use this Collegial Walk-Through Form as a Guide 
 
Collegial Walk-Through Visit 
 
What is a Collegial Walk-Through Visit? 
 
A Collegial Walk-Through is a brief, focused visit to a classroom for the purpose of observing: 

●​ instructional delivery 
●​ instructional management 
●​ instructional needs 

Whereby, teachers can: 
●​ improve teaching strategies 
●​ strengthen the link with instructional planning 
●​ build professional development and/or growth plans 

 
What are the Collegial Walk-Through expectations? 
 

●​ Determine a focus for your Collegial Walk-Through. 
●​ Select teacher(s)/classroom(s) you prefer to visit and arrange these visits formally with 

the guest teacher(s) (Google Calendar invite, email, etc.). 
●​ Share your areas of focus with the guest teacher(s). 
●​ Decide with the guest teacher(s) how you will conduct yourself while in the classroom 

(remain seated, walk about the room, remain silent, talk with students). 
​
 

Teacher Responsibilities 
 

●​ Each teacher is to complete 6 Collegial Walk-Throughs per school year (3 visits during 
the fall semester and 3 visits during the spring semester).  

●​ Each visit is to last no more than 15 minutes in length. 
●​ Upon completion of each visit, the Collegial Walk-Through form must be submitted to 

the appropriate observing administrator. 
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Appendix E – Substitute Teacher Evaluation 

Click HERE for an editable COPY of this Substitute Teacher Evaluation Form 

 
BENSALEM TWP SCHOOL DISTRICT​ ​ COPY DISTRIBUTION: teacher, principal, HR 
SUBSTITUTE TEACHER EVALUATION 
 

Name: ​      ​ Subject:​  ​ Date: 
 

School:​  .​ Evaluator Signature:     
 

TO THE EVALUATOR: Please read carefully before appraising. To assist you in your appraisals, 
compare this candidate with persons of similar teaching experience and academic level. To 
establish general levels of consistency use the following:   4 - Distinguished performance; 3 - 
Proficient performance; 2 - Basic performance; 1 - Unsatisfactory performance. 
 
Domain 1 – Planning and Preparation​ Rating:  

a.​ Knowledge of Content​  
b.​ Demonstrating Knowledge of Students​ . 
c.​ Setting Instructional Outcomes​  
d.​ Demonstrate Knowledge of Resources​  
e.​ Designing Coherent Instruction​  
f.​ Designing Student Assessment​  

 
Domain 2 - The Classroom Environment​ Rating:  

a.​ Creating an Environment of Respect and Rapport​ ​  
b.​ Establish a Culture for Learning​  
c.​ Managing Classroom Procedures​  
d.​ Managing Student Behavior​  
e.​ Organizing Physical Space​  

 
Domain 3 - Instruction​ Rating:  

a.​ Communicating with Students​  
b.​ Questioning and Discussion Techniques​  
c.​ Engaging Students in Learning​  
d.​ Using Assessment in Instruction​ ​  
e.​ Demonstrating Flexibility and Responsiveness​  

 
Domain 4 – Professional Responsibility​ Rating:  

a.​ Reflecting on Teaching​  
b.​ Maintaining Accurate Records​  
c.​ Communicating with Families​  
d.​ Participating in a Professional Community​  
e.​ Growing and Developing Professionally​  
f.​ Showing Professionalism​  

 
Summary of Domain Ratings:  
 
 
Substitute Teacher's Signature:  
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Appendix F - Building Level Score Calculation 
Information Only 
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Appendix G - Charlotte Danielson Rubrics 

Domain 1: Planning and Preparation 

Component Distinguished Proficient Needs 
Improvement 

Failing 

1A Knowledge of 
Content and Pedagogy 

The teacher’s lessons 
reflect extensive 
knowledge of the 
discipline, structural 
relationships, and 
appropriateness to 
diverse 
students. 

The teacher identifies 
important concepts of 
the discipline, their 
relationships, and their 
appropriateness to 
diverse students. The 
teacher’s plans and 
practice reflect an 
accurate 
understanding of 
prerequisite 
relationships among 
topics and concepts. 

The teacher is familiar 
with the discipline but 
does not see 
conceptual 
relationships. The 
teacher’s knowledge 
of prerequisite 
relationships is 
inaccurate or 
incomplete. 
 

The teacher makes 
content errors in 
planning and practice. 
The teacher does not 
consider prerequisite 
relationships when 
planning. The 
teacher’s plans reflect 
inappropriate or 
limited strategies for 
the discipline. 

1B Demonstrating 
Knowledge of 
Students 

The teacher actively 
seeks and values 
individual student’s 
cultural background as 
well as cognitive and 
physical needs; 
applying that 
knowledge to 
advocate boldly on 
their behalf. 

The teacher 
demonstrates a 
thorough knowledge 
of the cultural 
background and 
learning needs of 
student groups. The 
teacher uses a variety 
of assessments to 
determine 
students’ skill levels 
and social-emotional 
competencies and 
designs instruction 
accordingly, aligning 
lessons to individual 
student needs and 
interests. 

The teacher has 
limited knowledge of, 
and little or no 
connection to, 
students’ backgrounds 
and/or learning needs. 
The teacher is aware 
of the different student 
ability levels, 
interests, and cultural 
backgrounds but tends 
to teach to the whole 
group; do not design 
lessons aligned to 
individual student 
needs or differentiate 
materials to 
accommodate 
differences. 

The teacher designs 
instruction without 
any attention to 
different student 
cultures, learning 
needs, and skill levels. 
The teacher does not 
attempt to ascertain 
varied ability levels, 
interests, or 
backgrounds among 
students in the class. 

1C Setting 
Instructional 
Outcomes 

Instructional outcomes 
are rigorous and 
reference curricular 
frameworks or 
blueprints to ensure 
accurate sequencing. 
Instructional outcomes 
show evidence of 
student input in goal 
setting. 

Instructional outcomes 
are related to the “big 
ideas” of the 
discipline and 
represent high 
expectations. 
Instructional outcomes 
are clear and written 
in terms of what 
students will learn 
rather than do. 

Instructional outcomes 
minimally reflect 
important learning in 
the discipline, 
representing moderate 
expectations. 
Instructional outcomes 
are suitable for most 
of the class but 
focus on what students 
will do rather than 
learn. 

Instructional outcomes 
lack rigor and do not 
represent 
important learning in 
the discipline. 
Instructional outcomes 
are unclear or are 
stated as activities 
and are not suitable 
for many students in 
the class. 
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1D Demonstrating 
Knowledge of 
Resources 

The teacher 
demonstrates an 
extensive knowledge 
of resource 
availability and 
integrates into student 
learning and 
instructional 
practice, as 
appropriate. The 
teacher actively 
maintains existing, 
and pursues new, 
stakeholder 
partnerships to 
provide 
multidisciplinary 
learning opportunities 
for students inside and 
outside the classroom 
and to enhance own 
knowledge. 

The teacher seeks out 
a variety of 
multi-disciplinary 
resources to 
enhance student 
learning as well as the 
teacher’s own 
knowledge and 
Pedagogy. The teacher 
sustains a variety of 
stakeholder contacts 
(e.g., community, 
businesses) to provide 
learning opportunities 
for students inside the 
classroom (e.g., guest 
speakers). 

The teacher uses a 
variety of 
district-provided 
materials but provides 
limited supplemental 
resources and exhibits 
minimal knowledge of 
the availability of 
supplemental 
resources; does not 
seek out other 
resources and 
maintains few 
collaborative, external 
partnerships. The 
teacher participates in 
content-area 
workshops offered by 
the school but does 
not pursue other 
professional 
development or 
training. 

The teacher uses only 
district-provided 
materials, even when 
more variety would 
assist some students. 
The teacher does not 
seek out resources 
available to expand 
his or her 
own skill. Although 
aware of some student 
needs, the teacher 
does not inquire about 
possible resources. 

1E Designing 
Coherent Instruction 

The teacher designs 
instruction to include 
multiple deliveries in 
the current 
instructional setting 
using a variety of 
engaging learner tools 
and activities. The 
teacher seamlessly 
transitions from one 
delivery method to 
another, differentiates 
instruction to 
accommodate student 
learning modalities 
and modes of delivery, 
and provides ample 
opportunities for 
student interaction. 

The teacher designs 
instruction in the 
current instructional 
setting to include 
more than one mode 
of delivery, relying on 
prepared curriculum 
and learning tools. 
The teacher transitions 
effectively between 
modes of delivery, 
differentiating 
instruction to 
accommodate student 
groups with some 
opportunity for 
student interaction. 
 

The teacher is 
comfortable with one 
instructional delivery 
system within the 
current instructional 
setting but cannot 
easily design or 
transition classroom 
instruction outside of 
prepared curriculum 
and learning tools. 
Learning 
activities/resources are 
suitable and 
moderately 
challenging, but 
there is limited 
variety. 
 

The teacher delivers 
instruction in the 
current instructional 
setting without any 
effort to vary 
instructional design. 
Learning 
activities/materials do 
not engage students 
and/or are not well 
aligned to the 
instructional goals. 
Instructional grouping, 
where appropriate 
learning is not 
utilized. 
Lesson plans are not 
structured or 
sequenced and are 
unrealistic in their 
expectations. 
 

1F Designing Student 
Assessment 

Assessments are 
appropriate, 
differentiated, and 
provide opportunities 
for student choice. 
The teacher 
encourages students to 
participate in 
designing assessments 
for their own work 
and to develop rubrics 
according to 
teacher-specified 
learning objectives. 
 

All learning outcomes 
have a method for 
assessment, which 
may 
include a 
non-traditional test 
design; plans indicate 
modified assessments 
for some students, as 
appropriate. 
Assessment criteria 
are clearly written and 
assessment types 
match learning 
expectations. 
 

The planned 
assessments partially 
address the 
instructional 
outcomes; assessment 
criteria are vague. 
Plans refer to the use 
of formative 
assessments, but they 
are not fully 
developed. 
Assessment results are 
used to design lesson 
plans for the whole 
class rather than 
individual students. 

Assessments do not 
match instructional 
outcomes and/or are 
absent criteria. No 
formative assessments 
have been designed. 
Assessment results do 
not affect plans for 
instruction. 
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Domain 2: Classroom Environment 

Component Distinguished Proficient Needs 
Improvement 

Failing 

2A Creating an 
Environment of 
Respect and Rapport 

The teacher models a 
respectful tone in 
words and actions; 
interactions with 
students demonstrate 
caring and sensitivity, 
honoring the dignity 
of each member of the 
learning 
Community. Teacher 
interactions with all 
students are structured 
around 
social-emotional 
competencies, where 
appropriate. 

The teacher’s 
interactions with 
students demonstrate 
knowledge of and 
sensitivity to most 
student needs, 
modeling 
a respectful tone in 
words and actions. 
The teacher’s 
interactions with 
students demonstrate 
an understanding of 
social-emotional 
competencies. 
 

The teacher’s 
interactions with 
students are respectful 
but 
attempt to connect 
with individual 
students are limited in 
their success. The 
quality of interactions 
between teacher and 
students, or among 
students, is uneven; 
limited modeling of 
respectful tones in 
words and actions. 

The teacher’s 
interactions with 
students lack caring 
and 
respect.  The teacher 
displays little 
familiarity with 
individual student’s 
interests or 
personalities. Student 
interactions are 
marked by conflict, 
with inappropriate 
responses directed 
toward each other and 
no intervention or 
response from the 
teacher. 

2B Establishing a 
Culture for Learning 

The teacher 
communicates a 
genuine passion for 
the subject, 
resulting in student 
enthusiasm for 
learning. The teacher 
establishes an 
environment in which 
students’ questions 
and comments 
demonstrate curiosity 
beyond teacher 
expectations. 
 

The teacher 
communicates the 
importance of learning 
and the 
assurance that with 
hard work all students 
can be successful.  
The teacher 
demonstrates a high 
regard for student 
abilities. The teacher 
conveys an 
expectation of high 
levels of student 
effort.  The teacher 
encourages students to 
take initiative in 
completing work of 
high quality. 

The teacher’s regard 
for the work is neutral, 
with minimal 
expectations for 
themselves or for 
student achievement. 
The teacher is 
inconsistent in 
conveying high 
expectations for 
Students. Students 
comply with the 
teacher’s expectations 
for learning but show 
little initiative for the 
work. 

The teacher 
demonstrates few, if 
any, expectations for 
student 
achievement and 
creates a negative 
learning environment 
without structure. 
Students exhibit little 
or no pride in their 
work and are often 
off-task. 
 

2C Managing 
Classroom Procedures 

The teacher transitions 
seamlessly between 
modalities and/or 
instructional settings; 
routines and 
procedures maximize 
opportunities for 
learning. Students 
have a voice and play 
an active role in 
designing and 
adjusting classroom 
routines and 
procedures to support 
their 
learning and personal 
development. 

The teacher transitions 
with minimal loss of 
instructional time; 
routines and 
procedures use time 
productively. Students 
follow established 
routines and are 
prepared to manage 
their learning and 
instructional time as 
directed. 
 

The teacher transitions 
with gaps in 
instruction; 
instructional 
time is lost. Few 
students adhere to 
established routines 
and procedures, 
needing teacher 
guidance and 
prompting to manage 
their learning and 
instructional time. 
 

Instructional time is 
lost through inefficient 
classroom routines 
and procedures. There 
is little evidence that 
students know or 
follow routines, where 
established; students 
are disengaged and/or 
waiting for 
the teacher to provide 
direction. 
 

24 



 

2D Managing Student 
Behavior Expectations 

The teacher has 
established equitable 
standards of conduct 
with input from 
students; student 
behavior is entirely 
Appropriate. The 
teacher uses 
preventative measures 
to monitor student 
behavior and uses 
positive behavior 
reinforcement; 
response to 
misbehavior is 
sensitive to individual 
student needs and 
respects students’ 
dignity. 

The teacher has 
established standards 
of conduct with little, 
if any incidences of 
student misbehavior. 
The teacher monitors 
student behavior and 
uses positive behavior 
reinforcement; 
response is consistent, 
proportionate, 
and effective. 

The teacher attempts 
to maintain order in 
the classroom but 
with uneven success; 
standards of conduct 
are not evident. 
There is minimal 
evidence of ongoing 
monitoring of student 
behavior. The 
teacher’s response to 
student misbehavior is 
inconsistent, with little 
effort at positive 
behavior 
reinforcement. 

The classroom 
environment is 
chaotic, with no 
standards of 
Conduct. The teacher 
does not monitor 
student behavior. The 
teacher ignores 
student behavior, with 
little or no response to 
either positive or 
inappropriate 
behavior. 
 

2E Organizing 
Physical and Digital 
Space 

The physical and 
virtual environments 
are safe; clear 
expectations for 
student behavior in 
learning environments 
are well-defined, 
posted, and modeled. 
The learning 
environments are 
arranged for 
maximum 
accessibility and 
modifications 
are made to 
accommodate all 
students. There is 
complete alignment 
between the goals of 
the lesson and the 
learning 
environments. 

The physical and 
virtual environments 
are safe; expectations 
for student behavior 
are defined and 
posted. The learning 
environments are 
accessible and 
arranged to 
accommodate 
students, as 
necessary, supporting 
the instructional goals 
and learning activities. 
The teacher 
proactively 
investigates student 
needs and designs the 
space to engage 
and accommodate 
various learning 
profiles. 

There is minimal 
evidence of teacher 
effort to ensure 
student safety in 
physical and 
virtual environments; 
some expectations for 
student behavior are 
established. The 
learning environments 
are not fully 
accessible; 
accommodations are 
not addressed for all 
learners. The learning 
environments 
minimally support 
instructional goals and 
learning 
activities. 
 
 

The physical and/or 
virtual environments 
contain safety hazards 
that endanger 
students; learning 
spaces are not 
structured for ease of 
student access or 
navigation. Little to no 
expectations for 
student behavior are 
established. There is 
minimal evidence of 
modifications or 
accommodations for 
students. The 
available technology 
is not being used to 
support or enhance 
learning. 

 

Domain 3: Instruction 

Component Distinguished Proficient Needs 
Improvement 

Failing 

3A Communicating 
with Students 

The teacher clearly 
sets expectations, 
communicates 
content, and 
imaginatively uses 
analogies, modeling, 
and real-world 
examples to 
demonstrate authentic 
learning. The teacher 
anticipates 
misunderstanding and 
invites students to 

The teacher clearly 
states the learning 
objectives, employing 
sound instructional 
strategies. The teacher 
clearly explains 
content, answers 
questions, and offers 
vocabulary and skill 
supplements to help 
with student 
understanding. The 
teacher’s vocabulary 

The teacher refers to 
the learning objectives 
minimally, with little 
or 
no explanation. The 
teacher makes no 
serious content errors 
but does not 
communicate the 
content clearly; the 
teacher must clarify 
learning tasks 
repeatedly for 

The teacher does not 
convey learning 
objectives to students. 
The teacher makes 
serious content errors 
that will affect 
students’ 
understanding of the 
lesson. Students’ body 
language or questions 
show they don’t 
understand the 
content. 

25 



 

share or contribute to 
the content 
explanation. The 
teacher uses rich 
language, offering 
brief vocabulary 
lessons where 
appropriate as well as 
applications to 
real-world scenarios. 
The teacher 
personalizes content 
and language for 
students, where 
appropriate. 

and usage are 
appropriate and well 
suited 
to the lesson, with 
differentiation for 
student groups and 
some 
connection to 
authentic learning. 

students. The teacher 
does not differentiate 
instruction; there are 
limited opportunities 
for student 
participation and 
minimal connections 
to authentic learning. 
Vocabulary and usage 
are correct but do not 
engage or address all 
student groups. 

The teacher does not 
respond to questions 
when students are 
confused about the 
learning task. 
The teacher 
communicates poorly 
and ineffectively. 

3B Questioning and 
Discussion 
Techniques 

The teacher uses a 
variety of questioning 
techniques and 
appropriate wait-time 
to promote high-level 
thinking and 
discourse to challenge 
students. 
All students are 
actively engaged in 
some form of 
high-level content 
theory discussion. The 
teacher ensures all 
voices are heard, and 
the students 
formulate many 
questions, initiate 
topics, and make 
unsolicited 
contributions. 

The teacher uses 
open-ended questions 
and adequate wait 
time, inviting students 
to think and/or offer 
multiple possible 
answers. Most 
students are actively 
engaged in some form 
of content discussion. 
The teacher 
effectively scaffolds 
student responses and 
may offer students 
opportunities to 
discuss subject matter 
independently. The 
teacher promotes 
student discussions of 
content through 
prompts to encourage 
higher-level thinking. 

The teacher attempts 
to frame some 
questions designed to 
promote student 
thinking, but only a 
small number of 
students are involved. 
Students minimally 
contribute to 
discussions. The 
teacher rarely uses 
questioning and 
discussion techniques 
during instruction. 
The teacher invites 
students to respond 
directly to one 
another’s ideas, but 
with uneven results. 

The teacher delivers 
questions in a 
rapid-fire approach, 
moving 
from one point to the 
next without 
appropriate 
transitions. Instruction 
is teacher-centered, 
with limited student 
participation; a few 
students dominate 
discussions. The 
teacher’s questions 
elicit a single correct 
answer, do not invite 
student thinking, and 
do not promote 
student engagement. 

3C Engaging Student 
in Learning Activities 
and Assignments 

All students are highly 
engaged in the lesson 
as the teacher utilizes 
varied instructional 
techniques and 
resources, 
accommodating 
different student 
learning modalities. 
The teacher 
encourages students to 
take risks and show 
initiative in modifying 
a learning task to 
make it more 
meaningful or relevant 
to their needs. The 
teacher uses a variety 
of grouping 
methodologies, 
incorporating 
social-emotional 
competencies. 

Most students actively 
participate in learning, 
characterized by 
collaboration and 
intellectual 
engagement. 
Learning tasks provide 
for multiple correct 
responses or 
approaches and/or 
require higher-order 
thinking. Students 
have some choice in 
how they complete 
learning tasks. There 
is a mix of different 
types of groupings, 
suitable to the lesson 
objectives. Materials 
and resources support 
the learning goals and 
incorporate 
intellectual and 
social-emotional 
engagement, as 
appropriate. 

Students are passively 
engaged with the 
content, learning 
primarily facts or 
procedures. Learning 
tasks are a mix of 
those requiring 
thinking and recall. 
The teacher does not 
provide students with 
a choice in how they 
complete tasks. The 
teacher uses different 
instructional 
groupings with partial 
success in achieving 
the lesson objectives. 
The materials and 
resources are partially 
aligned to the lesson 
objectives and only 
occasionally demand 
student thinking. The 
pacing of the lesson is 
uneven, though 
suitable in parts. 

Few or no students are 
interested or engaged 
in the lesson. Learning 
tasks are limited and 
require only recall or a 
single correct 
response/method. 
Only one type of 
instructional grouping 
is used when variety 
would better serve the 
instructional purpose.  
Instructional materials 
used are unsuitable to 
the lesson/students 
and/or require only 
rote tasks. 
The pace of the lesson 
is too slow or too 
rushed. 
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3D Using Assessment 
in Instruction 

Evidence exists that 
students have helped 
to establish evaluation 
criteria for 
high-quality work. 
The teacher 
monitoring of student 
understanding is 
sophisticated and 
continuous; the 
teacher is constantly 
“taking the pulse” of 
the class. The teacher 
makes frequent use of 
strategies to elicit 
information about 
individual student 
understanding. 
Feedback to students 
is specific, timely, and 
comes from many 
sources including 
other students. The 
teacher encourages 
students to self-assess, 
monitoring their own 
understanding using a 
variety of tools at their 
own initiative. 

Students indicate that 
they clearly 
understand the 
characteristics of 
high-quality work. 
The teacher elicits 
evidence of student 
understanding during 
the lesson. 
The teacher invites 
students to assess their 
own work and make 
Improvements. 
Feedback includes 
specific and timely 
guidance, at least for 
groups of 
students. The teacher 
attempts to engage 
students in self- or 
peer-assessment. 

Little evidence exists 
that students 
understand the 
characteristics of 
high-quality work.  
The teacher monitors 
understanding through 
a single method, or 
without eliciting 
evidence of 
understanding from all 
students. The teacher 
requests global 
indications of student 
understanding. 
Feedback to students 
is not uniformly 
specific and not 
oriented towards 
future improvement of 
work. 

The teacher gives no 
indication of what 
high-quality work 
looks like. The teacher 
makes no effort to 
determine whether 
students understand 
the lesson. Feedback 
is only global. The 
teacher does not ask 
students to evaluate 
their own or 
classmates' work. 
 

3E Demonstrating 
Flexibility and 
Responsiveness 

The teacher seizes an 
opportunity to 
enhance learning for 
all students, building 
on student interests or 
a spontaneous event 
(such as a teachable 
moment); successfully 
adjusts and 
differentiates 
instruction to address 
individual student 
misunderstandings. 

The teacher promotes 
the successful learning 
of all students, making 
minor adjustments as 
needed to instruction 
and accommodating 
student questions, 
interests, and needs.  

The teacher attempts 
to modify the lesson 
when needed and 
to respond to student 
questions and 
interests, with 
moderate 
Success. The teacher 
accepts responsibility 
for student success but 
applies only a limited 
repertoire of 
strategies. 

The teacher adheres to 
the lesson plan despite 
evidence of 
poor student 
understanding or lack 
of interest. The 
teacher ignores 
student questions; 
when students 
experience difficulty, 
the teacher assigns 
fault to external 
factors. 

 

Domain 4: Professional Responsibilities 

Component Distinguished Proficient Needs 
Improvement 

Failing 

4A Reflecting on 
Teaching 

The teacher makes a 
thoughtful and 
accurate assessment 
of the extent to which 
lessons have achieved 
instructional 
outcomes for all 
students, citing many 
specific examples 
from 
the lesson and 
weighing the relative 

The teacher makes an 
accurate assessment of 
a lesson’s 
effectiveness and the 
extent to which 
instructional outcomes 
were met and can cite 
general references to 
support the 
judgment. The teacher 
utilizes at least one 
external source of 

The teacher has a 
general impression of 
a lesson’s 
effectiveness and the 
extent to which 
instructional outcomes 
were met. The teacher 
offers few suggestions 
about how a lesson 
could be improved. 
 
 

The teacher does not 
know whether a lesson 
was effective or 
achieved its 
instructional 
outcomes, or 
profoundly misjudges 
the success of a 
lesson. The teacher 
has no suggestions for 
how a lesson could be 
improved. 
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strengths of each one. 
The teacher utilizes 
multiple sources of 
information to 
determine revisions to 
instructional practice. 

information to 
augment 
self-reflection in 
determining revisions 
to instructional 
practice. 

 

4B Maintaining 
Accurate Records 

The teacher’s system 
for maintaining 
information on student 
completion of 
assignments, student 
progress in learning, 
and non-instructional 
records is accurate and 
timely; ensuring 
effective tracking of 
individual students. 
Students contribute 
information and 
participate in 
maintaining the 
records in a variety of 
formats. 

The teacher’s process 
for recording student 
work and non- 
instructional 
information is 
efficient. The teacher 
has an efficient 
process for recording 
student attainment of 
learning goals; 
students are able to 
see their progress but 
not contribute to 
record-keeping. 

The teacher’s system 
for maintaining 
information is 
rudimentary and may 
contain errors. 

The teacher’s system 
for maintaining 
information is 
nonexistent or in 
disarray, resulting in 
errors and confusion. 
 

4C Communicating 
with Families 

The teacher’s 
communication with 
families and 
caregivers 
is frequent and 
sensitive to cultural 
traditions and equity 
of 
access, with students 
contributing to the 
communication. The 
teacher’s response to 
family and caregiver 
concerns is handled 
with professionalism 
and respect. 

The teacher 
communicates 
frequently and 
professionally 
with families and 
caregivers about the 
instructional 
program and conveys 
information about 
individual student 
progress. The teacher 
attempts to engage 
families and 
caregivers in the 
instructional program 
using a variety of 
communication 
strategies. 

The teacher provides 
families and 
caregivers with 
infrequent 
or incomplete 
information regarding 
the instructional 
Program. 
Communications are 
typically one-way and 
may be 
inappropriate at times. 
 

The teacher 
communication with 
families and 
caregivers, 
relative to the 
instructional program 
and/or individual 
students, is either 
nonexistent or 
sporadic and is often 
inappropriate. 
 

4D Participating in a 
Professional 
Community 

The teacher takes a 
leadership role in 
promoting activities 
related to professional 
inquiry. 
 The teacher 
collaborates with 
colleagues and the 
community to foster 
mutually supportive 
and cooperative 
cross-curricular and 
stakeholder 
partnerships. The 
teacher regularly 
contributes to and 
oversees events that 
positively impact 
school life. 

The teacher regularly 
participates in 
activities related to 
professional inquiry. 
The teacher has 
supportive and 
collaborative 
relationships with 
colleagues. The 
teacher frequently 
volunteers to 
participate in school 
activities, as well as 
school, district, and 
community 
projects. 

The teacher is 
involved in the 
school’s culture of 
professional inquiry 
when invited. The 
teacher maintains 
cordial relationships 
with colleagues 
to fulfill duties that the 
school or district 
requires. The teacher 
participates in school 
and district events 
and/or projects when 
specifically requested. 
 

The teacher avoids 
participation in a 
professional culture of 
inquiry, resisting 
opportunities to 
become involved 
unless 
Required. The 
teacher’s relationships 
with colleagues are 
negative or 
self-serving.  The 
teacher avoids 
involvement in school 
and district 
events and/or projects. 

4E Growing and The teacher seeks The teacher pursues The teacher The teacher engages 
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Developing 
Professionally 

regular opportunities 
for continued 
professional 
development, 
including initiating 
action 
research. The teacher 
actively seeks 
feedback from 
supervisors and 
colleagues and, where 
appropriate, alters 
professional 
Practice. The teacher 
seeks active leadership 
roles in professional 
organizations in order 
to contribute to the 
profession. 

regular opportunities 
for continued 
professional 
development. The 
teacher welcomes 
colleagues and 
supervisors into the 
classroom for the 
purpose of gaining 
insight from their 
feedback. The teacher 
actively participates in 
professional 
organizations 
designed to contribute 
to the profession. 

participates in 
professional activities 
to a 
limited extent. The 
teacher accepts, with 
some reluctance, 
feedback on teaching 
performance from 
supervisors and/or 
colleagues. The 
teacher’s contributions 
to the profession are 
limited. 
 

in no professional 
development 
activities to enhance 
knowledge or skill. 
The teacher ignores 
feedback on teaching 
performance from 
supervisors and/or 
colleagues. The 
teacher makes no 
effort to share 
knowledge with others 
or to participate in 
contributing to the 
profession. 

4F Showing 
Professionalism 

The teacher is 
recognized by 
colleagues, students, 
and the public as a 
leader, characterized 
by honesty, integrity, 
and confidentiality. 
The teacher 
proactively advocates 
for students’ best 
interests, ensuring 
opportunities are 
available for all 
students to be 
successful. The 
teacher takes a 
leadership role in 
team/departmental or 
school 
decision-making and 
in professional 
interactions with 
stakeholders. 

The teacher 
demonstrates honesty, 
integrity, and 
confidentiality in 
interactions with 
colleagues, students, 
and the public. The 
teacher actively 
addresses student 
needs, working to 
provide opportunities 
for student success. 
The teacher willingly 
participates in 
team/departmental or 
school 
Decision-making. The 
teacher complies fully 
with local policies and 
protocols. 

The teacher 
demonstrates honesty 
in interactions with 
colleagues, students, 
and the public. The 
teacher inconsistently 
attempts to serve 
students, resulting in 
some student interests 
being ill-served. The 
teacher’s decisions are 
based on limited, but 
professional, 
considerations and are 
made in isolation. The 
teacher complies 
minimally with local 
policies and protocols. 

The teacher displays a 
lack of honesty in 
interactions with 
colleagues, students, 
and the public. The 
teacher is not alert to 
students’ needs, 
contributing to 
practice that results in 
some student interests 
being ill-served. 
The teacher makes 
decisions based on 
self-serving interests 
and in isolation. The 
teacher does not 
comply with local 
policies and protocols. 
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Appendix H - Performance Improvement Plan 

Click HERE for an editable COPY of the BTSD Performance Improvement Plan 
 

Resource for the Performance Improvement Plan can be found here: https://www.paprincipals.org/news/teacher-improvement-plan/  
 

 
​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​
​ ​ ​ ​ ​ ​ ​  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Optional for tracking purposes only: BTSD Employee Discipline Log 
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https://docs.google.com/spreadsheets/d/1dwfLQ3ucDWbMQcPGBt2WMOihmefacXbNRTYMK-LDdno/copy


 
Appendix I - Optional BTSD Employee Discipline Log 
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I’m completing an: 

Evaluatee Self-Assessment 

Evaluator Assessment 

Today’s Date: 

_____ /_____ /______ 

Introduction 

The Framework for Leadership identifies  those aspects of a school leader’s  
responsibilities  that have been documented through empirical studies and  
theoretical research as promoting improved professional practice. Although not  
the only possible description of practice, these responsibilities seek to define what  
school leaders should know and be able to do in the exercise of their profession. 

In the framework presented, each of the four domains is supported by specific  
components of professional practice and aligned to professional standards.  
Although the components are distinct, they are related to one another. School  
leaders should note that not all components are necessarily applicable to every  
situation. The evaluator and the school leader jointly converse to explore the  
relationship of each component to the educator’s specific role and responsibilities. 

NOTE: Discussion Prompts and Evidence of Practice are designed to facilitate  
meaningful conversation and are not meant to fully represent the range of  
training, experience, or unique roles and functions of a given educator. 
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The Four Domains of Professional Practice 
for Principals 

DOMAIN 1: 
Strategic/Cultural Leadership 
School leaders/supervisors systematically and 
collaboratively develop a positive, equitable, and inclusive 
culture to promote continuous student growth and staff 
development. They articulate and model a clear  vision 
for  the school that meaningfully engages all students, 
communities, and staff. 

Components of Practice 

Domain Rating Rubric 

Standards Alignment 

DOMAIN 2:  
Systems Leadership 
School leaders/supervisors ensure that there are processes  
and systems in place for budgeting, staffing, problem 
solving, communicating expectations, and scheduling 
that result in organizing the work routines. They must 
manage efficiently, effectively, and safely  to foster student 
achievement in a positive, equitable, inclusive environment. 

Components of Practice 

Domain Rating Rubric 

Standards Alignment 

DOMAIN 3:  
Leadership for Learning 
School leaders/supervisors ensure that a standards-aligned 
system is in place to address, in a positive, equitable, and 
inclusive manner, the linkage of curriculum, instruction, 
assessment; data on student learning; and educator  
effectiveness based on research and emerging, evidence-
based best practices. 

Components of Practice 

Domain Rating Rubric 

Standards Alignment 

DOMAIN 4:  
Professional and Community Leadership 
School leaders/supervisors promote the success of 
all students, the positive interactions among building 
stakeholders, and the professional growth of staff by acting 
with integrity, fairness, and in an ethical manner. 

Components of Practice 

Domain Rating Rubric 

Standards Alignment 
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DOMAIN 1: Strategic/Cultural Leadership 

COMPONENT 1A: 
Creates an Organizational Vision, Mission, and Strategic Goals 
The school leader/supervisor plans strategically and creates an organizational vision, mission, 
and goals around individualized student success aligned to system-wide goals. 

Distinguished 
• Designs and initiates a process that includes stakeholders for 

developing a shared vision and strategic goals for student growth 
and achievement that result in rigor and relevance for all students. 

• Implements systemic, sustainable goals that promote success for 
all students. 

• Ensures that staff incorporates the school’s vision, mission, and 
strategic goals in their instructional plans to assure that students 
achieve expected outcomes. 

•  Implements systems for on-going, collaborative data review to 
ensure that the school’s vision, mission, values, beliefs, and goals 
drive decisions that positively influence the culture of the school. 

Proficient 
• Implements a process that includes stakeholders for developing 

a shared vision and strategic goals for student growth and 
achievement. 

• Develops goals that promote equitable and inclusive access to 
social-emotional wellness and college, career, and community 
readiness as components of student success. 

• Shares and maintains a focus on the vision and strategic goals 
throughout the school year. 

•  Collects and analyzes data for  the periodic assessment and review  
of progress  toward the school’s  vision, mission, and strategic goals. 

Needs Improvement 
• Develops school-wide vision, mission, and strategic goals based on 

individual beliefs. 

• Plans with limited evidence of stakeholder involvement. 

• Infrequently reviews data and stakeholder feedback to assess 
progress or revise goals to ensure student performance. 

Failing 
• Fails to develop a school-wide vision, mission, or strategic goals. 

• Fails  to demonstrate the involvement of stakeholders in a strategic  
process  that leads  to the development of the school’s  vision,  
mission, and goals. 

• Fails to use data to assess or revise goals based on student 
performance. 

Not Observed 

Discussion Prompts: 
• How do you articulate the vision 

and mission of your organization so 
that it is understood? 

• What is the goal setting process in 
your school? 

• How has your school community 
helped you to determine these 
goals? 

• How are your school’s goals related 
to the district goals and the goals 
for continuous improvement? 

Evidence of Practice: 
• Program agendas and minutes, 

faculty meeting agendas and 
minutes, and/or other meeting 
agendas and minutes regarding 
organizational vision, mission, and 
strategic goals 

• District Comprehensive Plan 
documents 

• Professional Development plans 

• Building Improvement Plan that  
is aligned to the organization’s  
Comprehensive Plan 

• Documentation of organizational  
planning, administrative teaming,  
and personal reflection 

• Policies and procedures that 
promote anti-bullying, equity, and 
social-emotional wellness 

• Policies and procedures that 
promote college, career, and 
community readiness and 
participation in CTE or work-based 
learning experiences 
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DOMAIN 1: Strategic/Cultural Leadership 

COMPONENT 1B: 
Uses Data for Informed Decision Making 
The school leader/supervisor analyzes and uses multiple data sources  to drive effective, 
equity-based decision-making. 

Distinguished 
• Systematically collects, analyzes, monitors, and uses data to  

develop and drive the equity-based decision-making capacity  
of staff and other stakeholders. 

• Activates and sustains a school-wide system for monitoring 
and evaluating progress toward achieving school goals and 
student outcomes. 

• Listens, evaluates, and considers staff and other stakeholder 
input regarding recommended activities and initiatives. 

Proficient 
• Collects, analyzes, monitors, and uses data in driving informed 

decision-making for the attainment of strategic goals and 
objectives. 

• Develops the capacity of staff and other stakeholders to use 
data for decision-making through multiple lenses. 

Needs Improvement 
• Infrequently uses data to monitor progress or to drive effective 

decision-making. 

• Exhibits the inability to develop the capacity of staff and other 
stakeholders to use data for decision-making. 

Failing 
• Fails  to demonstrate the ability  to analyze or use data to drive  

effective decision-making. 

Not Observed 

Discussion Prompts: 
• How have you used the data from 

multiple measures to inform your 
decision making? 

• How are you using student/staff data 
to determine organizational change or 
program change needs? 

• How are you using student/staff  
data to provide targeted professional  
development to staff? 

• How can the organization’s data 
management be improved to 
encourage strategic decision-making? 

Evidence of Practice: 
• Utilization of formative and 

summative assessments 

• Examples of utilization of student and 
school data for instructional planning 
and decision making: 
• Attendance/Graduation Rates 
• Discipline/incident data 
• School Safety reports 
• Special Education referrals 
• Local assessments 
• School climate and/or student 

behavior surveys 
• Placement data 
• Progress monitoring 
• Enrollments and program offerings 
• Courses of rigor/Work-based 

learning 
• Industry certifications 
• Transition planning 

• Documentation of professional  
development for staff on assessment  
tools, data analysis  techniques, and  
utilization of data to drive student  
achievement 

6 



 

   
  

   

   
  

   

 

 

 

 

  

  

 

 
 

 

 

   

 

 
   

  

   
 

 

   
 

 

 

  
 

 

 
 

 

 

 

DOMAIN 1: Strategic/Cultural Leadership 

COMPONENT 1C: 
Builds a Collaborative and Empowering Work Environment 
The school leader/supervisor develops a culture of equity, collaboration, distributive 
leadership, and continuous growth by empowering staff in the development and successful 
implementation of initiatives  that positively impact the school and the community. 

Distinguished 
• Empowers staff and stakeholders to assume responsibility for 

making decisions that foster an equitable school culture and 
student achievement. 

• Establishes an environment where staff and other stakeholders: 
• Select and implement effective, equitable strategies for school and 

student growth. 

• Assess and monitor progress towards achieving the vision, mission, 
and strategic goals. 

• Lead planning and monitoring efforts. 

Proficient 
• Creates a collaborative work environment predicated upon  

cooperation between and among staff and stakeholders. 
• Actively models behaviors  that promote a sense of  

empowerment among staff and stakeholders.  
• Fosters a school culture that values equity among staff and 

building professional relationships. 

• Consistently engages in shared decision-making and 
distributive leadership. 

Needs Improvement 
• Inconsistently includes staff and stakeholders in the decision-

making processes. 

• Articulates  the importance of building a sense of  
empowerment among staff, but only sporadically incorporates  
activities, tools, and protocols  to develop empowerment skills  
among staff. 

Failing 
• Fails to involve staff and stakeholders in discussions and 

decisions regarding school issues. 

Not Observed 

Discussion Prompts: 
• How do your teachers/staff have a 

voice in decisions? 

• What do you do to nurture a climate of 
trust and continuous improvement? 

• How are your teachers/staff involved 
in the planning and assessment of your 
school’s goals? 

• What opportunities have you used to  
engage your  teachers/staff in building  
a collaborative and empowering work  
environment? 

• How do you foster involvement of 
families/caregivers, business, and 
community organizations in your 
decision-making? 

Evidence of Practice: 
• Documentation of efforts  to establish  

and promote collaborative workgroups  
or PLCs for staff 

• Schedules demonstrating shared 
planning time or organization of 
content/grade-level teams 

• Documentation of effective and  
equitable practices for recruiting,  
hiring, and retaining staff 

• Documentation of student and family/ 
caregiver involvement on school-wide 
committees 

• Documentation of efforts  to establish  
and promote collaborative workgroups  
for  staff 

• Attempts to promote and grow a  
positive culture and school pride  
among students, staff, and community 
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DOMAIN 1: Strategic/Cultural Leadership 

COMPONENT 1D: 
Leads Change Efforts for Continuous Improvement 
The school leader/supervisor systematically guides staff through the change process  to 
positively impact the culture and performance of the school. 

Distinguished 
• Demonstrates a change process that is transformative towards 

culture and growth in the performance of the school. 

• Establishes processes to continually evaluate and adapt for 
equitable and inclusive practices to promote growth for all 
students. 

• Drives major initiatives that result in college, career, and 
community ready students. 

Proficient 
• Implements a change process to ensure continuous growth in 

the culture and performance of the school. 

• Implements innovative learning options for students. 

• Plans for and provides professional development in preparation 
for an evolving educational landscape. 

Needs Improvement 
• Articulates the importance of the change process; however, 

when change occurs, it is only through random processes. 

Failing 
• Fails to identify the importance of the change process with no 

provision for positively impacting school culture and student 
growth. 

Not Observed 

Discussion Prompts: 
• What strategic framework guides your 

thinking and planning? 

• How  have you helped your  teachers/ 
staff to become more effective in 
delivering instruction/services and 
administering assessments? 

• What safety nets do you have in place 
to support staff/students? 

• What have you done this year to stay 
current on educational research that 
relates to school performance and 
culture? 

• How do you reflect on organizational 
structures to identify areas for 
improvement in the future? 

Evidence of Practice: 
• A plan and timeline for monitoring the 

progress of LEA changes 

• Examples of documentation 
of activities that support the 
implementation of key elements of a 
change process: 
• Curriculum reviews 
• Act 13 documents 
• Comprehensive Planning 
• Chapter 339/SOAR 
• Special Education Plan revisions 
• Transition planning 
• Professional development 
• Opportunities for blended or remote 

learning and/or flexible instructional 
days 

• Scheduling 
• Scaffolded student supports and 

acceleration (e.g., meeting minutes, 
agendas, and rosters) 
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DOMAIN 1: Strategic/Cultural Leadership 

COMPONENT 1E: 
Celebrates Accomplishments and Acknowledges Failures 
The school leader/supervisor utilizes lessons from accomplishments and failures  to positively  
impact the culture and performance of the school. 

Distinguished 
• Empowers staff and stakeholders to recognize individual 

and collective contributions in a systematic manner toward 
attainment of strategic goals. 

• Utilizes recognition, reward, and advancement to promote the 
accomplishments of the school. 

Proficient 
• Consistently recognizes individual and collective contributions 

in a systematic manner toward attainment of strategic goals. 

• Utilizes accomplishments and failure as an opportunity to 
improve school culture and student growth. 

Needs Improvement 
• Inconsistently utilizes lessons from accomplishments and 

failures to positively impact the culture and performance of 
the school. 

Failing 
• Fails to utilize lessons from accomplishments and failures to 

positively impact the culture and performance of the school. 

Not Observed 

Discussion Prompts: 
• Describe some ways you celebrate 

achievements in your school. What 
was your role in promoting the 
achievement? 

• Describe an initiative that was not 
successful. How did you redirect your 
efforts? 

• How do you share your successes 
with staff/teachers, students, 
families/caregivers, and community? 

Evidence of Practice: 
• Evidence of school and student 

recognition programs: 
• Award ceremonies 
• Certificates of Achievement and 

Appreciation 
• Student of the Month programs 
• Honor Roll 
• Teacher of the Year 
• Student organizations and activities 
• Extra-curricular activities 
• Graduation or promotion 

ceremonies 
• Student assemblies or performances 

• Examples of communications 
to stakeholders that celebrate 
accomplishments and/or 
acknowledge shortcomings: 
• Newsletters 
• Email communications 
• Social media 
• School website 
• Mailings 
• Flyers 
• Board presentations 
• Community group presentations 
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DOMAIN 2: Systems Leadership 

COMPONENT 2A: 
Leverages Human and Financial Resources 
The school leader/supervisor establishes equitable systems for managing all available 
resources  to better serve students, staff, and the school. 

Distinguished 
• Designs  transparent systems  to ensure the strategic allocation  

and equitable use of human and financial resources  to meet  
instructional goals and support teacher needs.  

• Integrates school, LEA, and community resources  to maximize  
the efficiency of school operations. 

• Uses data and feedback to assess the success of funding and 
program decisions. 

Proficient 
• Designs  transparent systems  to equitably manage human and  

financial resources. 
• Ensures  the strategic allocation and equitable use of human  

and financial resources  to meet instructional goals and  
support teacher n eeds. 

Needs Improvement 
• Utilizes systems for allocating human and financial resources 

that are not transparent or equitable. 

Failing 
• Fails to systematically allocate human and financial resources 

that support the vision, mission, and strategic goals of the 
school. 

Not Observed 

Discussion Prompts: 
• What is  your process for determining  

equitable allocation of human,  
financial, and physical resources in  
your school? 

• How do you prioritize requests from  
your  teachers/staff? 

• Describe some examples of effective 
use of technology in your building. 

• How do you research and utilize 
community resources in your school? 

Evidence of Practice: 
• School budget; teacher/program 

budgets; and related reports, agendas, 
or presentations 

• Staffing and substitute coverage plans 
• Effectiveness of school partnerships 

with other agencies/organizations 

• List of available resources assigned to 
strategic goals 

• Analyzing program needs with 
Occupational Advisory Committee 
input 

• Listing of alternative revenue streams, 
(e.g., fundraising, federal and state 
grants, and capital campaigns) 

• Joint Operating Committee (JOC)  
meeting agenda(s) focused on  
staffing and resource allocation 

• Cost comparison of use of internal 
and external resources including those 
available through Intermediate Units 
and PaTTAN 

• Targeted professional development 

• Effective scheduling and appropriate 
class sizes 
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DOMAIN 2: Systems Leadership 

COMPONENT 2B: 
Ensures a High Quality, High Performing Staff 
The school leader/supervisor establishes, supports, and effectively and equitably manages 
processes and systems, which ensure a high quality, high performing staff. 

Distinguished 
• Supervises and evaluates all staff in a fair and equitable

manner and maintains a high performing staff, which is
focused on improving student achievement.

• Proactively recognizes quality teaching and establishes it as an
example of expected performance.

• Proactively creates additional induction opportunities and peer
mentoring to support all new personnel.

• Proactively recommends decisions regarding hiring, transfers,
retention, and dismissal.

• Proactively recruits a diverse, highly qualified pool of
candidates.

Proficient 
• Supervises and evaluates all staff in a fair and equitable

manner following LEA procedures and uses the results to
improve performance.

• Maintains a high performing staff, which is focused on
improving student growth and achievement.

• Provides induction processes to support all new personnel.

• Participates  with appropriate personnel to recruit and retain
high quality staff that meets  the diverse needs of students.

• Prioritizes equity and diversity in recruitment and hiring
practices.

Needs Improvement 
• Inconsistently supervises and evaluates staff.

• Inconsistently delivers on-going, systematic professional
development in support of quality staff performance.

• Provides limited support to all new personnel.

• Inconsistently selects and retains highly qualified personnel.

Failing 
• Fails to maintain a high performing staff, which is focused on

improving student achievement.

• Fails to address ineffective teaching and staff performance.

• Fails to provide induction support to all new personnel.

• Fails to select and retain highly qualified personnel.

Not Observed 

Discussion Prompts: 
• How do you support novice teachers/

staff who are hired to work in your
school?

• What do you see as  your role in the
hiring, transfer, retention, and dismissal
of staff in your school?

• How do you use data from multiple
measures  to ensure you have a high
quality, high performing staff?

Evidence of Practice: 
• Documentation that staff

observations/evaluations were
completed with fidelity

• Utilization of multiple sources of data
for instructional planning and decision
making

• Documentation of a process to
identify instructional needs and
development of professional plans for
teachers

• Staff turnover, retention, and
recruitment data

• Feedback from staff (professional/
support) on quality of induction and
professional development activities

• Evidence of involvement in screening,
interviewing, and recommending staff
members for employment

• Induction and mentoring plans for
staff 

• Evidence of providing principals
and staff with research and other
publications  to support and advance
professional practice

• Evidence of collaboration with
building administrators in the
development of building schedules
and teacher assignments
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DOMAIN 2: Systems Leadership 

COMPONENT 2C: 
Complies with Federal, State, and Local/LEA Mandates 
The school leader/supervisor designs protocols and processes  to comply  with federal, state, 
and local/LEA mandates. 

Distinguished 
• Consistently complies with federal, state, and local/LEA 

mandates and presents each so that they are viewed as an 
opportunity for growth within the school. 

• Implements programs that are both compliant to regulations 
and supported by the school community. 

• Develops opportunities to grow innovative programs derived 
from the mandates. 

• Proactively assumes a leadership role in directing LEA and 
state policy. 

Proficient 
• Consistently complies with federal, state, and local/LEA 

mandates and all contractual agreements in a timely and 
complete manner. 

• Designs protocols and processes to comply with federal, state, 
and local/LEA mandates. 

• Identifies opportunities to grow programs derived from the 
mandates. 

• Participates in directing policy for LEA and state initiatives. 

Needs Improvement 
• Inconsistently complies with federal, state, and local/LEA 

mandates and all contractual agreements in a timely and/or 
complete manner. 

Failing 
• Fails to comply with policies, mandates, and contractual 

agreements in a timely and/or complete manner. 

Not Observed 

Discussion Prompts: 
• With consideration for current 

initiatives, what professional 
development would you recommend 
to support compliance? 

• How do you learn about initiatives and 
program mandates? 

• How do you ensure that staff follow 
state and federal regulations? 

• What influence do state and federal 
mandates have as you plan for 
programming? 

• Are we in compliance with grants/ 
funding that we use to support our  
efforts? 

Evidence of Practice: 
• Examples of documentation of timely 

compliance with federal, state, and 
local/LEA mandates: 
•  Chapter 4 
• Chapter 339 
• Perkins regulations 
•  504 compliance 
•  Informal/formal observations 
• Chapters 14, 15, and 16 
• State/Federal reporting 
• Completion of Annual Financial 

Report (AFR) 
• Addressing incidents  that fall under  

the Office of Civil Rights (OCR) 
• Safe Schools reporting 
• Environmental Protection Agency 

(EPA) regulations 
• Audit reports 
• Mandated reporting regulations 
• District administrative regulations 
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DOMAIN 2: Systems Leadership 

COMPONENT 2D: 
Establishes and Implements Expectations for Students and Staff 
The school leader/supervisor establishes and implements clear expectations, structures, rules, 
and procedures for students and staff, resulting in a safe and equitable school culture. 

Distinguished 
• Empowers staff to monitor their own performance and exceed 

school-wide expectations. 

• Encourages students to monitor their performance and 
strive to exceed expectations set by their teachers, families/ 
caregivers, and themselves. 

• Engages students and staff members in developing 
expectations for student learning and social-emotional 
wellness and developing a safe, equitable school culture. 

Proficient 
• Communicates and enforces clear expectations, structures,  

and fair rules and procedures for students and staff.  
• Creates and revises rules and procedures to maintain a safe 

and equitable school culture conducive to student learning 
and social-emotional wellness. 

Needs Improvement 
• Inconsistently communicates and enforces expectations, rules,  

and procedures for students and staff.  
• Utilizes only school rules and procedures required by LEA 

administration and/or policy. 

Failing 
• Fails  to establish clear expectations, structures, rules, and  

procedures for students and staff. 

Not Observed 

Discussion Prompts: 
• What safety nets do  you have for  

struggling students/staff? 
• What innovative approaches have 

you used this year to increase student 
achievement? 

• What processes are in place to study  
data and define service gaps  to assist  
all students? 

• How are you helping struggling staff 
members improve their skills? 

Evidence of Practice: 
• Signatures from parents/guardians 

and faculty indicating understanding 
and acceptance of student/faculty 
handbooks 

• Program agendas and rosters, faculty  
meeting agendas and minutes, and/or  
other meeting agendas and minutes  
regarding expectations for students  
and staff 

• Communications to families/ 
caregivers, staff, students, and/ 
or community members regarding  
expectations for students and staff 

• Implementation of school-wide  
programs  that promote high quality  
expectations for students and staff  
through structured systems of support 

• Formal and informal staff observations 
• Procedures for online learning 
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DOMAIN 2: Systems Leadership 

COMPONENT 2E: 
Communicates Effectively and Strategically 
The school leader/supervisor strategically designs and utilizes  various forms of formal and 
informal communication with all staff and stakeholders. 

Distinguished 
• Provides information in various formats in multiple ways 

through different media to ensure communication with staff 
and stakeholders. 

• Ensures that staff and stakeholders are aware of school goals 
and demonstrate progress toward meeting the goals. 

Proficient 
• Designs and utilizes a system of open communication that 

provides for  the timely, responsible sharing of information to, 
from, and with staff and stakeholders. 

• Ensures that staff and stakeholders are aware of school goals. 

Needs Improvement 
• Establishes a communications plan for staff and stakeholders 

that lacks purpose, clarity, consistency, or regularity. 

Failing 
• Fails to develop a coherent plan to effectively communicate 

with all staff and stakeholders. 

Not Observed 

Discussion Prompts: 
• What efforts do you make to ensure 

that your teachers know and can 
articulate the school’s vision, mission, 
and goals? 

• How do you foster and facilitate open 
communication with all stakeholders? 

• What organizational systems do you 
have in place to provide and document 
effective communications  with internal 
and external stakeholders? 

Evidence of Practice: 
• Examples of documentation of 

internal/external communication with 
stakeholders using various media: 
• Newsletters and updates to 

stakeholders 
• Utilization of social media/websites 
• Acceptable Use Policy (AUP) 
• Customer, co-op employer, and/or 

student surveys 
• Parent Advisory Committee 

(PAC) and Occupational Advisory 
Committee (OAC) meeting agendas 
and minutes 

• Services for bilingual stakeholders 
• Communication logs and emails 
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DOMAIN 2: Systems Leadership 

COMPONENT 2F: 
Manages Conflict Constructively 
The school leader/supervisor effectively, efficiently, and equitably manages  the complexity of 
human interactions and relationships, including those among and between families/caregivers, 
students, and staff. 

Distinguished 
• Empowers students, staff, and others  to engage each other in  

relationship building activities designed to avoid conflict and  
maintain a positive school culture. 

• Proactively encourages staff and students to accept 
responsibility for their own actions by adhering to operational 
norms. 

• Provides conflict management and relationship building 
training for students, staff, and other stakeholders. 

Proficient 
• Consistently resolves school-based problems/conflicts in a 

fair, democratic way. 

• Provides opportunities for affected stakeholders (students,  
staff, and families/caregivers) to express opinions and  
discusses options  to address discordant issues.  

• Implements and reviews solutions that address discordant 
issues. 

Needs Improvement 
• Inconsistently implements processes  to resolve problems and/ 

or areas of conflict within the school. 
• Interacts with students, staff, and other stakeholders primarily 

on an as needed basis to defuse potentially stressful 
situations. 

Failing 
• Fails to develop and implement conflict management 

processes to manage the complexity of human interactions 
and relationships. 

Not Observed 

Discussion Prompts: 
• What procedures are in place to 

guarantee that consequences for 
inappropriate behavior are equitable 
and consistent in your school? 

• How  do you ensure that your  teachers/ 
staff have been prepared with the skills 
to manage and resolve conflict? 

• How do  you engage a challenging  
staff or community member directly,  
honestly, and with respect in difficult  
situations? 

• How do you reflect on your strengths 
and weaknesses as a manager of  
conflict? 

• What restorative systems do you have 
in place? 

Evidence of Practice: 
• Establishment and enforcement of  

processes  that address conflict and  
appeals 

• Establishment, publication, and 
enforcement of anti-bullying policies 

• Professional development for staff to 
effectively address conflict 

• School climate surveys 

• Board or other public meeting 
agendas, minutes, and presentations 

• Leadership or team meeting agendas 
and minutes 

• Discipline/incident reports 
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DOMAIN 2: Systems Leadership 

COMPONENT 2G: 
Ensures School Safety 
The school leader/supervisor ensures the development and implementation of a comprehensive 
safe schools plan that includes prevention, intervention, crisis response, and recovery. 

Distinguished 
• Incorporates active involvement of various 

agencies in the development, implementation, and 
evaluation of the safe schools plan. 

• Creates and maintains open communication  
processes  that allow for proactive identification  
and intervention of potential incidents. 

Proficient 
• Consistently reviews, analyzes, and adjusts school 

safety and discipline plans based on school data, 
crisis feedback, and current regulations/mandates. 

• Communicates to stakeholders regarding safety 
issues in a clear, appropriate, and timely manner. 

Needs Improvement 
• Inconsistently administers a process for 

reviewing/revising the school safety plan. 

• Lacks a process  to collect data on the  
effectiveness of the school safety plan that  
includes prevention, intervention, crisis response,  
and recovery. 

Failing 
• Fails to develop and implement a comprehensive 

school safety plan that includes prevention, 
intervention, crisis response, and recovery. 

Not Observed 

Discussion Prompts: 
• Are there safety procedures in place that are 

practiced routinely? 

• Explain how your entire staff is aware of their 
responsibilities in emergency situations? 

• What are you doing to make your building 
secure? 

• Is there anything that you would suggest to 
improve our district safety? 

• To what extent have you participated in reviewing 
and updating your school/district safety plan? 
Describe your process. 

• How do you support teachers in safely organizing 
their physical space? 

• In what ways does the curriculum in areas such 
as health and wellness, family/consumer science, 
and science incorporate safety instruction? 

• How do you ensure that nurses, administrators, 
and other personnel are trained according to 
Board policy and state/federal regulations? 

Evidence of Practice: 
• Examples of documentation of the 

implementation of school behavioral and safety 
policies/procedures: 
• Safety drills and reports 
• Professional development dealing with safety 

issues 
• School safety and behavioral policies 
• Memorandum of Understanding (MOU) with 

local law enforcement 
• Relationships with county and local support 

agencies 
• Use of safety data by school stakeholder groups 
• Completed safety inspections for equipment, 

rooms, and facilities 
• Proper signage across building and grounds 
• Active safety committees 
• Inclusion of local emergency responders in 

planning and preparation activities 
• Passive restraint training 
• Development and implementation of building 

and student crisis plans 
• Classroom design and layout 
• Evidence of crisis team meetings 
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DOMAIN 3: Leadership for Learning 

COMPONENT 3A: 
Leads School Improvement Initiatives 
The school leader/supervisor develops, implements, monitors, and evaluates a plan for school 
improvement and equitable student growth that provides  the structure for  the vision, goals, 
and changes necessary for improved student achievement. 

Distinguished 
• Incorporates principles of continuous analysis and refinement  

into a plan for school improvement and student growth;  
positively impacts  the school’s culture and exceeds  
expectations of student achievement toward college, career,  
and community readiness.  

• Develops a system to integrate continuous planning that 
sustains on-going improvement and equitable student growth. 

Proficient 
• Develops a plan for school improvement and student growth, 

as well as establishing clear and consistent processes and 
systems to: 

• Implement the plan. 

• Monitor and evaluate progress toward achieving school goals and 
equitable student outcomes. 

• Revise school goals and student outcomes based on data analysis. 

Needs Improvement 
• Develops a plan for school improvement and student growth; 

however, the plan lacks clear and consistent processes and 
systems to improve student achievement. 

Failing 
• Fails to develop a plan for school improvement and student 

growth that provides the structure for the vision, goals, and 
changes necessary for improved student achievement. 

Not Observed 

Discussion Prompts: 
• What goals and priority initiatives have  

you identified for  your school this  year  
and how did you determine needs? 

• What are your specific goals related to 
instruction and student achievement? 

• What are the strategies you will use to 
assess progress toward the goals? 

• In what ways do you collaborate 
with others at various levels of the 
organization to set and achieve your 
goals? 

• How do you communicate your goals 
and progress toward achievement to 
various stakeholders? How do you 
solicit feedback from stakeholders on 
progress toward goal achievement? 

• How do you ensure that staff members 
have the awareness and resources to 
achieve these goals? 

Evidence of Practice: 
• Communications to families/ 

caregivers, staff, students, and/ 
or community members regarding  
school improvement initiatives 

• Program agendas and minutes, faculty 
meeting agendas and minutes, and/or 
other meeting agendas and minutes 
regarding school improvement 
initiatives 

• Strategic planning based on school 
and student data 

• Feedback from stakeholders 

• Progress on school performance 
initiatives 
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DOMAIN 3: Leadership for Learning 

COMPONENT 3B: 
Aligns Curricula, Instruction, and Assessments 
The school leader/supervisor ensures  that the adopted curricula, instructional practices, and 
associated assessments are diverse and implemented within a Standards  Aligned System and 
data are used to drive refinements  to the system. 

Distinguished 
• Consistently ensures  that the LEA’s standards-based  

curricula, aligned with assessments, instruction, and  
materials, are implemented with fidelity  throughout  
the school. 

•  Reports data and recommendations  to curriculum  
committee for refinement of the LEA’s curricula. 

• Empowers staff to integrate and enrich PA 
Academic and Career Education and Work standards 
throughout the curricula. 

• Empowers staff to integrate and enrich a diverse, 
rigorous, standards-based curricula. 

Proficient 
• Consistently ensures  that the LEA’s standards-based  

curricula are implemented with fidelity  throughout  
the school. 

• Consistently engages necessary stakeholders in 
curricula planning and instruction. 

• Ensures that assessments, instruction, and diverse 
materials align to curricula. 

• Creates opportunities to collaboratively use 
assessments and other data to drive instructional 
decisions and practices. 

• Encourages staff to integrate and enhance curricula 
and lessons that reflect cultural diversity. 

Needs Improvement 
• Inconsistently monitors the fidelity of implementation 

of the LEA’s standards-based curricula. 
• Inconsistently engages necessary stakeholders in 

curricula planning and instruction. 

Failing 
• Fails to monitor the fidelity of implementation of the 

LEA’s standards-based curricula. 
• Fails to engage necessary stakeholders in curricula 

planning and instruction. 

Not Observed 

Discussion Prompts: 
• How have you informed your teachers of the 

importance of alignment of curricula, instruction, 
and assessments to ensure student achievement? 

• What processes are in place to ensure that your 
curriculum is vertically aligned, rigorous, and 
coherent at each grade level? 

• How do you support your  teachers in being  
designers, revisers, and refiners of effective  
instruction? 

• How do you incorporate appropriate resources  
such as  the PDE SAS portal to support and  
motivate effective instruction? 

• In what ways are you ensuring K-12 alignment to 
and vertical articulation with the PAAcademic 
Standards? 

• What system do you have to ensure the fidelity of 
the delivered curriculum to the written curriculum? 

• What system do you have in place for mapping 
curriculum? 

• How accessible is the written curriculum to 
teachers, principals, students, and families/ 
caregivers? 

Evidence of Practice: 
• Communications to families/caregivers,  

staff, students, and/or community members 
regarding alignment of curricula, instruction, and  
assessments 

• Program agendas and rosters, faculty meeting 
agendas and minutes, and/or other meeting 
agendas and minutes regarding alignment of 
curricula, instruction, and assessments 

• Documentation of resources, tools, and/or 
strategies that address alignment of curricula 
established within the LEA with instructional and 
assessment practices within the school 

• Implementation of a school-wide curricula model 

• Quality review documentation, fidelity checks, 
other means by which organization administrators 
ensure the delivery of a guaranteed and viable 
curriculum utilizing research and evidence-based 
instructional practices 
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DOMAIN 3: Leadership for Learning 

COMPONENT 3C: 
Implements High Quality Instruction 
The school leader/supervisor monitors progress of teachers and staff and conducts formative 
and summative assessments in measuring teacher effectiveness  to ensure rigorous, relevant, 
and appropriate instruction and learning experiences are delivered to and for all students. 

Distinguished 
• Employs a variety of assessments  to monitor  the  

effectiveness of professional staff; guides improvement of  
practice, emphasizing rigorous, relevant, and appropriate  
instruction and equitable learning experiences. 

• Utilizes skills and experiences as an instructional leader  to  
identify individual staff and/or building-wide needs.  

• Plans short- and long-term recurring professional  
development activities  to address identified needs based  
upon observation data. 

Proficient 
•  Consistently monitors the effectiveness of, and provides 

timely feedback to, professional staff on improvement of 
practice. 

• Participates in ongoing professional development  
activities  to better monitor and coach the use of effective  
instructional and assessment practices. 

• Monitors performance following professional development 
to ensure the application of lessons learned. 

Needs Improvement 
• Inconsistently monitors the effectiveness of, and provides 

feedback to, professional staff. 
•  Inconsistently participates in ongoing professional 

development activities to better monitor and coach the 
use of effective instructional and assessment practices. 

Failing 
• Fails to monitor the effectiveness of professional staff. 
• Fails  to participate in professional development related to  

monitoring and coaching staff in effective practices. 

Not Observed 

Discussion Prompts: 
• In what ways  do you monitor  teacher 

performance and provide ongoing  
feedback on their effectiveness and  
opportunities for growth? 

• How do you leverage the following 
resources/processes? 
• Instructional coaches/department leaders 
• Formal and informal observations 
• Professional development resources 
• SAS Portal/CDTs/technological resources 

• How do you use building observation 
results/data to plan professional 
development for principals and teachers to 
improve the quality of instruction? 

• What formative and summative assessment 
strategies are your teachers using to 
determine the needs of students? 

• What strategies do teachers use to focus 
instruction to ensure student success? 

• How do you improve instruction that is not  
effective? 

Evidence of Practice: 
• Results of formative assessments and 

summative evaluations to determine 
trends/patterns in instruction 

• Curricular resources available to 
stakeholders through various methods, 
including online 

• Evidence of individualized or differentiated 
curriculum and instructional approaches 
based on student need 

• Evidence of content specific professional 
development that promotes high-quality 
instructional strategies 

• Differentiated supervision models 
• Promotion of culturally responsive, 

equitable access to work-based learning, 
courses of advanced rigor, STEM, and 
other activities based on the needs of 
each student 
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DOMAIN 3: Leadership for Learning 

COMPONENT 3D: 
Sets High Expectations for All Students 
The school leader/supervisor holds all staff accountable for setting and achieving rigorous  
performance goals for  all students. 

Distinguished 
• Creates a culture in which staff members assume 

responsibility for all students achieving the rigorous 
established outcomes in an equitable manner. 

• Leads school planning centered around individualized success 
for all students. 

• Models high expectations for staff by engaging stakeholders to 
help set rigorous performance goals. 

Proficient 
• Consistently holds staff members accountable for ensuring 

all students achieve the rigorous established outcomes in an 
equitable manner. 

• Leads school planning efforts  to set and monitor learning  
goals and establishes scaffolding and tiered supports for all  
students. 

Needs Improvement 
• Inconsistently holds staff members accountable for setting 

and achieving rigorous performance goals for all students. 

Failing 
• Fails to hold staff members accountable for setting and 

achieving rigorous performance goals for all students. 

Not Observed 

Discussion Prompts: 
• What options do you offer for 

struggling students? For gifted or 
accelerated students? 

• In what ways do you support: 
• Student-centered schools? 
• Flexible student grouping? 
• The student referral process? 

• How do you provide equitable 
educational opportunities for all 
students? 

Evidence of Practice: 
• Examples of evidence of collaboration  

between school leadership reflective  
of high expectations and adequate  
support for all students: 
• Systematic use of data for instructional 

planning and decision making 

• Implementation of innovative, tiered 
student supports 

• Utilization of Student Assistance 
Programs (SAP) and Child Study Teams 
(CST) 

• Active involvement in IEP, GIEP, 504, 
and transition meetings 

• Virtual instructional models 

• Student access to dual-enrollment, 
concurrent enrollment, or college credit 
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DOMAIN 3: Leadership for Learning 

COMPONENT 3E: 
Maximizes Instructional Time 
The school leader/supervisor creates a systemic environment which emphasizes instructional 
time and meaningful student engagement. 

Distinguished 
• Implements innovative systems for  time management and staff  

collaboration to promote meaningful student engagement 
through differentiated instructional practices and delivery 
modes. 

• Develops processes and procedures to easily transition to 
distance learning to ensure continuity in instructional time. 

• Systematically monitors the effect of the master schedule on 
staff planning and instruction. 

Proficient 
• Consistently implements a systemic environment which 

emphasizes instructional time and meaningful student 
engagement. 

• Creates and integrates distance learning components  to 
provide expanded, flexible educational opportunities. 

Needs Improvement 
• Inconsistently creates a systemic environment which 

emphasizes instructional time and student engagement. 

• Inconsistently creates opportunities for distance education or 
innovative instructional deliveries. 

Failing 
• Fails to create a systemic environment which emphasizes 

instructional time and student engagement. 

• Fails to create opportunities for distance education or 
innovative instructional deliveries. 

Not Observed 

Discussion Prompts: 
• In developing schedules, how are your 

classrooms and school organized for 
minimal interruptions and transitions? 

• How do you plan meaningful 
meetings that impact both 
instructional goals and management 
goals? 

• What techniques  do you use to 
guarantee that cooperative planning 
sessions are structured for effective 
use of time? 

• How do you foster a healthy sense of 
urgency while managing class time? 

• How do professional development 
opportunities help staff to understand 
and implement effective instructional 
time? 

Evidence of Practice: 
• Examples of documentation of 

processes that maximize instructional 
time: 
• Institution of co-teaching practices 

• Flexible Instructional Days (FIDs) 

• Procedures for distance learning 

• Flexible student grouping 

• Remote learning technology 

• Departmentalized or grade-level 
planning time 

• Virtual professional development 
sessions 

• Master schedule 
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DOMAIN 4: Professional and Community Leadership 

COMPONENT 4A: 
Maximizes Professional Responsibilities through Family/Caregiver
Involvement and Community Engagement 
The school leader/supervisor designs inclusive structures and processes, creating a culture 
that results in family/caregiver involvement and community engagement as  well as support 
and ownership for  the school. 

Distinguished 
• Proactively expands relationships  with families/caregivers 

and the community  to develop buy-in and garner fiscal, 
intellectual, and human resources in support of the school.

Proficient 
• Collaboratively  works  to establish a culture that respects 

and welcomes families/caregivers and community members 
and seeks  ways in which to engage them in student learning 
and school success reflecting the community’s  vision of the 
school.

Needs Improvement 
• Inconsistently designs structures and processes that result

in limited involvement of families/caregivers and other
stakeholders.

Failing 
• Fails to design structures and processes, which result in a lack

of family/caregiver and community engagement, support, and
ownership for the school.

Not Observed 

Discussion Prompts: 
• How do you ensure that there

is representation or a voice for
stakeholders who represent your
school community?

• How do you network with
organizations, local businesses, and
individuals outside the school to build
partnerships to help meet your school
and student goals?

• What communication strategies do
you use to inform and/or engage
families/caregivers and community
members?

Evidence of Practice: 
• Examples of documentation of

processes that maximize family/
caregiver and community
engagement:
• Back to school nights/open houses/

parent-teacher conferences

• Business/industry advisory groups

• Civic organizations

• Comprehensive Planning committees

• Grant-writing partnerships

• IU role-alike workgroups

• Multilingual/ADA compliant
communications

• Parent advisory groups

• Parent/student/teacher portals

• School Board presentations

• Website/newsletters/social media
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DOMAIN 4: Professional and Community Leadership 

COMPONENT 4B: 
Shows Professionalism 
The school leader/supervisor operates in a fair and equitable manner  with personal and 
professional integrity. 

Distinguished 
• Establishes a culture that encourages advocating for fairness,

equity, and integrity throughout the school and community.

• Proactively serves students, seeking out resources when
needed.

• Challenges negative attitudes or practices to ensure that
all students, particularly those traditionally underserved, are
treated equitably and inclusively.

Proficient 
• Consistently operates in a fair and equitable manner with

personal and professional integrity.

• Articulates and demonstrates a personal and professional 
code of ethics as defined by state and national professional 
organizations.

Needs Improvement 
• Inconsistently operates in a fair and equitable manner with

personal and professional integrity.

Failing 
• Fails to operate in a fair and equitable manner with personal

and professional integrity.

Not Observed 

Discussion Prompts: 
• What are the qualities that define you

as an administrator? How do these
qualities impact your school?

• How  do you  communicate your 
professional beliefs and values  to your 
staff, students, and the community at 
large?

• How do you encourage 
professionalism and respect in your 
communications  with your staff and 
stakeholders?

Evidence of Practice: 
• Documentation through school/

LEA policies and student/faculty 
handbooks  that includes equitable, 
consistent actions  to proactively serve 
the needs of all students, staff, and 
community members 

• Meeting guidelines and expectations 
for professional conduct/
responsibilities as defined by  the LEA 
and school community

• Program agendas, minutes, and/
or rosters regarding professionalism
and the code of conduct for school
behavior
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DOMAIN 4: Professional and Community Leadership 

COMPONENT 4C: 
Supports Professional Growth 
The school leader/supervisor supports continuous professional growth of self and others  
through practice, inquiry, and reflection. 

Distinguished 
• Ensures  that professional development within the school 

is aligned to best practices and the goals and needs of the 
school, while recognizing the unique needs of individual 
staff members and self. 

• Establishes systematic reflective practices that are ingrained
in the culture of the school.

Proficient 
• Consistently implements and supports professional

development which would positively impact the culture and
performance of the school.

• Plans, designs, and routinely participates in professional
development focused on the goals and needs of the school.

• Targets professional development toward best practices
for self and others, using a variety of innovative learning
experiences.

• Shows evidence of consistent reflective practice in the
professional growth of self and others.

Needs Improvement 
• Inconsistently implements and supports professional

development which would positively impact the culture and
performance of the school.

• Endorses professional development that may be misaligned
with the goals and needs of the school.

• Shows evidence of inconsistent reflective practice in the
professional growth of self and others.

Failing 
• Fails to identify professional growth needs of self and

others, which would positively impact the culture and
performance of the school.

• Fails to show evidence of reflective practice in the 
professional growth of self and others.

Not Observed 

Discussion Prompts: 
• How do you systemically engage staff

in discussions about current practices,
research, and theory?

• How do you assess your school’s needs
for professional development?

• What orientation and mentoring
opportunities do you provide for new
teachers?

• What professional development have
you engaged in personally this year and
why?

• What are your steps toward matching
your goals with a plan for your
professional development?

Evidence of Practice: 
• Business and industry related credentials 

for both programs and professional staff

• In-house, IU, and other consortia-
provided professional development
activity evaluations and outcomes

• Involvement in Act 45/48 and staff
induction programs

• Maintenance of records regarding 
paraprofessional/support staff required 
annual trainings

• Participation in mentoring, Professional 
Learning Communities (PLCs), reflective 
journaling, and/or other metacognitive 
professional development

• Agendas, rosters, minutes, and/or other
meeting materials regarding professional
development activities aligned with the
needs of the LEA/school

• Record of staff involvement (including
administrator) in professional
organizations and activities

• Results of formative assessments  to 
determine trends/patterns in staff 
development to inform professional 
growth opportunities



  

 

 

 
 

             

Ratings By Domain 

DOMAIN 1: Strategic/Cultural Leadership 
School leaders/supervisors systematically and collaboratively develop a positive, equitable, and inclusive culture 
to promote continuous student growth and staff development. They articulate and model a clear vision for the 
school that meaningfully engages all students, communities, and staff. 

FAILING (0) 
NEEDS 

IMPROVEMENT (1) PROFICIENT (2) DISTINGUISHED (3) 

The school leader/ 
supervisor provides  
little or no strategic 
direction with most 
work being done by  
staff in isolation. 

Decisions are not 
student-focused and 
reflect opinion with 
little use of data. Fails  
to recognize the need 
for change. 

The school leader/ 
supervisor provides  
some strategic direction 
with a few collaborative 
processes in place. 

Data are used sparingly  
to make decisions  
with some focus on  
improvement. The 
culture is moderately  
student-centered.  

Change occurs only  
when required to meet 
the expectations of 
others. 

The school leader/ 
supervisor utilizes a 
data-based vision that 
is student-centered.  

The culture is  
collaborative with a 
focus on continuous 
improvement. The staff 
is held accountable for  
student success.  

Change is evidence  
based. 

The school leader/ 
supervisor establishes a 
future-focused, data-
based vision around 
individual student 
success. 

The culture is highly 
collaborative with staff 
accepting responsibility 
for the achievement of 
each student. 

Change for continuous  
improvement is  
embraced. 

DOMAIN RATING: 

COMMENTS: 
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Ratings By Domain, Continued 

DOMAIN 2: Systems Leadership 
School leaders/supervisors ensure that there are processes and systems in place for budgeting, staffing, 
problem solving, communicating expectations, and scheduling that result in organizing the work routines. They 
must manage efficiently, effectively, and safely to foster student achievement in a positive, equitable, inclusive 
environment. 

FAILING (0) 
NEEDS 

IMPROVEMENT (1) PROFICIENT (2) DISTINGUISHED (3) 

The school leader/ 
supervisor establishes  
an educational 
environment that  
is characterized by  
disorder and conflict 
with no plan evident for  
school safety.  

Resources are allocated 
with little or no focus  
on the needs of 
students. 

Staff is low performing 
with no system 
designed to improve. 

The school leader/ 
supervisor establishes  
an educational 
environment in which 
rules and regulations  
partially support orderly  
conduct and school 
safety.  

Educator evaluations  
are completed as an 
administrative process  
only. 

Resources are not 
allocated equitably to 
meet the needs of all 
students. 

The school leader/ 
supervisor establishes  
and communicates a 
clear plan for school  
safety.  

An effective educator  
evaluation system 
is used to improve 
instruction. 

Time schedules, student 
scheduling, and other  
resources are structured 
to meet the needs of all 
students. 

The school leader/ 
supervisor clearly 
involves all staff in 
the development and 
implementation of a 
safe school plan. 

Evidence-based 
research and strategies  
are mainstays of a plan 
for improvement of 
instruction. 

Staff and students  
maintain a respectful 
environment and  
celebrate differences. 

Resources are equitably 
allocated based upon 
student need and are 
aligned with a clearly 
stated vision. 

DOMAIN RATING: 

COMMENTS: 
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Ratings By Domain, Continued 

DOMAIN 3: Leadership for Learning 
School leaders/supervisors ensure that a standards-aligned system is in place to address, in a positive, 
equitable, and inclusive manner, the linkage of curriculum, instruction, assessment; data on student learning; 
and educator effectiveness based on research and emerging, evidence-based best practices. 

FAILING (0) 
NEEDS 

IMPROVEMENT (1) PROFICIENT (2) DISTINGUISHED (3) 

The school leader/ 
supervisor establishes  
an educational 
environment that  is  
characterized by low  
expectations for both 
students and staff. 

Curriculum, instruction, 
and assessment are 
viewed as independent 
entities. 

No plan for  
improvement exists. 

Significant interruptions  
to instructional time 
frequently occur. 

The school leader/ 
supervisor establishes  
an educational 
environment that  
is characterized 
by inconsistent  
expectations. 

Effort is being made 
to align curriculum, 
instruction, and 
assessment. 

School improvement  
efforts are sporadic. 

The quality of 
instruction is  
inconsistent.  

A moderate number of  
interruptions occur. 

The school leader/ 
supervisor regularly  
and consistently  
communicates high 
expectations to 
staff, students, and 
community.  

Curriculum, instruction, 
and assessment are 
aligned. 

The school leader/ 
supervisor is at 
the forefront of 
improvement efforts  
and assures high quality  
instruction is delivered 
to all students. 

Instructional time is  
maximized with few or  
no interruptions. 

The school leader/ 
supervisor ensures  
students and staff 
support and maintain 
high expectations. 

The school leader/ 
supervisor and staff 
collaborate on a 
consistent  basis to  
assess and align 
curriculum, instruction,
and assessment. 

 

School improvement  
efforts are jointly  
developed by the 
school leader/ 
supervisor and staff. 

Instructional time 
is  highly valued 
and maximized 
without unnecessary  
interruptions. 

DOMAIN RATING: 

COMMENTS: 
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Ratings By Domain, Continued 

DOMAIN 4: Professional and Community Leadership 
School leaders/supervisors promote the success of all students, the positive interactions among building 
stakeholders, and the professional growth of staff by acting with integrity, fairness, and in an ethical manner. 

FAILING (0) 
NEEDS  

IMPROVEMENT (1) PROFICIENT (2) DISTINGUISHED (3) 

The school 
leader/supervisor  
establishes little or  
no communication 
among school and the 
community.  

Staff members  
exhibit low levels of 
professionalism. 

Little or no professional 
development exists. 

The school leader/ 
supervisor establishes  
minimal levels of 
communication  
among school and the 
community.  

Staff members exhibit 
moderate levels of  
professionalism. 

Isolated professional 
development activities  
exist. 

The school leader/ 
supervisor ensures  
that there is  
regular, consistent 
communication among 
school and community. 

Community members  
are partners in the 
educational program. 

Staff members  
exhibit high levels of 
professionalism. 

Professional  
development is based 
upon identified needs  
and is aligned with 
instructional priorities. 

The school leader/ 
supervisor e nsures that 
high levels of two-way  
communication exist 
among school and 
community.  

Staff members are 
involved beyond the 
school day  to support 
students’ academic and 
social-emotional needs. 

Staff is highly  
involved in planning, 
implementing, 
and participating 
in professional 
development aligned 
with instructional 
priorities. 

DOMAIN RATING: 

COMMENTS: 
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Alignment to Legislative Categories/PIL/PSEL 

DOMAIN 1: Strategic/Cultural Leadership 

1A: 
Creates an  
Organizational  
Vision, Mission,  
and Strategic  
Goals 

LEGISLATIVE CATEGORIES:  Planning and Preparation 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standards 1, 3; Corollary Standard 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1a) Develop an educational mission for  the school to promote the academic success and well-being of each student.  
1b) In collaboration with members of the school and the community and using relevant data, develop and promote a vision for  

the school on the successful learning and development of each child and on instructional and organizational practices  that  
promote such success.  

1d) Strategically develop, implement, and evaluate actions  to achieve the vision for  the school.  
1e) Review  the school’s mission and vision and adjust them to changing expectations and opportunities for  the school, and  

changing needs and situations of students.  
1f) Develop shared understanding of and commitment to mission, vision, and core values  within the school and the community. 
1g) Model and pursue the school’s mission, vision, and core values in all aspects of leadership. 
9a) Institute, manage, and monitor operations and administrative systems  that promote the mission and vision of the school. 

1B:  
Uses Data  
for Informed  
Decision Making 

LEGISLATIVE CATEGORIES:  Planning and Preparation 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 3; Corollary Standard 3, 6 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
4f) Employ  valid assessments  that are consistent with knowledge of child learning and development and technical standards of  

measurement.  
4g) Use assessment data appropriately and within technical limitations  to monitor student progress and improve instruction.  
9g) Develop and maintain data and communication systems  to deliver actionable information for classroom and school  

improvement.  
10g)  Develop technically appropriate systems of data collection, management, analysis, and use, connecting as needed to the  

district office and external partners for support in planning, implementation, monitoring, feedback, and evaluation. 

1C:  
Builds a  
Collaborative  
and Empowering  
Work  
Environment 

LEGISLATIVE CATEGORIES:  School Environment, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standards 3, 6 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
2b) Act according to and promote the professional norms of integrity, fairness, transparency, trust, collaboration, perseverance,  

learning, and continuous improvement. 
5a) Build and maintain a safe, caring, and healthy school environment that meets  that the academic, social, emotional, and  

physical needs of each student.  
5d) Promote adult-student, student-peer, and school-community relationships  that value and support academic learning and  

positive social and emotional development. 

 
 

 1D:  
Leads Change 
Efforts for  
Continuous  
Improvement 

LEGISLATIVE CATEGORIES:  Planning and Preparation, School Environment 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 1; Corollary Standards 1, 2 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1e) Review  the school’s mission and vision and adjust them to changing expectations and opportunities for  the school, and  

changing needs and situations of students.  
10b)  Use methods of continuous improvement to achieve the vision, fulfill the mission, and promote the core values of the school. 
10d)  Engage others in an ongoing process of evidence-based inquiry, learning, strategic goal setting, planning, implementation, 

and evaluation for continuous school and classroom improvement. 
10e)  Employ situationally-appropriate strategies for improvement, including transformational and incremental, adaptive  

approaches and attention to different phases of implementation.  
10f)  Assess and develop the capacity of staff to assess  the value and applicability of emerging educational trends and the findings  

of research for  the school and its improvement. 
10g)  Develop technically appropriate systems of data collection, management, analysis, and use, connecting as needed to the  

district office and external partners for support in planning, implementation, monitoring, feedback, and evaluation.  
10h)  Adopt a systems perspective and promote coherence among improvement efforts and all aspects of school organization,  

programs, and services.  
10i)  Manage uncertainty, risk, competing initiatives, and politics of change with courage and perseverance, providing support and  

encouragement, and openly communicating the need for, process for, and outcomes of improvement efforts. 
10j)  Develop and promote leadership among teachers and staff for inquiry, experimentation and innovation, and initiating and  

implementing improvement. 
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DOMAIN 1: Strategic/Cultural Leadership 

1E:  
Celebrates  
Accomplishments  
and  
Acknowledges  
Failures 

LEGISLATIVE CATEGORIES: School Environment, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standard 1 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
7d) Promote mutual accountability among teachers and other professional staff for each student’s success and the effectiveness  

of the school as a whole.  
10a)  Seek to make school more effective for each student, teachers and staff, families, and the community.  
10b)  Use methods of continuous improvement to achieve the vision, fulfill the mission, and promote the core values of the school.  
10d)  Engage others in an ongoing process of evidence-based inquiry, learning, strategic goal setting, planning, implementation, 

and evaluation for continuous school and classroom improvement. 
10i)  Manage uncertainty, risk, competing initiatives, and politics of change with courage and perseverance, providing support and  

encouragement, and openly communicating the need for, process for, and outcomes of improvement efforts. 

DOMAIN 2: Systems Leadership 

2A: 
Leverages Human  
and Financial  
Resources 

LEGISLATIVE CATEGORIES: Planning and Preparation, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standards 2, 3, 4 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
2c) Place children at the center of education and accept responsibility for each student’s academic success and well-being. 
5c) Provide coherent systems of academic and social supports, services, extracurricular activities, and accommodations to meet 

the range of learning needs of each student. 
5d) Promote adult-student, student-peer, and school-community relationships that value and support academic learning and 

positive social and emotional development. 
8g) Develop and provide the school as a resource for families and the community. 
9b) Strategically manage staff resources, assigning and scheduling teachers and staff to roles and responsibilities that optimize 

their professional capacity to address each student’s learning needs. 
9c) Seek, acquire, and manage fiscal, physical, and other resources  to support curriculum, instruction, and assessment; student  

learning community; professional capacity and community; and family and community engagement.  
9d) Are responsible, ethical, and accountable stewards of the school’s monetary and non-monetary resources, engaging in 

effective budgeting and accounting practices. 
9e) Protect teachers’ and other staff members’ work and learning from disruption. 
9f) Employ technology to improve the quality and efficiency of operations and management. 
9i) Develop and manage relationships with feeder and connecting schools for enrollment management and curricular and 

instructional articulation. 
9k) Develop and administer systems for fair and equitable management of conflict among students, faculty and staff, leaders,  

families, and community. 

2B:  
Ensures a High  
Quality, High  
Performing Staff 

LEGISLATIVE CATEGORIES: Planning and Preparation, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standards 2, 3, 4 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
6a) Recruit, hire, support, develop, and retain effective and caring teachers and other professional staff and form them into an 

educationally effective faculty. 
6b) Plan for and manage staff turnover and succession, providing opportunities for effective induction and mentoring of new  

personnel.  
6c) Develop teachers’ and staff members’ professional knowledge, skills, and practice through differentiated opportunities for  

learning and growth, guided by understanding of professional and adult learning and development.  
6d) Foster continuous improvement of individual and collective instructional capacity to achieve outcomes envisioned for each 

student. 
6e) Deliver actionable feedback about instruction and other professional practice through valid, research-anchored systems of  

supervision and evaluation to support the development of teachers’ and staff members’ knowledge, skills, and practice.  
6f) Empower and motivate teachers and staff to the highest levels of professional practice and to continuous learning and  

improvement.  
6g) Develop the capacity, opportunities, and support for teacher leadership and leadership from other members of the school 

community. 
6h) Promote the personal and professional health, well-being, and work-life balance of faculty and staff.  
6i)  Tend to their own learning and effectiveness through reflection, study, and improvement, maintaining a healthy work-life balance. 
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DOMAIN 2: Systems Leadership 

2B: 
Ensures a High 
Quality, High 
Performing Staff 

(continued) 

7a) Develop workplace conditions for  teachers and other professional staff that promote effective professional development,  
practice, and student learning.  

7b) Empower and entrust teachers and staff with collective responsibility for meeting the academic, social, emotional, and  
physical needs of each student, pursuant to the mission, vision, and core values of the school.  

7c) Establish and sustain a professional culture of engagement and commitment to shared vision, goals, and objectives  
pertaining to the education of the whole child; high expectations for professional work; ethical and equitable practice;  
trust and open communication; collaboration, collective efficacy, and continuous individual and organizational learning and  
improvement.  

7d) Promote mutual accountability among teachers and other professional staff for each student’s success and the effectiveness  
of the school as a whole.  

7e) Develop and support open, productive, caring, and trusting working relationships among leaders, faculty, and staff to  
promote professional capacity and the improvement of practice. 

7f) Design and implement job-embedded and other opportunities for professional learning collaboratively  with faculty and staff.  
7g) Provide opportunities for collaborative examination of practice, collegial feedback, and collective learning. 
7h) Encourage faculty-initiated improvement of programs and practices. 

2C:  
Complies with  
Federal, State,  
and Local/LEA  
Mandates 

LEGISLATIVE CATEGORIES:  Planning and Preparation 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standard 2 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
3d) Develop student policies and address student misconduct in a positive, fair, and unbiased manner. 
9a) Institute, manage, and monitor operations and administrative systems  that promote the mission and vision of the school.  
9d) Are responsible, ethical, and accountable stewards of the school’s monetary and non-monetary resources, engaging in  

effective budgeting and accounting practices. 
9h) Know, comply  with, and help the school community understand local, state, and federal laws, rights, policies, and regulations  

so as  to promote student success.  
9l) Manage governance processes and internal and external politics  toward achieving the school’s mission and vision. 

2D:  
Establishes and 
Implements  
Expectations for  
Students and 
Staff 

LEGISLATIVE CATEGORIES:  School Environment 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standard 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1c) Articulate, advocate, and cultivate core values  that define the school’s culture and stress  the imperative of child-centered  

education; high expectations and student support; equity, inclusiveness, and social justice; openness, caring, and trust; and  
continuous improvement.  

2a) Act ethically and professionally in personal conduct, relationships  with others, decision- making, stewardship of the school’s  
resources, and all aspects of school leadership. 

2b) Act according to and promote the professional norms of integrity, fairness, transparency, trust, collaboration, perseverance,  
learning, and continuous improvement. 

2c) Place children at the center of education and accept responsibility for each student’s academic success and well-being.  
2d) Safeguard and promote the values of democracy, individual freedom and responsibility, equity, social justice, community, and  

diversity. 
2f) Provide moral direction for  the school and promote ethical and professional behavior among faculty and staff. 
3a) Ensure that each student is  treated fairly, respectfully, and with an understanding of each student’s culture and context. 
3b) Recognize, respect, and employ each student’s strengths, diversity, and culture as assets for  teaching and learning. 
3d) Develop student policies and address student misconduct in a positive, fair, and unbiased manner.  
5a) Build and maintain a safe, caring, and healthy school environment that meets  that the academic, social, emotional, and  

physical needs of each student.  
5b) Create and sustain a school environment in which each student is known, accepted and valued, trusted and respected, cared  

for, and encouraged to be an active and responsible member of the school community. 

2E:  
Communicates  
Effectively and 
Strategically 

LEGISLATIVE CATEGORIES:  Planning and Preparation, School Environment 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 1; Corollary Standard 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1b) In collaboration with members of the school and the community and using relevant data, develop and promote a vision for  

the school on the successful learning and development of each child and on instructional and organizational practices  that  
promote such success.  

1c) Articulate, advocate, and cultivate core values  that define the school’s culture and stress  the imperative of child-centered  
education; high expectations and student support; equity, inclusiveness, and social justice; openness, caring, and trust; and  
continuous improvement.  



DOMAIN 2: Systems Leadership 
2e) Lead with interpersonal and communication skill, social-emotional insight, and understanding of all students’ and staff 

members’ backgrounds and cultures. 
8a) Are approachable, accessible, and welcoming to families and members of the community. 
8b) Create and sustain positive, collaborative, and productive relationships  with families and the community for  the benefit of  

students.  
8c) Engage in regular and open two-way communication with families and the community about the school, students, needs, 

problems, and accomplishments. 
8j) Build and sustain productive partnerships  with public and private sectors  to promote school improvement and student  

learning.  
9g) Develop and maintain data and communication systems to deliver actionable information for classroom and school improvement. 
9i) Develop and manage relationships  with feeder and connecting schools for enrollment management and curricular and  

instructional articulation.  
9j) Develop and manage productive relationships with the central office and school board. 

 
 

 

  

 

 

 

  

 

 

 
  

 

 

 
  

 
   

 
 

  

 
 
 

 

2E: 
Communicates 
Effectively and 
Strategically 

(continued) 
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2F:  
Manages  Conflict  
Constructively 

LEGISLATIVE CATEGORIES: School Environment 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standards 2, 3, 4 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
2a) Act ethically and professionally in personal conduct, relationships  with others, decision- making, stewardship of the school’s  

resources, and all aspects of school leadership.  
2b) Act according to and promote the professional norms of integrity, fairness, transparency, trust, collaboration, perseverance, 

learning, and continuous improvement. 
2f) Provide moral direction for the school and promote ethical and professional behavior among faculty and staff. 
3d) Develop student policies and address student misconduct in a positive, fair, and unbiased manner. 
3e) Confront and alter institutional biases of student marginalization, deficit-based schooling, and low expectations associated  

with race, class, culture and language, gender and sexual orientation, and disability or special status.  
5e) Cultivate and reinforce student engagement in school and positive student conduct. 
9k) Develop and administer systems for fair and equitable management of conflict among students, faculty and staff, leaders,  

families, and community. 

2G:  
Ensures School  
Safety 

LEGISLATIVE CATEGORIES: Planning and Preparation, School Environment, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 3; Corollary Standards 2, 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
2c) Place children at the center of education and accept responsibility for each student’s academic success and well-being. 
5a) Build and maintain a safe, caring, and healthy school environment that meets that the academic, social, emotional, and 

physical needs of each student. 
9k) Develop and administer systems for fair and equitable management of conflict among students, faculty and staff, leaders,  

families, and community. 

DOMAIN 3: Leadership for Learning 

1A: 
Leads School  
Improvement  
Initiatives 

LEGISLATIVE CATEGORIES: Planning and Preparation, Delivery of Service, Professional Development 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standards 1; Corollary Standard 1, 2, 3, 4 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1b) In collaboration with members of the school and the community and using relevant data, develop and promote a vision for 

the school on the successful learning and development of each child and on instructional and organizational practices that 
promote such success. 

1d) Strategically develop, implement, and evaluate actions to achieve the vision for the school. 
1e) Review  the school’s mission and vision and adjust them to changing expectations and opportunities for  the school, and  

changing needs and situations of students.  
4a) Implement coherent systems of curriculum, instruction, and assessment that promote the mission, vision, and core values of 

the school, embody high expectations for student learning, align with academic standards, and are culturally responsive. 
9a) Institute, manage, and monitor operations and administrative systems that promote the mission and vision of the school. 
10a)  Seek to make school more effective for each student, teachers and staff, families, and the community. 
10b)   Use methods of continuous improvement to achieve the vision, fulfill the mission, and promote the core values of the school. 
10c)  Prepare the school and the community for improvement, promoting readiness, an imperative for improvement, instilling 

mutual commitment and accountability, and developing the knowledge, skills, and motivation to succeed in improvement. 
10d)  Engage others in an ongoing process of evidence-based inquiry, learning, strategic goal setting, planning, implementation, 

and evaluation for continuous school and classroom improvement. 
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DOMAIN 3: Leadership for Learning 

1A: 
Leads School 
Improvement 
Initiatives 

(continued) 

10e)  Employ situationally-appropriate strategies for improvement, including transformational and incremental, adaptive  
approaches and attention to different phases of implementation.  

10f)  Assess and develop the capacity of staff to assess  the value and applicability of emerging educational trends and the  
findings of research for  the school and its improvement.  

10g)  Develop technically appropriate systems of data collection, management, analysis, and use, connecting as needed to the  
district office and external partners for support in planning, implementation, monitoring, feedback, and evaluation.  

10h)  Adopt a systems perspective and promote coherence among improvement efforts and all aspects of school organization,  
programs, and services.  

10i)  Manage uncertainty, risk, competing initiatives, and politics of change with courage and perseverance, providing support and  
encouragement, and openly communicating the need for, process for, and outcomes of improvement efforts.  

10j)  Develop and promote leadership among teachers and staff for inquiry, experimentation and innovation, and initiating and  
implementing improvement. 

3B:  
Aligns Curricula,  
Instruction, and  
Assessments 

LEGISLATIVE CATEGORIES:  Planning and Preparation, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standards 2, 3; Corollary Standard 1, 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
4a) Implement coherent systems of curriculum, instruction, and assessment that promote the mission, vision, and core values of  

the school, embody high expectations for student learning, align with academic standards, and are culturally responsive.  
4b) Align and focus systems of curriculum, instruction, and assessment within and across grade levels  to promote student  

academic success, love of learning, the identities and habits of learners, and healthy sense of self.  
4c) Promote instructional practice that is consistent with knowledge of child learning and development, effective pedagogy, and  

the needs of each student.  
4d) Ensure instructional practice that is intellectually challenging, authentic to student experiences, recognizes student strengths,  

and is differentiated and personalized.  
4f) Employ  valid assessments  that are consistent with knowledge of child learning and development and technical standards of  

measurement.  
4g) Use assessment data appropriately and within technical limitations  to monitor student progress and improve instruction.  
10g)  Develop technically appropriate systems of data collection, management, analysis, and use, connecting as needed to the  

district office and external partners for support in planning, implementation, monitoring, feedback, and evaluation. 

3C:  
Implements  
High Quality  
Instruction 

LEGISLATIVE CATEGORIES:  Planning and Preparation, Delivery of Service, Professional Development 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 3; Corollary Standards 1, 3, 6 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
3c) Ensure that each student has equitable access  to effective teachers, learning opportunities, academic and social support, and 

other resources necessary for success.  
4a) Implement coherent systems of curriculum, instruction, and assessment that promote the mission, vision, and core values of  

the school, embody high expectations for student learning, align with academic standards, and are culturally responsive.  
4b) Align and focus systems of curriculum, instruction, and assessment within and across grade levels  to promote student  

academic success, love of learning, the identities and habits of learners, and healthy sense of self.  
4c) Promote instructional practice that is consistent with knowledge of child learning and development, effective pedagogy, and  

the needs of each student.  
4d) Ensure instructional practice that is intellectually challenging, authentic to student experiences, recognizes student strengths,  

and is differentiated and personalized.  
4e) Promote the effective use of technology in the service of teaching and learning.  
6d) Foster continuous improvement of individual and collective instructional capacity  to achieve outcomes envisioned for each  

student.  
6e) Deliver actionable feedback about instruction and other professional practice through valid, research-anchored systems of  

supervision and evaluation to support the development of teachers’ and staff members’ knowledge, skills, and practice.  
6f) Empower and motivate teachers and staff to the highest levels of professional practice and to continuous learning and  

improvement. 
7a) Develop workplace conditions for  teachers and other professional staff that promote effective professional development,  

practice, and student learning. 
7b) Empower and entrust teachers and staff with collective responsibility for meeting the academic, social, emotional, and  

physical needs of each student, pursuant to the mission, vision, and core values of the school. 
7c)   Establish and sustain a professional culture of engagement and commitment to shared vision, goals, and objectives pertaining 

to the education of the whole child; high expectations for professional work; ethical and equitable practice; trust and open 
communication; collaboration, collective efficacy, and continuous individual and organizational learning and improvement. 

7d) Promote mutual accountability among teachers and other professional staff for each student’s success and the effectiveness  
of the school as a whole. 

7e) Develop and support open, productive, caring, and trusting working relationships among leaders, faculty, and staff to  
promote professional capacity and the improvement of practice. 

 
 

 



DOMAIN 3: Leadership for Learning 
3C: Implements 
High Quality 
Instruction 
(continued) 

7f) Design and implement job-embedded and other opportunities for professional learning collaboratively  with faculty and staff. 
7g) Provide opportunities for collaborative examination of practice, collegial feedback, and collective learning.  
7h) Encourage faculty-initiated improvement of programs and practices. 

3D:  
Sets High 
Expectations for  
All Students 

LEGISLATIVE CATEGORIES:  School Environment, Delivery of Service 

 
 

 

 

 

  
 

 

 

 

  
 

 

 
  

 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standards 1, 2, 3; Corollary Standards 1, 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1c) Articulate, advocate, and cultivate core values  that define the school’s culture and stress  the imperative of child-centered  

education; high expectations and student support; equity, inclusiveness, and social justice; openness, caring, and trust; and  
continuous improvement.  

2c) Place children at the center of education and accept responsibility for each student’s academic success and well-being. 
2d) Safeguard and promote the values of democracy, individual freedom and responsibility, equity, social justice, community, and 

diversity. 

2f) Provide moral direction for  the school and promote ethical and professional behavior among faculty and staff. 
3a) Ensure that each student is  treated fairly, respectfully, and with an understanding of each student’s culture and context. 
3b) Recognize, respect, and employ each student’s strengths, diversity, and culture as assets for  teaching and learning  
3c) Ensure that each student has equitable access  to effective teachers, learning opportunities, academic and social support, and  

other resources necessary for success.  

4a) Implement coherent systems of curriculum, instruction, and assessment that promote the mission, vision, and core values of 
the school, embody high expectations for student learning, align with academic standards, and are culturally responsive. 

4d) Ensure instructional practice that is intellectually challenging, authentic to student experiences, recognizes student strengths,  
and is differentiated and personalized 

6d) Foster continuous improvement of individual and collective instructional capacity to achieve outcomes envisioned for each 
student. 

6f) Empower and motivate teachers and staff to the highest levels of professional practice and to continuous learning and  
improvement.  

7a) Develop workplace conditions for  teachers and other professional staff that promote effective professional development,  
practice, and student learning. 

10a)  Seek to make school more effective for each student, teachers and staff, families, and the community. 

3E:  
Maximizes  
Instructional 
Time 

LEGISLATIVE CATEGORIES: Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 3; Corollary Standards 1, 2, 3 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
3c) Ensure that each student has equitable access  to effective teachers, learning opportunities, academic and social support, and  

other resources necessary for success.  

3d) Develop student policies and address student misconduct in a positive, fair, and unbiased manner. 

7a) Develop workplace conditions for  teachers and other professional staff that promote effective professional development,  
practice, and student learning.  

9a) Institute, manage, and monitor operations and administrative systems that promote the mission and vision of the school. 

9b) Strategically manage staff resources, assigning and scheduling teachers and staff to roles and responsibilities that optimize 
their professional capacity to address each student’s learning needs. 

9e) Protect teachers’ and other staff members’ work and learning from disruption. 
10a)  Seek to make school more effective for each student, teachers and staff, families, and the community. 

DOMAIN 4: Professional and Community Leadership 

4A: 
Maximizes  
Professional  
Responsibilities  
Through Family/ 
Caregiver 
Involvement  
and Community  
Engagement 

LEGISLATIVE CATEGORIES: Planning and Preparation, School Environment, Delivery of Service 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standards 2, 3, 4, 5 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
1b) In collaboration with members of the school and the community and using relevant data, develop and promote a vision for 

the school on the successful learning and development of each child and on instructional and organizational practices that 
promote such success. 
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DOMAIN 4: Professional and Community Leadership 

4A: 
Maximizes 
Professional 
Responsibilities 
Through Family/ 
Caregiver 
Involvement 
and Community 
Engagement 

(continued) 

5d) Promote adult-student, student-peer, and school-community relationships that value and support academic learning and 
positive social and emotional development. 

5f) Infuse the school’s learning environment with the cultures and languages of the school’s community. 
8a) Are approachable, accessible, and welcoming to families and members of the community. 

8b) Create and sustain positive, collaborative, and productive relationships  with families and the community for  the benefit of  
students.  

8c) Engage in regular and open two-way communication with families and the community about the school, students, needs, 
problems, and accomplishments. 

8d) Maintain a presence in the community to understand its strengths and needs, develop productive relationships, and engage 
its resources for the school. 

8e) Create means for the school community to partner with families to support student learning in and out of school. 

8f) Understand, value, and employ  the community’s cultural, social, intellectual, and political resources  to promote student  
learning and school improvement. 

8g) Develop and provide the school as a resource for families and the community. 

8h) Advocate for  the school and district, and for  the importance of education and student needs and priorities  to families and the  
community. 

8i) Advocate publicly for the needs and priorities of students, families, and the community. 

8j) Build and sustain productive partnerships  with public and private sectors  to promote school improvement and student  
learning.  

9c) Seek, acquire, and manage fiscal, physical, and other resources  to support curriculum, instruction, and assessment; student  
learning community; professional capacity and community; and family and community engagement.  

10a)  Seek to make school more effective for each student, teachers and staff, families, and the community. 
10c)  Prepare the school and the community for improvement, promoting readiness, an imperative for improvement, instilling 

mutual commitment and accountability, and developing the knowledge, skills, and motivation to succeed in improvement. 

4B:  
Shows  
Professionalism 

LEGISLATIVE CATEGORIES: School Environment 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Corollary Standards 2, 4, 5 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
2a) Act ethically and professionally in personal conduct, relationships  with others, decision- making, stewardship of the school’s  

resources, and all aspects of school leadership.  

2b) Act according to and promote the professional norms of integrity, fairness, transparency, trust, collaboration, perseverance, 
learning, and continuous improvement. 

2c) Place children at the center of education and accept responsibility for each student’s academic success and well-being. 
2d) Safeguard and promote the values of democracy, individual freedom and responsibility, equity, social justice, community, and 

diversity. 

2e) Lead with interpersonal and communication skill, social-emotional insight, and understanding of all students’ and staff 
members’ backgrounds and cultures. 

2f) Provide moral direction for  the school and promote ethical and professional behavior among faculty and staff.  
3a) Ensure that each student is  treated fairly, respectfully, and with an understanding of each student’s culture and context 
3b) Recognize, respect, and employ each student’s strengths, diversity, and culture as assets for  teaching and learning. 
3c) Ensure that each student has equitable access  to effective teachers, learning opportunities, academic and social support, and  

other resources necessary for success.  

3d) Develop student policies and address student misconduct in a positive, fair, and unbiased manner. 

3e) Confront and alter institutional biases of student marginalization, deficit-based schooling, and low expectations associated  
with race, class, culture and language, gender and sexual orientation, and disability or special status. 

3f) Promote the preparation of students  to live productively in and contribute to the diverse cultural contexts of a global society. 

3g) Act with cultural competence and responsiveness in their interactions, decision making, and practice.  

3h) Address matters of equity and cultural responsiveness in all aspects of leadership.  

5a) Build and maintain a safe, caring, and healthy school environment that meets  that the academic, social, emotional, and  
physical needs of each student. 

5b) Create and sustain a school environment in which each student is known, accepted and valued, trusted and respected, cared 
for, and encouraged to be an active and responsible member of the school community. 

7b) Empower and entrust teachers and staff with collective responsibility for meeting the academic, social, emotional, and  
physical needs of each student, pursuant to the mission, vision, and core values of the school.  
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DOMAIN 4: Professional and Community Leadership 

4B: 
Shows 
Professionalism 

(continued) 

7c) Establish and sustain a professional culture of engagement and commitment to shared vision, goals, and objectives  
pertaining to the education of the whole child; high expectations for professional work; ethical and equitable practice;  
trust and open communication; collaboration, collective efficacy, and continuous individual and organizational learning and  
improvement.  

7d) Promote mutual accountability among teachers and other professional staff for each student’s success and the effectiveness  
of the school as a whole.  

9d) Are responsible, ethical, and accountable stewards of the school’s monetary and non- monetary resources, engaging in 
effective budgeting and accounting practices. 

4C:  
Supports  
Professional  
Growth 

LEGISLATIVE CATEGORIES: School Environment, Delivery of Service, Professional Development 

PA INSPIRED LEADERSHIP (PIL) PROGRAM: Core Standard 2; Corollary Standard 6 

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (PSEL): 
6b) Plan for and manage staff turnover and succession, providing opportunities for effective induction and mentoring of new  

personnel. 

6c) Develop teachers’ and staff members’ professional knowledge, skills, and practice through differentiated opportunities for  
learning and growth, guided by understanding of professional and adult learning and development. 

6d) Foster continuous improvement of individual and collective instructional capacity  to achieve outcomes envisioned for each  
student. 

6e) Deliver actionable feedback about instruction and other professional practice through valid, research-anchored systems of  
supervision and evaluation to support the development of teachers’ and staff members’ knowledge, skills, and practice. 

6f) Empower and motivate teachers and staff to the highest levels of professional practice and to continuous learning and  
improvement. 

6g) Develop the capacity, opportunities, and support for  teacher leadership and leadership from other members of the school  
community. 

6i) Tend to their own learning and effectiveness  through reflection, study, and improvement, maintaining a healthy  work-life  
balance. 

7a) Develop workplace conditions for  teachers and other professional staff that promote effective professional development,  
practice, and student learning. 

7f) Design and implement job-embedded and other opportunities for professional learning collaboratively  with faculty and staff. 
7g) Provide opportunities for collaborative examination of practice, collegial feedback, and collective learning. 

7h) Encourage faculty-initiated improvement of programs and practices. 

9c) Seek, acquire, and manage fiscal, physical, and other resources  to support curriculum, instruction, and assessment; student  
learning community; professional capacity and community; and family and community engagement. 

10f)  Assess and develop the capacity of staff to assess  the value and applicability of emerging educational trends and the  
findings of research for  the school and its improvement. 

10j)  Develop and promote leadership among teachers and staff for inquiry, experimentation and innovation, and initiating and  
implementing improvement. 

7a) Develop workplace conditions for  teachers and other professional staff that promote effective 
professional development, practice, and student learning. 

7b) Empower and entrust teachers and staff with collective responsibility for meeting the academic, 
social, emotional, and physical needs of each student, pursuant to the mission, vision, and core values  
of the school. 

7c) Establish and sustain a professional culture of engagement and commitment to shared vision, goals, 
and objectives pertaining to the education of the whole child; high expectations for professional 
work; ethical and equitable practice; trust and open communication; collaboration, collective efficacy, 
and continuous individual and organizational learning and improvement. 

7d) Promote mutual accountability among teachers and other professional staff for each student’s  
success and the effectiveness of the school as a whole. 

7e) Develop and support open, productive, caring, and trusting working relationships among leaders, 
faculty, and staff to promote professional capacity and the improvement of practice. 

7f) Design and implement job-embedded and other opportunities for professional learning collaboratively
with faculty and staff. 

 

7g) Provide opportunities for collaborative examination of practice, collegial feedback, and collective 
learning. 

7h) Encourage faculty-initiated improvement of programs and practices. 
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Authority BC reviewed. PSBA policy update to include all types of alternativ instruction.

It is the policy of theThe Board that the district may conduct a summer program of
remedial instructiongrant credit toward high school graduation for resident students of the
districtcourse work successfully completed through approved summer school,
correspondence courses, distance education, online courses and other students the Board
may admitdual enrollment, in accordance with this policy.[1][2][3][4][5][6]

Summer school programs shall be reviewed annually by the Board.Delegation of
Responsibility

In order to support a program of summer instruction, the BoardThe building principal shall
employ teachingbe responsible for reviewing and administrative staff; provide necessary
books, materials, supplies, and equipment; and utilize schools or other facilities as
requiredapproving student applications for earning credit toward graduation through
approved alternative instruction courses.[4]

Planned instruction offered in summer school may be designedThe building principal shall
determine the number of credits assigned to such a course as credit or noncredit
offeringspart of the approval process before the student begins the course.[5]

Guidelines

Students eligible for the district's summer school program shall include resident students
who are eligiblesubmit to the building principal a written request for regular attendance in
district schoolsapproval of each proposed course and the number of credits sought.

Tuition fees established byThe course subject must be included in the Board shalldistrict’s
planned instruction and be chargedrelevant to resident studentsestablished academic
standards.[7][8]

With regard to transportation,The student shall receive the Board does not accept
responsibilitysame letter grade for any studentcredit that is assigned by the alternative
instruction course.

Delegation of ResponsibilityPSBA Revision 4/14 © 2015 PSBA

The Superintendent or designee shall be responsible for:

Planning the summer school curriculum.
Recommending appropriate staff appointments.
Assigning students and staff.
Evaluating and reporting on student progress.

Utilizing facilities.
Developing and enforcing rules for student behavior.



Guidelines for the operation of summer school shall be consistent with Board policies, and
the operation of summer school shall not conflict in any way with the administration of the
regular school sessions.
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In order toTo provide students, parents/guardians and community members an
opportunity to establish and maintainattend schools that operate independently from
thisthe school district, the Board shall evaluatework cooperatively with individuals and
groups submitting proposals and applications submitted for charter schools located within
the district, in accordance with the requirements of law and those established by the
Board.[1]

The Board shall work cooperatively with individuals and groups submitting proposals and
applications for charter schools.Definitions

DefinitionsAppeal Board means the State Charter School Appeal Board established by the
Charter School Law.[2]

Charter School means an independent, nonsectarian public school established and
operated underBoard of Trustees of a charter from the local Board and in which students
are enrolled or attend. A charter school mustshall be organizedclassified as a public,
nonprofit corporation; and charters may not be granted to any for-profit entity nor to
support home education programs officials.[23][4][8]

Local Board of Directors (Board)Charter School means an independent, nonsectarian
public school established and operated under a charter from the local Board of Directors
of the school district in which a proposedstudents are enrolled or approvedattend. A
charter school is locatedmust be organized as a public, nonprofit corporation; and
charters may not be granted to any for-profit entity nor to support home education
programs.[2][3][4]

Regional Charter School means an independent public school established and operated
under a charter from more than one localLocal Board and approved by an affirmative vote
of a majority of all Directors (Board members) means the Board of eachDirectors of the
school districts involveddistrict in which a proposed or approved charter school is located.
[2][16]

Appeal Board means the StateRegional Charter School Appeal Boardmeans an
independent public school established and operated under a charter from more than one
local Board and approved by an affirmative vote of a majority of all Board members of
each of the Charter School Lawschool districts involved.[2][5]

The Board of Trustees of a charter school shall be classified as public officials.[4]Authority

AuthorityThe Board shall evaluate submitted applications for charter schools based on the
criteria established by law, regulations and any additional criteria required by the Board.
[4]



The Board shall ensure that eachA charter school application provides appropriate
assurancesshall be approved or denied by a majority vote of complianceall Board
members at an open meeting, in accordance with the requirementsprovisions of law.
Written notice of the Charter School LawBoard's decision shall be sent to the applicant,
StateDepartment of Education and the Appeal Board regulations, including reasons for
denial and any additional requirements established bya clear description of application
deficiencies if the application is denied. The Board shall evaluate denied applications that
are revised and resubmitted.[54][6][7]

TheUpon approval of a charter application, the Board and the charter school's Board of
Trustees shall evaluate submitted applications forsign the written charter schools based,
which shall be binding on the criteria established by lawboth parties. The charter shall be
for a period of three (3) to five (5) years and any additional criteria, as determinedmay be
renewed for five-year periods by the Board.[87]

A charter school applicationThe Board shall be approved or denied by a majority votenot
cap nor limit the number of all Board members atdistrict students enrolling in a public
meetingcharter school, in accordance with the provisions of law. Written notice of the
Board's decision shall be sentunless agreed to by the applicant, Departmentcharter school
as part of Education and the Appeal Board, including reasons for denial and a clear
description of application deficiencies if the application is deniedwritten charter. The Board
shall evaluate denied applications that are revised and resubmitted.[8][17]

Upon approvalThe Board may approve a leave of absence for up to five (5) years for a
district employee to work in a charter application,school located in the Board and
thedistrict of employment or in a regional charter school's Board of Trustees shall sign in
which the written charteremploying district is a participant, whichand the employee shall
be binding on bothhave the right to return to a comparable position in the district. The
charter shall be forBoard at its discretion may grant tenure to a period of three
(3)temporary professional employee on leave from this district to five (5) years and may
be renewed for five-year periods byteach in a charter school located in the Boarddistrict,
upon completion of the appropriate probation period.[109]

The Board may approve a leave of absence for up to five (5) years for a district employee
to work in ashall annually assess whether each charter school located inis meeting the
districtgoals of employment or in a regionalits charter school in which the employing
district is a participant, and the employee shall have the right to return to a comparable
position in the district. The Board at its discretion may grant tenure to a temporary
professional employee on leave from this district to teach in arequire each charter school
located in the district, upon completionto submit an annual report no later than August 1
of the appropriate probation periodeach year.[1110]

The Board shall annually assess whether each charter school is meeting the goals of its
charter and shall require each charter schoolconduct a comprehensive review prior to
submit an annual report no later than August 1 of each granting a five-year renewal of the
charter.[710][12]

The Board shall conduct a comprehensive review priorhave ongoing access to granting a
five-year renewalthe records and facilities of the charter school to ensure that the charter
school is in compliance with its charter, Board policy and applicable laws.[1210]



The Board shall have ongoing access toIn cases where the records and facilitieshealth or
safety of the charter school to ensure that the charter school's students, staff or both is in
compliance with its charterat serious risk, the Board policy and applicable lawsmay take
immediate action to revoke a charter.[1211]

In cases whereThe Board affirms that the health or safetyBoard of Trustees and the
charter school's students, staff or both is at serious risk, shall be solely liable for any and
all damages and costs of any kind resulting from any legal challenges involving the
operation of a charter school. The local Board may take immediate actionshall not be held
liable for any activity or operation related to revokethe program of a charter school.
[1312]

The Board affirms that the Board of Trustees and the{X } A charter school shall be solely
liable forexecute a "hold harmless" agreement indemnifying and insuring/agreeing to
defend the school district in any and all damages and costskinds of any kind resulting
from any legal challenges involvingliability areas so that the operation of a charter school.
The local district and Board shall not be held liable forare protected in any activity or
operationlitigation related to the programoperation of a charter school.[14]

A charter school shall execute a "hold harmless" agreement indemnifying and
insuring/agreeing to defend the school district in any and all kindsDelegation of liability
areas so that the school district and Board are protected in any litigation related to the
operation of a charter school.Responsibility

Delegation of ResponsibilityApplications for charter schools shall be submitted to the
Superintendent or designee, who shall be responsible for communicating and cooperating
with all applicants.

Applications for charter schools shall be submitted to theThe Superintendent or designee,
who shall be responsible to assist applicants with plans for communicatingtechnical
assistance and cooperating with all applicantscontracted services that may be provided by
the district.

The Board shall designate the Superintendent or designee to develop a memorandum
setting forth the additional criteria used for the evaluation of charter school applications.
That memorandum will be made available to any person or entity submitting an
application for the establishment of a charter school.Guidelines

The Superintendent or designeeA charter school shall be responsiblesubject to assist
applicants with plans for technical assistanceall federal and contracted services that may
be provided bystate laws and regulations prohibiting discrimination in admissions,
employment and operation on the districtbasis of disability, race, creed, color, sex, sexual
orientation, national origin, religion, ancestry or need for special education services.[3]

Guidelines{X } A charter school shall submit monthly enrollment figures and other
required reports to the district, as stated in the charter.

A charter school shall be subject to all federal and state laws and regulations prohibiting
discrimination in admissions, employment and operation on the basis of disability, race,
creed, color, gender, sexual orientation, national origin, religion, ancestry or need for
special education services.[5][15][18][19][20][21]Transportation



A charter schoolThe district shall submit monthly enrollment figures and other required
reportsprovide free transportation to resident students attending a charter school located
in the district, as stated ina regional charter school of which the district is a member, and
a charter school located within ten (10) miles outside district boundaries, in accordance
with distance requirements established for district students. Transportation provided to
charter school students need not be identical to transportation provided to traditional
public school students.[13][14]

Transportation shall be provided to charter school students on the dates and periods that
the charter school is in session, regardless of whether transportation is provided to district
students on those days.[13]

The district shall provide transportation to resident students attending a charter school
located in the district, a regional charter school of which the district is a member, and a
charter school located within ten (10) miles outside district boundaries.[22]Applications

Transportation shall be provided toApplications for charter school students onschools must
contain all the datesinformation specified in the Charter School Law and periods thatany
additional information required by the charter school is in session, regardless of whether
transportation is provided to district students on those daysBoard.[4][15]

Applications for charter schools shall be submitted to the Board by November 15 of the
preceding school year in which the school will be established.[4]

Applications forWithin forty-five (45) days of receipt, the Board shall hold at least one (1)
public hearing on the charter schoolsapplication, in accordance with law. At least forty-five
(45) days must contain allpass between the information specified in the Charter Schools
Lawfirst public hearing and any additional information required by the final decision of the
Board. No later than seventy-five (75) days after the first public hearing, the Board shall
grant or deny the application.[84][23]

All applications must be submitted to the Superintendent or designee by no later than
November 15th of the school year preceding the school year in which the charter school
would be established. The Board will not consider an application filed after November 15th
until the subsequent school year.Insurance/Risk Management

Within forty-five (45) days of receipt, the Board shall hold at least one (1) public hearing
on theThe charter application, in accordance with law. At least forty-five (45) days must
pass between the first public hearingschool shall adequately protect against liability and
risk through an active risk management program approved by the final decision of the
Board. No later than seventy-five (75) days after the first public hearing, the BoardThe
program shall grant or denyinclude proof of purchase of insurance coverages as required
by the applicationBoard.[12][15]

The Board, throughMinimum coverages and levels of appropriate coverages shall be
established in the Superintendent or designee, will advise all charter school applicants in
writing what, if any, additional information is required as part of any charter school
application.

Insurance/Risk ManagementA charter school shall operate in a manner that minimizes the
risk of injury and harm to students, employees and others.



The charter school shall adequately protect against liability and risk through an active risk
management program approved by the Board. The program shall include proof of
purchase of insurance coverages as required by the Board.
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Minimum coverages and levels of appropriate coverages shall be established in the
charter.

A charter school shall operate in a manner that minimizes the risk of injury and harm to
students, employees and others.

Revoking or Nonrenewal of a Charter

The Board retains the right to revoke or not renew a charter at any time, for any of the
following reasons:[13]

One (1) or more material violations of the written charter.
Failure to meet the requirements for student performances set forth in state regulations.
Failure to meet generally accepted standards of fiscal management or audit requirements.
Violations of any provisions in the Charter School Law.
Violations of any provisions of state or federal law from which the charter school has not
been exempted, including any statute or regulation governing students with disabilities.
The charter school has been convicted of fraud.
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Purpose BC Adopt policy updates as per PSBA recomendations.

The Board is committed to providing a safe, healthy environment for its students and
employees. The purpose of and adopts this policy shall be to safeguard the health and
well-being of students and employees while protecting the rights of the individual. This
policy shall apply to all administrative, professional and service staff employed by the
district.

This policy is based on current evidence that the HIV virus is not normally transmissible
by infected individuals within the school setting, except as noted in this policy.Definitions

DefinitionsAIDS - Acquired Immune Deficiency Syndrome.[1]

HIV – RefersInfection - refers to the disease caused by the HIV or human
immunodeficiency virus.

AIDSInfected employee - Acquired Immune Deficiency Syndromerefers to district
employees diagnosed as having the HIV virus, including those who are asymptomatic.

CDCP – United States Public Health Service Center for Disease Control and
Prevention.Authority

Infected employee - RefersThe Board directs that the established Board policies and
procedures and administrative regulations relative to illnesses among district employees
diagnosed as having the HIV virus, including those who are asymptomaticshall also apply
to infected employees.[2][3][4][5]

AuthorityThe Board shall not require routine screening tests for HIV Infection in the school
setting, nor will such tests be a condition for employment.

This policy shall apply to all employees in all programs conducted by the school district.
[1]Delegation of Responsibility

The Board directs that the established district policies and procedures that relate to
illnesses among employeesSuperintendent or designee shall also apply tobe responsible
for developing and releasing information concerning infected employees.

The BoardAll district employees shall maintain a respectful working climate and shall not
require routine screening tests for HIV infectionparticipate in the school settingphysical or
verbal harassment of any individual or group, nor will such tests be a condition for
employmentincluding infected employees.[56]

Delegation of ResponsibilityBuilding principals shall notify district employees, students and
parents/guardians about current Board policies concerning HIV Infection and shall provide
reasonable opportunities to discuss the policy and related concerns.



The SuperintendentInfected employees whose employment is interrupted or
designeeterminated shall be responsible as the central contact for handlingentitled to
available medical leave and releasing information concerning infectedmedical disability
benefits. Such employees shall be informed by the appropriate administrator of benefits,
leave, and alternatives available to them through state and federal laws, Board policies,
collective bargaining agreements, individual contracts and the retirement system.[7][3]
[4][5]

All district employees shall maintain a respectful working climate and shall not participate
in physical or verbal harassment of any individual or group, including infected
employees.Guidelines

All employees shall be required to consistently follow infection control/universal
precautions in all settings and at all times. Employees shall notify the school nurse of all
incidents of exposure to bodily fluids.Confidentiality

Building administrators shall notify districtDistrict employees, students and
parents/guardians about current Board policies concerning HIV infection and with
knowledge of an infected employee's condition shall provide reasonable opportunities to
discussnot disclose that information without prior written consent of the policy and related
concernsemployee, consistent with the requirements of the Pennsylvania Confidentiality of
HIV-Related Information Act.[8]

The Superintendent or designee shall report periodically to the Board regarding the
effectiveness of this policy and shall make recommendations for revision in accordance
with developments in medical research and treatments.Infection Control

GuidelinesUniversal precautions shall be followed for exposure to bodily fluids. Employees
shall treat all body fluids as hazardous and follow universal precautions.

AssignmentThe school district shall maintain reasonably accessible equipment and
supplies necessary for infection control.

District authoritiesEmployees shall determinenotify the assignmentschool nurse of infected
employees on a case-by-case basisall incidents of exposure to bodily fluids.

A Screening Team comprised of the Superintendent or designated administrator,
supervising administrator, school nurse, district physician, appropriate medical and health
officials, and including the employee and attending physician shall evaluate the
assignment of the infected employee. Decisions shall be based on the employee's physical
condition, type of interaction with others in the performance of job functions, and risks to
the infected employee and others in the school setting.Staff Development

First considerationThe district shall be givenprovide opportunities for employees to
maintaining the infected employeeparticipate in the regular assignmentinservice education
on HIV Infection. Any decision for an alternative placement must be supported by specific
facts and data.

The recommendation of the Screening Team shall be presentedDesignated district
employees may receive additional, specialized training appropriate to the Board by the
Superintendent. The Board shall approve all assignmentstheir positions and medical
leaves of absences for infected employeesresponsibilities.



Infected employees whose employment is interrupted or terminated shall be entitled to
available medical leave and medical disability benefits. Such employees shall be informed
by the appropriate administrator of benefits, leave, and alternatives available to them
through state and federal laws, district policies, the collective bargaining agreement, and
the retirement system.[3][4]

Confidentiality

The Superintendent or designee shall determine which school personnel will receive
information about an infected employee. The number of individuals informed of an
infected employee's status shall be kept to the minimum required to assure protection of
the infected employee as well as the school population. Anonymity shall have high
priority.[5]

All district employees have a duty to preserve the confidentiality of all information
concerning an infected employee. Serious consequences shall result from a breach of
confidentiality by an employee.

Information about infected employees in the district shall not be disclosed to the general
public, undesignated school employees or other groups without a court order or the
informed, written, signed and dated consent of the infected employee.

Infection Control

Universal precautions, as recommended by the CDCP, shall be followed for exposure to
bodily fluids. Employees shall treat all body fluids as hazardous and follow universal
precautions.

The school district shall maintain and keep reasonably accessible all equipment and
supplies necessary for infection control.[6]

Staff Development

All district employees shall participate in a planned HIV education program.

Designated district employees shall receive additional, specialized training appropriate to
their positions and responsibilities.
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Authority

It is the policy of the Board to obtain competitive bids and price quotations for products
and services where such bids or quotations are required by law or may result in monetary
savings to the school district.[1][2]

Guidelines

SuppliesThe amounts contained in this policy regarding competitive bid and price
quotation requirements are subject to adjustments based on the Consumer Price Index.
[1][2][3]

The Board shall, after due public notice advertising for competitive bids, purchase
furniture, equipment, school supplies and appliances costing $20,600 or more, unless
exempt by statute. The Board shall advertise once a week for three (3) weeks in not less
than two (2) newspapers of general circulation.[1][2]Competitive Bids

FurnitureWhen seeking competitive bids, equipment, school supplies and appliances to be
purchased by the district costing more than $11,100 but less than $20,600 may be
obtained on written or telephonic quotations, unless exempt by statute. If it is not
possible to obtain three (3) quotations,Board shall advertise once a memo must be kept
on file showing that fewer thanweek for three (3) qualified vendors existweeks in the
market area. The written price quotations, written records of telephonic price quotations
and memoranda shall be kept on file for a period of threenot less than two (32)
yearsnewspapers of general circulation.[1][2]

ContractsAfter due public notice advertising for competitive bids, the Board shall be
authorized to:

The Board shallPurchase furniture, after due public notice advertising for competitive
bidsequipment, contract for construction, reconstruction, repairs, maintenance or work on
any school building or property havingsupplies and appliances costing a cost or valuebase
amount of more than $2024,600500 or more, unless exempt by statutelaw.[12]
Contract for construction, reconstruction, repairs, maintenance or work on any school
building or property having a total cost or value of more than $24,500, unless exempt by
law.[1]
All contracts for construction, reconstruction, repairs, maintenance or work on any school
building or property, having a cost or value of more than $11,100 but not more than
$20,600 may be obtained on written or telephonic quotations, unless exempt by statute.
If it is not possible to obtain three (3) quotations, a memo must be kept on file showing



that fewer than three (3) qualified vendors exist in the market area. The written price
quotations, written records of telephonic price quotations and memoranda shall be kept
on file for a period of three (3) years.[1]

The Board prohibits the practice of splitting purchases to avoid advertising and bidding
requirements.[1][2]

The Board may authorize district employees to perform construction, reconstruction,
repairs or work having a cost or value of less than $11,100.[1]

With kind, quality and material being equal, the bid of the lowest responsible bidder
meeting bid specifications shall be accepted upon resolution of the Board, unless the
Board chooses to reject all bids.[1][2]

Vendors

The Board recognizes that emergencies may occur when imminent danger exists to
persons or property or continuance of existing school classes is threatened, and time for
bidding cannot be provided because of the need for immediate action. Bidding decisions in
the event of such emergencies shall be made in accordance with existing legal
requirements.[1]

It shall be the policy of the Board to permit responsible vendors of class rings, yearbooks,
student pictures, caps and gowns, and similar items purchased by students to furnish
competitive bids and quotes for the sale of such goods and services in a manner that
protects the best interests of the students.

{ } Electronic Bidding

All items selected for purchase must be furnished under the rules and regulations
established by the district.

The Board shall receive bids electronically for competitive contracts, except for
construction and design services, in compliance with applicable laws and Board policy.[4]
[5]

Delegation of Responsibility

The district shall electronically maintain the confidentiality of the bid until the bid opening.
[5]

Bid specifications shall be prepared by the Director of Business Operations. Bid
specifications shall provide for alternates wherever possible.

{ } Competitive Electronic Auction Bidding

The Director of Business Operations shall combine like items of supply and material
whenever it is feasible and permissible under statute and shall not split purchases to
avoid requirements for bidding.

The Board shall adopt a resolution approving the use of competitive electronic auction
bidding for contracts for supplies or services, but not for construction or design services.
[4][6]



The Board Secretary or designee is authorized to advertise for bids, in accordance with
statutory procedures, without prior approval of the Board; but the Board shall be informed
of such action at the next meeting. Records shall be kept in sufficient detail to show that a
reasonable number of qualified vendors were invited to bid.

An invitation for bids shall be issued and shall include:[6]

Bids shall be opened publicly before one (1) or more witnesses at a previously designated
time and place. Contracts shall be awarded to the lowest responsible bidder upon
resolution of the Board, unless the Board chooses to reject all bids.[2]

Procurement description.
The Board recognizes that emergencies may occur when imminent danger exists to
persons or property or continuance of existing school classes is threatenedAll contractual
terms, and time for bidding cannot be provided because of the need for immediate
actionwhen practical.[1]
Conditions applicable to procurement, including a notice that bids will be received in an
electronic auction manner.
Public notice and advertisement of the invitation for bids shall be given in the manner
required for non-electronic bidding.

Bids shall be accepted electronically at the time and in the manner designated in the
invitation for bids.

During the auction, bidders shall be able to review their bid rank or the low bid price, and
may reduce their bid prices during the auction.

At the conclusion of the auction, the record of the bid prices received and the name of
each bidder shall be open to public inspection.

After the auction period has expired, the district shall grant in writing withdrawal of a bid
when the bidder requests relief and presents credible evidence of a clerical mistake due to
reasons permitted by law, within the time period established by the district.

The contract shall be awarded within sixty (60) days of the auction by written notice to
the lowest responsible bidder, or all bids may be rejected. Extensions of the award date
may be made by written, mutual consent of both parties.

Price Quotations

Unless exempt by law, at least three (3) written or telephonic price quotations shall be
requested by the Board for:[1][2]

Furniture, equipment, school supplies and appliances costing a base amount of more than
$13,200 but less than $24,500.[2]
All contracts for construction, reconstruction, repairs, maintenance or work on any school
building or property, having a total cost or value of more than $13,200 but less than
$24,500.[1]
If it is not possible to obtain three (3) quotations, a memorandum must be kept on file
showing that fewer than three (3) qualified vendors exist in the market area. The written
price quotations, written records of telephonic price quotations and memoranda shall be
kept on file for three (3) years.

Work Performed by District Maintenance Personnel



The Board may authorize district maintenance personnel to perform construction,
reconstruction, repairs or work having a total cost or value of less than $13,200.[1]

Delegation of Responsibility

The Board may grant the Board Secretary or Purchasing Agent the authority to purchase
supplies and award contracts in the amount and manner designated by applicable law.[1]
[2]

NOTES:

The Department of Labor and Industry shall publish notice, in the Pennsylvania Bulletin
prior to January 1 of each calendar year, of the annual percentage change and the
unadjusted or final adjusted base amounts at which competitive bidding is required and
written or telephonic price quotations are required, respectively, for the calendar year
beginning the first day of January after publication of the notice. This policy will be
adjusted annually based on the notice published in the Pennsylvania Bulletin.

Act 4 of 1974 – Withdrawal of Bids – 73 P.S. Sec. 1602
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Purpose

Bensalem Township School District supports the use of video cameras throughout
Bensalem Township School District for the purpose of enhancing school safety and
security. Our goals are to promote and foster a safe and secure teaching and learning
environment for students and staff, to ensure public safety for community members who
visit or use our school property, and diminish the potential for personal and District loss or
destruction of property.

Delegation of Responsibility

Security camera recordings will be viewable in each building by authorized designees only.

Guidelines

Signage and Notification

Appropriate signage will be posted at major entrances to school buildings and on school
buses that notify students, staff and the general public of the District’s use of security
cameras. Students and staff will receive additional notification at the beginning of the
school year regarding the issue of security cameras in the school, on school buses and on
school grounds. Such notification will include, but not be limited to, employee handbooks
and student handbooks.
Signs will be posted in public entry ways to the buildings and other conspicuous locations
informing persons that the buildings and grounds may be under video surveillance.
Camera Placement

The security cameras will be installed in public areas only. These areas include school
buses, grounds, athletic areas, exterior entrances or exits to school buildings and large
gathering spaces such as classroom corridors, cafeteria, lobby and main entries.
Restrooms, changing rooms, private offices, nurse’s offices and locker rooms are excluded
from security camera use.
Security camera usage is prohibited in any space where there is a reasonable expectation
for privacy.
Responsibility



The Superintendent shall have the flexibility of appointing a designated person(s) to be
responsible for viewing video surveillance clips. This designated person(s) shall be known
hereafter as designee(s). Designee(s) will be responsible for advising all appropriate
parties involved, which may include, but is not limited to, the following: Building principal
and assistant principal. Transportation Supervisor. Facilities Manager. Information
Technology staff. Safety and Security Coordinator. Assistant to the Superintendent. Other
person(s) designated by the Superintendent. Designee(s) will review and evaluate
surveillance video clips taken from surveillance cameras. An electronic history of video
access shall be maintained.
Use of Video Surveillance Clips

The surveillance will be used to determine if inappropriate behavior or management of all
persons as defined by District policy and procedures has occurred. If disciplinary action is
deemed necessary, normal school procedures will be followed for such an incident.
Viewing of resulting video surveillance clips will be limited to the following: School officials
(Superintendent, principals, administrators, Business Manager), members of the Board of
Education, special education supervisors, Transportation Supervisor, facilities management
staff, Information Technology staff, School Resource Officers, appropriate law enforcement
officials, insurance representative, school attorney(s) and designee(s). Parents/Guardians
or students directly involved in a particular disciplinary actionincident as designated by
the appropriate building principal. Parents'/Guardians' viewing will be limited to a portion
of the clip that deals solely with their child(ren)’s actions. Bus drivers directly involved in a
particular disciplinary action are designated by designee(s), the Transportation Supervisor
or building principal. Teachers and other staff directly involved in a disciplinary action as
designated by the Transportation Supervisor or building principal. Students and/or the
public directly involved in a disciplinary action as designated by the Transportation
Supervisor or building principal. Appropriate law enforcement officials as designated by
the Superintendent. Other persons approved by the Board of Education upon a written
request. The Board of Education has the right to approve or deny any person the viewing
of any clip produced by the School District surveillance system.
Video surveillance clips are confidential information and will not be used for public
meetings or displays.
Video surveillance clips containing an incident warranting retention for administrative or
potential legal uses shall be retained for three (3) years after any involved minor has
attained the age of twenty-one (21) years. Surveillance clips not containing any incidents
may be recycled at the discretion of the Superintendent or his/her designee(s).
Under no circumstances will the video surveillance clips produced by the school cameras
be duplicated or removed from the District premises unless in accordance with a court
order and/or subpoena.
All school surveillance equipment, including clips, are the sole property of the Bensalem
Township School District.
A written request to view a surveillance clip may be made to correct or resolve a
particular problem only. The request must include the requester’s reasons why s/he
believes a problem exists, a description of the problem and a potential solution to that
problem. The Superintendent or his/her designee(s) may deny a request.



Viewing of video surveillance clips will occur at: School-designated locations to include,
but not limited to, Transportation Supervisor’s office, building and administrative offices,
designees’ office/classroom, Board room, CSE Meeting Room, and the psychologist’s
office. Site designated by the Superintendent or his/her designee(s), as appropriate for a
particular disciplinary incident.
All surveillance equipment will be stored in a safe, secure and convenient location on the
School District campus.
Live Viewing

Live viewing of all District cameras can be viewed by: Superintendent. Designee(s).
Appropriate law enforcement officials as per the memorandum of understanding. Cabinet
members. Facilities management.
Live viewing of a single school can be viewed by: Principals. Assistant principals. Non-
teaching assistants at principals' discretion. The school security desk.
Select limited live views can be viewed by: Secretaries. Food Services coordinator.
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BENSALEM TOWNSHIP SCHOOL DISTRICT 
BUCKS COUNTY, PENNSYLVANIA 

 
RESOLUTION NO. 01 (2023-2024) 

 
A RESOLUTION OF THE BOARD OF SCHOOL DIRECTORS OF BENSALEM 
TOWNSHIP SCHOOL DISTRICT, BUCKS COUNTY, PENNSYLVANIA, 
DECLARING THAT BENSALEM TOWNSHIP SCHOOL DISTRICT BE A PLACE 
WHERE EVERY CHILD CAN LEARN, GROW, ACHIEVE, AND REACH FULL 
POTENTIAL IN AN ENVIRONMENT THAT IS FREE OF INTIMIDATION, 
VIOLENCE, AND HATE. 

 
 
WHEREAS, seventy years ago this month, on May 17, 1954, the United States Supreme Court issued its 
landmark decision in Brown v. Board of Education of Topeka, declaring and affirming that all children 
throughout our nation enjoy the right and opportunity to attend the public schools serving their 
communities; and  
 
WHEREAS, our Bensalem Township School District is recognized as having one of the most diverse 
student bodies in all of the Commonwealth of Pennsylvania; and 
 
WHEREAS, Bensalem Township School District and the community it serves each and every day, proudly 
embrace and celebrate the diversity of the students and all of the citizens of the Township of Bensalem; and 
 
WHEREAS, on the occasion of the 70th Anniversary of the Supreme Court ruling in Brown, the Board of 
School Directors of Bensalem Township School District wishes to affirm their commitment that our 
Bensalem Schools be a place where each and every child in our community can learn, grow, achieve, and 
reach their full potential in an environment that is free of intimidation, violence, and hate, 
 
NOW THEREFORE, be it resolved by the Board of School Directors of Bensalem Township School 
District that on this, the occasion of the 70th Anniversary of the landmark decision of the United States 
Supreme Court in Brown v. Board of Education of Topeka, Bensalem Township School District affirms its 
commitment that our Bensalem Schools be a place where each and every child in our community can learn, 
grow, achieve, and reach their full potential in an environment that is free of intimidation, violence, and 
hate, and 
 
BE IT FURTHER RESOLVED that as our community proudly embraces and celebrates the diversity of all 
of its citizens, Bensalem Township School District affirms its commitment that our Bensalem Schools will 
remain a place where acts of intimidation, violence, or hate of any kind, toward any individual or group, 
will not be allowed or tolerated, as our Bensalem Schools and our Bensalem Community remain “No Place 
for Hate.” 
 
Resolved this 28th Day of May, 2024.  
 
 
ATTEST:      BENSALEM TOWNSHIP BOARD OF 
       SCHOOL DIRECTORS 
 
 
____________________________   ________________________________ 
Carolyn J. Riley, Board Secretary   Heather D. Nicholas, Board President 
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