
Regular Board Meeting 
Wednesday, September 9, 2026 7:00 PM 
Eastern 

Lecture Hall, Muhlenberg High School 
400 Sharp Avenue 

Reading, PA 19605   
   
  

1. Roll Call 
2. Pledge of Allegiance 

2.A.  
  

3. Educational Presentations 
3.A. Second Reading of Policies - Dr. Alan S. Futrick 

4. Hearing of Visitors 
5. Solicitor's Comments 
6. Superintendent's Comments 
7. Personnel 

7.A. Professional Appointments 
7.B. Classified Appointments 
7.C. Acceptance of Resignations 
7.D. Mentor Assignments 
7.E. Co-Curricular Appointments 
7.F. Health Services Agreement for the 2026-2027 School Year 
7.G. Professional and Administrative Salary Adjustments for the 2026-2027 School 

Year 
7.H. Co-Curricular Assignments 
7.I. Sports Event Monitors for the 2026-2027 School Year 
7.J. Award Professional Employee Contract for Tenured Teacher 
7.K. AFJROTC Stipend for the 2026-2027 School Year 

8. Management 
8.A. Election of PSBA Officers 

9. Physical Plant and Transportation 
9.A. Environmental Services for Muhlenberg High School 
9.B. New Sound System for Renovated Natatorium 

10. Budget and Finance 
10.A. Approval of Financial Reports 
10.B. Adult Meal Price Increase 

11. Education 
11.A. Educational Field Trip Request 
11.B. Student Tuition Agreement for the 2026-2027 School Year 



11.C. Conference Request 
11.D. Student to Complete Senior Year as Non-Resident Student 
11.E. Settlement Agreement and Release 
11.F. Certificate of Support Students 
11.G. Schoolwide Title I/TSI/A-TSI School Plans for the 2026-2027 School Year 

12. Minutes 
12.A. Approval of Minutes 

13. Old Business 
14. New Business 

14.A. Memoriam of Ms. Dolores Anne Hildebrand 
15. Hearing of Visitors 

15.A. Guidelines- For anyone who would like to make a comment, please state 
your name, group affiliation if applicable, and whether you are a taxpayer 
and/or resident. 

16. MSD/RMCTC Board Visitor of the Month 
16.A. Schedule 2026-2027  

MSD/RMCTC Board Visitor of the Month 
17. Review of Board Meetings and Calendar Events 

17.A. Calendar 
18. Adjourn the Meeting 

18.A. Adjourn Meeting 
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Purpose

 

The Board recognizes the educational values inherent in student participation in
extracurricular activities and supports the concept of student organizations for such purposes
as enriching the educational experience, building social relationships, developing interests in
a specific area, promoting civic engagement and gaining an understanding of the elements
and responsibilities of teamwork, leadership and good citizenship.

 

Definitions

 

For purposes of this policy, extracurricular activities refers to programs, which
may include athletic activities and curriculum-related student groups, that are
sponsored or approved by the Board, are conducted wholly or partly outside the regular
school day and are equally available to all students who voluntarily elect to participate.

 

For purposes of this policy, an athletic activity shall mean all of the following:[1][2]

 

1. An athletic contest or competition, other than interscholastic athletics, that is sponsored
by or associated with the school, including cheerleading, club-sponsored sports activities
and sports activities sponsored by school-affiliated organizations.
 

2. Noncompetitive cheerleading that is sponsored by or associated with the school.
 

3. Practices, interschool practices and scrimmages for all athletic activities.

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=2011&sessInd=0&smthLwInd=0&act=0101.
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=14&sctn=25&subsctn=0


Curriculum-related student group - any student group that directly relates to the
body of courses offered by the district.[3]

 

Authority

 

The Board shall make school facilities, supplies and equipment available and shall assign staff
members for the support of extracurricular activities for students. Such availability and
assignment shall be in accordance with applicable laws, regulations and Board policies.[4]
[5] [6] [7]

 

Any extracurricular activity shall be considered under the sponsorship of this Board when it
has been approved by the Superintendent upon recommendation of the building principal.

 

The Board shall maintain the program of extracurricular activities at no cost to participating
students, except that:

 

1. Students may assume all or part of the costs for travel and attendance at extracurricular
events and trips.

 

Where eligibility requirements are necessary or desirable, the Board shall determine the
standards for eligibility to be met by all students participating in an extracurricular activity.
[4][9]

 

The Board directs that no student may participate in extracurricular activities who has not:

 

1. Met the requirements for academic eligibility.[4]
 

2. Complied with the requirements of applicable Board policies and administrative
regulations. [10] [11] [12]

 

3. Attended school regularly. [13]

 

4. Been in attendance on the day of the activity, event or practice for the hours required.
 

5. Adhered to other applicable conduct standards.

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=11&subsctn=0
https://policymain.org/policies/251d2ab9-59b8-42d2-ac46-95630d2c7a37?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=5
https://policymain.org/policies/22866129-20db-42c1-b41d-8c78f8c9905e?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=6
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=11&subsctn=0
http://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.3.html&d=reduce
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=11&subsctn=0
https://policymain.org/policies/849cf763-396d-4670-b1b2-56193639a1da?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=10
https://policymain.org/policies/1e6f7b52-1a0d-4afc-bf42-dc778b8d2d8e?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=12
https://policymain.org/policies/f352008c-c28c-4a77-9b58-bc0fe6738314?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=13


Off-Campus Activities

 

Student conduct that occurs off school property or during nonschool hours shall be addressed
in accordance with the provisions of the student discipline policy regarding on and off-campus
activities. [12] [14]

 

Delegation of Responsibility

 

Each school year, prior to participation in an athletic activity, every student athlete and their
parent/guardian shall sign and return the acknowledgment of receipt and review of the
following:[2] [10] [11][15]

 

1. Concussion and Traumatic Brain Injury Information Sheet.
 

2. Sudden Cardiac Arrest Symptoms and Warning Signs Information Sheet, that includes
information about electrocardiogram testing.

 

The Superintendent or designee shall develop administrative regulations to implement the
extracurricular activities program.

 

Guidelines

 

Guidelines shall ensure that the program of extracurricular activities:
 

1. Ensures provision of competent guidance and supervision by staff.
 

2. Guards against exploitation of students.
 

3. Provides a variety of experiences and diversity of organizational models.
 

4. Provides for continuing evaluation of the program and its components.
 

5. Ensures that all extracurricular activities are open to all students, without discrimination,
and that all students are fully informed of the opportunities available to them.[16][17]

PSBA Revision  11/25    ©2025 PSBA

https://policymain.org/policies/1e6f7b52-1a0d-4afc-bf42-dc778b8d2d8e?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=12
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=14&sctn=25&subsctn=0
https://policymain.org/policies/849cf763-396d-4670-b1b2-56193639a1da?from=policy-reference&fromPolicyId=7dc4da8f-ef78-418a-b2c8-96a6f8b14d68&fromVersionId=b0ab4274-f6f1-4061-829f-23826b4f09ab&fromCitation=10
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=2011&sessInd=0&smthLwInd=0&act=0101.
http://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.1.html&d=reduce
http://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.4.html&d=reduce


Legal Footnotes

[1] 24 P.S. 5322
LEGAL REFERENCE

[2] 24 P.S. 1425
LEGAL REFERENCE

[3] Board of Education of Westside Community
Schools v. Mergens, 496 U.S. 226 (1990)
LEGAL REFERENCE

[4] 24 P.S. 511
LEGAL REFERENCE

[5] Pol. 103 — Discrimination/Harassment
Affecting Students
POLICY REFERENCE

[6] Pol. 103.1 — Nondiscrimination - Qualified
Students With Disabilities
POLICY REFERENCE

[7] Pol. 122.1
POLICY REFERENCE

Referenced policy is not available in this policy book.

[9] 22 PA Code 12.3
LEGAL REFERENCE

[10] Pol. 123.1 — Concussion Management
POLICY REFERENCE

[11] Pol. 123.2
POLICY REFERENCE

Referenced policy is not available in this policy book.

[12] Pol. 218 — Student Discipline
POLICY REFERENCE

[13] Pol. 204 — Attendance
POLICY REFERENCE

[14] Mahanoy Area School District v. B.L. 594 U.S.
180 (2021)
LEGAL REFERENCE

[15] 24 P.S. 5323
LEGAL REFERENCE

[16] 22 PA Code 12.1
LEGAL REFERENCE

[17] 22 PA Code 12.4
LEGAL REFERENCE

Legal References
No additional references listed.
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https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=2011&sessInd=0&smthLwInd=0&act=0101.
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=14&sctn=25&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=11&subsctn=0
https://policymain.org/policies/251d2ab9-59b8-42d2-ac46-95630d2c7a37
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https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.3.html&d=reduce
https://policymain.org/policies/849cf763-396d-4670-b1b2-56193639a1da
https://policymain.org/policies/1e6f7b52-1a0d-4afc-bf42-dc778b8d2d8e
https://policymain.org/policies/f352008c-c28c-4a77-9b58-bc0fe6738314
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=2011&sessInd=0&smthLwInd=0&act=0101.
https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.1.html&d=reduce
https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.4.html&d=reduce
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NOTE: It is important to distinguish that Policy 122.1 only applies to nonschool-
sponsored student-intiated groups seeking permission to use district premises to
meet. In this policy, it is the granting of the opportunity to meet that is approved;
not the group itself. 

 

Extracurricular activities that are sponsored or approved by the Board are
governed by Policy 122. Extracurricular Activities.
 

Nonschool organizations, groups and individuals initiating a request for use of
school facilities or dissemination of materials are governed by policies 707. Use
of School Facilities and 913. Nonschool Organizations/Groups/Individuals.

Purpose

 

The district, by making a limited open forum available, provides the opportunity for
nonschool-sponsored groups of secondary students to meet, without
discrimination, on school district premises during noninstructional time for the
purpose of conducting a meeting regardless of the religious, political, philosophical
or other content of the speech at such meetings.[1] [2] [3]

 

Definitions

 

Noninstructional time - the time set aside by the school before actual classroom
instruction begins, after actual classroom instruction ends or during time
designated for lunch.

http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
https://policymain.org/policies/251d2ab9-59b8-42d2-ac46-95630d2c7a37?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=2
https://policymain.org/policies/22866129-20db-42c1-b41d-8c78f8c9905e?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=3


 

Limited open forum - a public secondary school has a limited open forum whenever
such school grants an offering to or opportunity for one or more noncurriculum-
related student groups to meet on school premises during noninstructional time.[1]

 

Authority

 

Meetings of nonschool-sponsored student groups (student groups) must be
voluntary, student-initiated and conducted in accordance with applicable state and
federal laws, regulations, Board policies and school rules.[1] [2] [3] [4]

 

Such meetings must not be sponsored in any way by the school district, its agents
or employees.[1]

 

The meetings of student groups cannot materially and substantially interfere with
the orderly conduct of the educational activities in the school.[1]

 

Availability and assignment of facilities, supplies and equipment necessary to
conduct such meetings shall be provided in accordance with the Equal Access Act.
[1]

 

Delegation of Responsibility

 

The Superintendent or designee may establish procedures regarding the length of
meetings, permissible number of meetings per week and other limitations deemed
reasonably necessary.

 

The Superintendent or designee will designate areas within district buildings and
outside areas authorized for meetings of student groups. Access to areas which
have not been designated as meeting spaces by the Superintendent or designee is
prohibited.

 

A district employee will be assigned to attend and monitor each student group
meeting. Monitors will attend the meetings in a nonparticipatory capacity for the
purpose of maintaining order. The assignment of a monitor does not constitute

http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
https://policymain.org/policies/251d2ab9-59b8-42d2-ac46-95630d2c7a37?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=2
https://policymain.org/policies/22866129-20db-42c1-b41d-8c78f8c9905e?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=3
https://policymain.org/policies/1e6f7b52-1a0d-4afc-bf42-dc778b8d2d8e?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=4
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII


sponsorship of the student group or meeting.[1]

 

District employees will not be required to attend any meeting where the content of
the speech is contrary to their beliefs.[1]

 

District administrators and staff retain the authority to:[1]

 

1. Maintain order and discipline on district premises.
 

2. Protect the well-being of students and employees.
 

3. Assure the attendance of students at such meetings is voluntary.

 

Guidelines

 

Students seeking permission to form a student group to meet during
noninstructional time must submit a written request to the building principal on the
designated district form.

 

All activities of the student group must be led by the student members of the
group. The meetings and activities may not be directed, conducted, controlled or
regularly attended by individuals from outside the school.[1]

 

Guests may be invited but may not be regular participants in the student meetings.
All guests must comply with Board policy regarding school visitors. [5]

 

Materials prepared for dissemination on district premises must comply with the
provisions of Board policy relating to the dissemination of materials. [6]

 

Public funds may not be used for the operation of the meetings beyond the
incidental cost of providing the space for the group to meet.

 

http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
http://www.law.cornell.edu/uscode/text/20/chapter-52/subchapter-VIII
https://policymain.org/policies/08de7b7e-023d-4bf7-96d3-8c866daa2607?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=5
https://policymain.org/policies/81d731b1-7093-49ba-83fa-ca5dc97d7200?from=policy-reference&fromPolicyId=bd44a3c1-7c7a-403e-830b-3234a6e42c7f&fromVersionId=1515ea94-8420-4535-8881-b123b7ebdfe3&fromCitation=6


The student group may not be advertised as a school-sponsored activity. All
announcements and disseminated materials must include a disclaimer of school
sponsorship or endorsement.

 

Students in violation of this policy and applicable rules may result in loss of the
right to meet on school premises and/or disciplinary action. [4]

PSBA New 8/25  © 2025 PSBA

Legal Footnotes

[1] 20 U.S.C. 4071
LEGAL REFERENCE

[2] Pol. 103 — Discrimination/Harassment
Affecting Students
POLICY REFERENCE

[3] Pol. 103.1 — Nondiscrimination - Qualified
Students With Disabilities
POLICY REFERENCE

[4] Pol. 218 — Student Discipline
POLICY REFERENCE

[5] Pol. 907 — School Visitors
POLICY REFERENCE

[6] Pol. 220 — Student Expression/Distribution
and Posting of Materials
POLICY REFERENCE

Legal References
No additional references listed.
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Purpose

 

To provide students an opportunity to attend schools that operate independently
from the school district, the Board shall work cooperatively with individuals and groups
submitting proposals and applications for charter schools.[1]

 

Definitions

 

Appeal Board means the State Charter School Appeal Board established by the Charter
School Law.[2]

 

Board of Trustees of a charter school shall be classified as public officials.[3]

 

Charter School means an independent, nonsectarian public school established and operated
under a charter from the local Board in which students are enrolled or attend. A charter
school must be organized as a public, nonprofit corporation; and charters may not be granted
to any for-profit entity nor to support home education programs.[2][3][4]

 

Local Board of Directors (Board) means the Board of Directors of the school district in
which a proposed or approved charter school is located.[2]

 

Regional Charter School means an independent public school established and operated
under a charter from more than one local Board and approved by an affirmative vote of a
majority of all Board members of each of the school districts involved.[2][5]

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=2&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=3&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=15&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=3&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=15&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=17&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=3&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=3&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=18&subsctn=0


 

Authority

 

The Board shall evaluate submitted applications for charter schools based on the criteria
established by law, regulations and any additional criteria required by the Board.[4]

 

A charter school application shall be approved or denied by a majority vote of all Board
members at an open meeting, in accordance with the provisions of law. Written notice of the
Board's decision shall be sent to the applicant, Department of Education and the Appeal
Board, including reasons for denial and a clear description of application deficiencies if the
application is denied. The Board shall evaluate denied applications that are revised and
resubmitted.[4][6]

 

Upon approval of a charter application, the Board and the charter school's Board of Trustees
shall sign the written charter, which shall be binding on both parties. The charter shall be for
a period of three (3) to five (5) years and may be renewed for five-year periods by the
Board.[7]

 

The Board shall not cap nor limit the number of district students enrolling in a charter school,
unless agreed to by the charter school as part of the written charter.[8]

 

The Board may approve a leave of absence for up to five (5) years for a district employee to
work in a charter school located in the district of employment or in a regional charter school
in which the employing district is a participant, and the employee shall have the right to
return to a comparable position in the district. The Board at its discretion may grant tenure to
a temporary professional employee on leave from this district to teach in a charter school
located in the district, upon completion of the appropriate probation period.[9]

 

The Board shall annually assess whether each charter school is meeting the goals of its
charter and shall require each charter school to submit an annual report no later than August
1 of each year.[10]

 

The Board shall conduct a comprehensive review prior to granting a five-year renewal of the
charter.[10]

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=17&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=17&subsctn=0
https://www.palegis.us/statutes/consolidated/view-statute?txtType=HTM&ttl=65&div=0&chpt=7
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=20&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=23&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=24&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=28&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=28&subsctn=0


The Board shall have ongoing access to the records and facilities of the charter school to
ensure that the charter school is in compliance with its charter, Board policy and applicable
laws.[10]

 

In cases where the health or safety of the charter school's students, staff or both is at
serious risk, the Board may take immediate action to revoke a charter.[11]

 

The Board affirms that the Board of Trustees and the charter school shall be solely liable for
any and all damages and costs of any kind resulting from any legal challenges involving the
operation of a charter school. The local Board shall not be held liable for any activity or
operation related to the program of a charter school.[12]

 

A charter school shall execute a "hold harmless" agreement indemnifying and
insuring/agreeing to defend the school district in any and all kinds of liability areas so that
the school district and Board are protected in any litigation related to the operation of a
charter school.

 

Delegation of Responsibility

 

Applications for charter schools shall be submitted to the Superintendent or designee, who
shall be responsible for communicating and cooperating with all applicants.

 

The Superintendent or designee shall be responsible to assist applicants with plans for
technical assistance and contracted services that may be provided by the district.

 

Guidelines

 

A charter school shall be subject to all federal and state laws and regulations prohibiting
discrimination in admissions, employment and operation on the basis of disability, race,
creed, color, sex, sexual orientation, national origin, religion, ancestry or need for special
education services.[3]

 

A charter school shall submit monthly enrollment figures and other required reports to the
district, as stated in the charter.

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=28&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=29&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=27&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=15&subsctn=0


Transportation

 

The district shall provide free transportation to resident students attending a charter school
located in the district, a regional charter school of which the district is a member, and a
charter school located within ten (10) miles outside district boundaries, in accordance with
distance requirements established for district students. Transportation provided to
charter school students need not be identical to transportation provided to
traditional public school students.[13][14]

 

Transportation shall be provided to charter school students on the dates and periods that the
charter school is in session, regardless of whether transportation is provided to district
students on those days.[13]

 

Applications

 

Applications for charter schools must contain all the information specified in the Charter
School Law and any additional information required by the Board.[4][15]

 

Applications for charter schools shall be submitted to the Board by November 15 of the
preceding school year in which the school will be established.[4]

 

Within forty-five (45) days of receipt, the Board shall hold at least one (1) public hearing on
the charter application, in accordance with law. At least forty-five (45) days must pass
between the first public hearing and the final decision of the Board. No later than seventy-
five (75) days after the first public hearing, the Board shall grant or deny the application.[4]

 

Insurance/Risk Management

 

The charter school shall adequately protect against liability and risk through an active risk
management program approved by the Board. The program shall include proof of purchase of
insurance coverages as required by the Board.[12][15]

 

Minimum coverages and levels of appropriate coverages shall be established in the charter.

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=26&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=26&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=17&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=19&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=17&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=17&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=27&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=17A&sctn=19&subsctn=0


A charter school shall operate in a manner that minimizes the risk of injury and harm to
students, employees and others.
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[1] 24 P.S. 1702-A
LEGAL REFERENCE
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LEGAL REFERENCE

[3] 24 P.S. 1715-A
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[4] 24 P.S. 1717-A
LEGAL REFERENCE

[5] 24 P.S. 1718-A
LEGAL REFERENCE

[6] 65 Pa. C.S.A. 701
LEGAL REFERENCE

[7] 24 P.S. 1720-A
LEGAL REFERENCE

[8] 24 P.S. 1723-A
LEGAL REFERENCE

[9] 24 P.S. 1724-A
LEGAL REFERENCE

[10] 24 P.S. 1728-A
LEGAL REFERENCE

[11] 24 P.S. 1729-A
LEGAL REFERENCE

[12] 24 P.S. 1727-A
LEGAL REFERENCE

[13] 24 P.S. 1726-A
LEGAL REFERENCE

[15] 24 P.S. 1719-A
LEGAL REFERENCE
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Purpose

 

The Board recognizes that each student's mode of dress and grooming is a manifestation of
personal style and individual preference.

 

Authority

 

The Board has the authority to impose limitations on students' dress in school. The Board will
not interfere with the right of students and their parents/guardians to make decisions
regarding their appearance, except when their choices disrupt the educational program of the
schools or constitute a health or safety hazard.[1][2]

 

The Board directs compliance with Board policy and law prohibiting discrimination,
including but not limited to protections addressing:[3] [4]

 

1. Protective hairstyles, including but not limited to hairstyles such as locs, braids,
twists, coils, Bantu knots, afros and extensions.
 

2. Religious creed including head covering and hairstyles historically associated
with religious creeds.

 

Students may be required to wear certain types of clothing while participating in physical
education classes, technical education, extracurricular activities or other situations where
special attire may be required to ensure the health or safety of the student.[2]

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13&sctn=17&subsctn=3
http://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.11.html&d=reduce
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1955&sessInd=0&smthLwInd=0&act=0222.
https://policymain.org/policies/251d2ab9-59b8-42d2-ac46-95630d2c7a37?from=policy-reference&fromPolicyId=859ef928-0894-469a-83e8-15fbcbd3b12c&fromVersionId=307d1162-916c-47c4-82c8-09a17c14108d&fromCitation=4
http://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter12/s12.11.html&d=reduce


 

The Board directs district staff to support students experiencing educational instability by
waiving penalties related to a delay in compliance with Board policy or school rules related to
dress and grooming. [5]

 

Delegation of Responsibility

 

The building principal or designee shall be responsible to monitor student dress and
grooming, and to enforce Board policy and school rules governing student dress and
grooming.

 

The Superintendent or designee shall ensure that all school rules implementing this policy
impose only the minimum necessary restrictions on the exercise of the student's taste and
individuality.[2]

 

Staff members shall be instructed to demonstrate, by example, positive attitudes and
compliance with Board policy and school rules related to dress and grooming. [6]

NOTE:

 

If district has three (3) employee sections, remember to change the policy cites in the policy
and references.
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Affecting Students
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Purpose

 

The Board is committed to protecting the health, safety and welfare of its students and the
school community and providing the resources and support to address identified student
needs. The Board adopts this policy to address student behavior that may indicate a threat to
the safety of the student, other students, school employees, school facilities, the community
and others.[1]

 

Authority

 

The Board directs the Superintendent or designee, in consultation with the School Safety and
Security Coordinator, to establish a threat assessment team and develop procedures for
assessing and intervening with students whose behavior may indicate a threat to the safety
of the student, other students, school employees, school facilities, the community and
others.[1]

 

The established procedures must include protocols for the timely consultation
between the team and law enforcement, juvenile justice agencies, county agencies,
health care providers or behavioral service providers, as appropriate, to refer
students whose behavior indicates a potential threat for additional interventions or
supports, including the exchange of relevant information in accordance with federal
and state law.[1][2][3]

 

Definitions

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
http://www.law.cornell.edu/uscode/text/20/1232g
http://www.law.cornell.edu/cfr/text/34/part-99


Behavioral service providers – includes, but is not limited to, a state, county or local
behavioral health service provider, crisis intervention center or psychiatric hospital. The term
includes a private service provider which contracts with a state, county or local government
to act as a behavioral health agency.[4]

 

Bias – the attitudes or beliefs we have about a person or group that affects our
understanding, actions and decisions in a conscious or subconscious manner.

 

Individualized Management Plan – a plan developed for a student who is referred to the
threat assessment team that documents the concerns that brought a student to the team’s
attention, as well as the resources and supports a student might need based on the
information gathered during the assessment.

 

Threat assessment – a fact-based process for the assessment of and intervention with
students whose behaviors may indicate a threat to the safety of the student, other students,
school employees, school facilities, the community or others.

 

Delegation of Responsibility

 

The Superintendent or designee, in consultation with the School Safety and Security
Coordinator, shall appoint [1] individuals to a district threat assessment team.

 

The Superintendent or designee shall designate a member of the team as team leader for the
threat assessment team.[1]

 

The threat assessment team shall include the School Safety and Security Coordinator and
individuals with expertise in school health; counseling, school psychology or social work;
special education; and school administration;[1] members of the Student Assistance Program
team  [5]  and law enforcement agency representatives.

 

The Superintendent or designee may assign additional staff members or designated
community resources to the threat assessment team for assessment and response support.

 

The Superintendent or designee shall develop and implement administrative regulations to
support the threat assessment process.

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=1&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
https://policymain.org/policies/9ac93b4a-2d17-4265-806d-7bedf5992d91?from=policy-reference&fromPolicyId=347d0a66-8f6c-48bc-8f8c-aa36b3ab873a&fromVersionId=da935743-1842-46d8-abf0-dfa72423ac7d&fromCitation=5


 

Guidelines

 

Training

 

The Superintendent or designee shall ensure that threat assessment team members are
provided individual and/or group training annually on:[1]

 

1. Responsibilities of threat assessment team members.
 

2. Process of identifying, reporting, assessing, responding to and intervening with threats.
 

3. Identifying and avoiding racial, cultural or disability bias. [9] [10]

 

4. Confidentiality requirements under state and federal laws and regulations, and Board
policies. [5] [7] [11] [12] [13]

 

5. Student Assistance Program process. [5]

 

6. Youth suicide awareness, prevention and response. [8]

 

7. Trauma-informed approach. [14]

 

8. Safe2Say Something procedures. [7]

 

Threat assessment team training shall be credited toward professional education
requirements and school safety and security training requirements for staff, in accordance
with applicable law and Board policy.[1] [7] [15][16][17] [18]

 

Information for Students, Parents/Guardians and Staff

 

The district shall annually notify students, staff and parents/guardians about the existence
and purpose of the threat assessment team through posting information on the district
website, publishing in handbooks and through other appropriate methods.[1]

 

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13E&sctn=2&subsctn=0
https://policymain.org/policies/251d2ab9-59b8-42d2-ac46-95630d2c7a37?from=policy-reference&fromPolicyId=347d0a66-8f6c-48bc-8f8c-aa36b3ab873a&fromVersionId=da935743-1842-46d8-abf0-dfa72423ac7d&fromCitation=9
https://policymain.org/policies/22866129-20db-42c1-b41d-8c78f8c9905e?from=policy-reference&fromPolicyId=347d0a66-8f6c-48bc-8f8c-aa36b3ab873a&fromVersionId=da935743-1842-46d8-abf0-dfa72423ac7d&fromCitation=10
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The threat assessment team shall make available age-appropriate informational materials to
students regarding recognition of threatening or at-risk behavior that may present a threat to
the student, other students, school employees, school facilities, the community or others and
how to report concerns, including through the Safe2Say Something program and other
district reporting hotlines or methods. Informational materials shall be available for review by
parents/guardians.[1] [8] [9] [19] [20] [21]

 

The threat assessment team shall make available informational materials for school
employees regarding recognition of threatening or at-risk behavior that may present a threat
to the student, other students, school employees, school facilities, the community or others
and how to report concerns, including through the Safe2Say Something program and other
district reporting hotlines or methods. Information for school employees shall include a list of
the staff members who have been appointed to the threat assessment team.[1] [8] [9] [19]
[21]

 

The district shall annually provide mandatory training for school staff on identification or
recognition of student behavior that may indicate a threat to the safety of the student, other
students, school employees, other individuals, school facilities or the community, in
accordance with law, Board policy and the standards specified by the state's School Safety
and Security Committee. [7] [17]

 

Reporting and Identification

 

The threat assessment team shall document, assess and respond to reports received
regarding students whose behavior may indicate a threat to the safety of the student, other
students, school employees, school facilities, the community or others.[1]

 

The threat assessment team shall assist in assessing and responding to reports that are
received through the Safe2Say Something Program identifying students who may be a threat
to themselves or others.[1] [7]

 

The threat assessment team shall assist in assessing and responding to reports of students
exhibiting self-harm or suicide risk factors or warning signs, as identified in accordance with
applicable law and Board policy.[1] [8]
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When the threat assessment team has made a preliminary determination that a student’s
reported behavior may indicate a threat to the safety of the student, other students, school
employees, school facilities, the community or others, the team shall immediately take the
following steps:[1]

 

1. Notify the Superintendent or designee and School Safety and Security Coordinator of the
reported threat.
 

2. Notify the building principal of the school the student attends of the reported threat, who
shall notify the student’s parent/guardian of the reported threat.

 

When a reported student’s behavior indicates that there may be an imminent threat to the
safety of the student or others, or an emergency situation, a threat assessment team
member shall take immediate action, which may include promptly reporting to the
appropriate law enforcement agency and school administration.[1] [6] [7] [22]

 

Where a threat assessment team member has reasonable cause to suspect that a reported
situation indicates that a student may be a victim of child abuse, the member shall make a
report of suspected child abuse in accordance with law and Board policy.[1][23] [24]

 

Inquiry and Assessment

 

In investigating, assessing and responding to threat reports, the threat assessment team
shall make a determination if the report should be addressed under one or more specific
Board policies or administrative regulations, based on the subject matter of the report and
the requirements of law, regulations and Board policy, including, but not limited to, reports
involving:

 

1. Discrimination/Harassment. [9] [19]

 

2. Bullying/Cyberbullying. [21]

 

3. Suicide Awareness, Prevention and Response. [8]

 

4. Hazing. [25]

 

5. Dating Violence. [26]
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Members of the threat assessment team shall engage in an assessment of the reported
student behavior that may indicate a threat, in accordance with training and established
procedures. This process may include, but is not limited to:

 

1. Interviewing the student, other students, staff, parents/guardians or others regarding the
subject(s) of the reported threat.
 

2. Reviewing existing academic, health and disciplinary records and assignments, as
appropriate, regarding the subject(s) of the report.
 

3. Examining outside resources such as social media sites, in coordination with law
enforcement, or contacting law enforcement, juvenile probation or community agencies to
request additional information about the subject(s) of the report, in accordance with law,
regulations and Board policies.

 

     4.Where appropriate, convening the appropriate team to assess and/or address the
situation that is the subject of the report, such as the       

        Individualized Education Program (IEP) team, Section 504 Team, Behavior Support
team, Student Assistance Program team or others. [5] [10]

         [28] [29] [30] [31]

 

The threat assessment team shall establish and implement procedures, in accordance with
the district’s memorandum of understanding with each law enforcement agency having
jurisdiction over school property, to address situations where the investigation of a reported
threat shall be transferred to the appropriate law enforcement agency. [6] [22]

 

The threat assessment team may request that the county agency or juvenile probation
department consult and cooperate with the team in assessing the student who is the subject
of a preliminary determination regarding a threat.[1]

 

When assessment of a student’s behavior determines that it is not a threat to the student,
other students, school employees, school facilities, the community or others, the threat
assessment team shall document the assessment and may refer the student to other
appropriate resources such as a child study team, the Student Assistance Program team, an
IEP or Section 504 Team or other district supports and services.
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Response and Intervention

 

The threat assessment team shall develop an Individualized Management Plan for each
student identified and assessed as posing a threat to the student, other students, school
employees, school facilities, the community or others. The plan should document the team’s
evaluation of the threat and recommendations for disposition of the threat, including the
information gathered during the assessment and recommendations for response and
intervention.

 

Following notification to the student’s parent/guardian, the threat assessment team may
refer the student to an appropriate program or take action to address the reported situation
in accordance with applicable Board policy, which may include, but is not limited to:[1]

 

1. A referral to the Student Assistance Program. [5]

 

2. A referral to the appropriate law enforcement agency. [6] [7] [22]

 

3. An appropriate evaluation to determine whether the student is a qualified student with a
disability in need of a Section 504 Service Agreement or in need of special education
services through an Individualized Education Program (IEP), in accordance with applicable
law and Board policy. [10] [28] [31]

 

4. A referral to the student’s IEP Team to review and address the student’s IEP and/or
Positive Behavior Support Plan. This could include, but is not limited to, a manifestation
determination or functional behavioral assessment in accordance with applicable law,
regulations and Board policy. [28] [29] [30] [31]

 

5. A referral to the student’s Section 504 Team to review and address the student’s Section
504 Service Agreement and/or Positive Behavior Support Plan. [10]

 

6. With prior parental consent, a referral to a behavioral service provider, health care
provider or county agency. [32]

 

7. Addressing behavior in accordance with applicable discipline policies and the Code of
Student Conduct. [33] [34] [35] [36]

 

8. Ongoing monitoring of the student by the threat assessment team, a child study team,
Student Assistance Program team or other appropriate school personnel.
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9. Taking steps to address the safety of any potential targets identified by the reported
threat. [7] [37]

 

School Safety and Security Incident Reporting –

 

For reporting purposes, the term incident means an instance involving an act of violence;
the possession of a weapon; the possession, use or sale of a controlled substance or drug
paraphernalia as defined in the Pennsylvania Controlled Substance, Drug, Device and
Cosmetic Act; the possession, use or sale of alcohol or tobacco products; or conduct that
constitutes an offense listed in the school safety and security provisions of School Code. [22]

[38][39][40]

 

When a reported threat also meets the definition of an incident, in accordance with reporting
requirements, the Superintendent or designee shall immediately report required incidents, if
not previously reported by district staff, and may report discretionary incidents committed by
students on school property, at any school-sponsored activity or on a conveyance providing
transportation to or from a school or school-sponsored activity to the law enforcement
agency that has jurisdiction over the school’s property, in accordance with state law and
regulations, the procedures set forth in the memorandum of understanding with law
enforcement and Board policies. [22] [33] [38][39][41][42][43]

 

The Superintendent or designee shall notify the parent/guardian, if not previously notified by
district staff, of any student directly involved in an incident on school property, at any school-
sponsored activity or on a conveyance providing transportation to or from a school or school-
sponsored activity, who is a victim or suspect, immediately, as soon as practicable. The
Superintendent or designee will inform the parent/guardian whether or not the law
enforcement agency that has jurisdiction over the school property has been or may be
notified of the incident. The Superintendent or designee will document attempts made to
reach the parent/guardian. [22] [39][44]

 

Students With Disabilities –

 

When reporting an incident committed by a student with a disability or referring a student
with a disability to a law enforcement agency, the district shall provide the information
required by state and federal laws and regulations and shall ensure that copies of the special
education and disciplinary records of the student are transmitted for consideration by these
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authorities. The district shall ensure compliance with the Family Educational Rights and
Privacy Act when transmitting copies of the student’s special education and disciplinary
records.[2][3] [11] [13] [45][46]

 

Monitoring and Management

 

If a student has an Individualized Management Plan, the threat assessment team shall
monitor the Individualized Management Plan and coordinate with the designated team or
resource to provide support and follow-up assessment as necessary. Follow-up assessments,
referrals, re-entry plans and other supports shall be documented as part of the student’s
Individualized Management Plan.

 

The threat assessment team, in coordination with other appropriate teams and supports,
shall determine when the student’s Individualized Management Plan is no longer needed for
disposition of the threat(s), and may transfer appropriate information in accordance with
applicable law, regulations and Board policy. [5] [8] [10] [11] [13] [28]

 

Records Access and Confidentiality

 

In order to carry out their duties and facilitate the timely assessment of and intervention with
students whose behavior may indicate a threat, the threat assessment team shall have
access to the following student information to the extent permitted under applicable law and
regulations:[1]

 

1. Student health records.[47] [48]

 

2. Prior school disciplinary records. [11] [13] [49]

 

3. Records related to adjudication under applicable law and regulations. [49] [50][51][52]
[53] [54]

 

4. Records of prior behavioral or mental health or psychological evaluations or screenings
maintained by the district.
 

5. Other records or information that may be relevant to evaluating a threat or determining
treatment or referral options for a student that are maintained by the district.
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The threat assessment team shall use all information or records obtained in fulfilling the
team’s duty in accordance with law to evaluate a threat or to recommend disposition of a
threat. Team members shall not redisclose any record or information obtained or otherwise
use any record of a student beyond the purpose for which the disclosure was made to the
team, in accordance with law.[1]

 

The threat assessment team shall maintain confidentiality and handle all student records in
accordance with applicable law, regulations, Board policy, the Student Records Plan and the
district's legal and investigative obligations.[2][3] [5] [8] [11] [12] [13] [21] [49] [55]

 

Threat assessment members whose other assignments and roles require confidentiality of
specific student communications, in accordance with law, shall ensure that all confidential
communications and information are addressed in accordance with applicable law,
regulations, Board policy and administrative regulations. [12] [56][57][58][59]

 

Annual Board Report

 

The threat assessment team shall provide the required information to the Superintendent, in
consultation with the School Safety and Security Coordinator, to annually develop and
present to the Board, at an executive session, a report outlining the district’s approach to
threat assessment, which shall include:[1]

 

1. Verification that the district’s threat assessment team and process complies with
applicable law and regulations.
 

2. The number of threat assessment teams assigned in the district, and their composition.
 

3. The total number of threats assessed that year.
 

4. A summary of interactions with outside law enforcement agencies, juvenile probation and
behavioral service providers.
 

5. An assessment of the district’s threat assessment team(s) operation.
 

6. Recommendations for improvement of the district’s threat assessment processes.
 

7. Any additional information required by the Superintendent or designee.
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The threat assessment team’s information addressing verification of compliance with law and
regulations, the number of threat assessment teams assigned in the district and their
composition, the total number of threats assessed that year, and additional information
required by the Superintendent or designee shall be included in the School Safety and
Security Coordinator’s annual report on district safety and security practices that is submitted
to the state’s School Safety and Security Committee.[1] [6] [60]
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https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=12&sctn=5&subsctn=5
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=10&subsctn=0
https://policymain.org/policies/f3c1fc1f-d583-4d20-ae4e-4342d8e3c5ee
https://policymain.org/policies/2629d499-7e96-451f-a462-8cde52cc1a0f
https://policymain.org/policies/e6c1fc7e-35b5-404e-bd3a-f1607590a773


[21] Pol. 249 — Bullying/Cyberbullying
POLICY REFERENCE

[22] Pol. 805.1 — Relations With Law
Enforcement Agencies
POLICY REFERENCE

[23] 23 Pa. C.S.A. 6311
LEGAL REFERENCE

[24] Pol. 806 — Child Abuse
POLICY REFERENCE

[25] Pol. 247 — Hazing
POLICY REFERENCE

[26] Pol. 252 — Dating Violence
POLICY REFERENCE

[28] Pol. 113 — Child Find
POLICY REFERENCE

[29] Pol. 113.1 — Discipline of Students With
Disabilities
POLICY REFERENCE

[30] Pol. 113.2 — Behavior Support
POLICY REFERENCE

[31] Pol. 113.3 — Screening and Evaluations for
Students With Disabilities
POLICY REFERENCE

[32] Pol. 146 — Student Services
POLICY REFERENCE

[33] Pol. 218 — Student Discipline
POLICY REFERENCE

[34] Pol. 218.1 — Weapons
POLICY REFERENCE

[35] Pol. 218.2 — Terroristic Threats
POLICY REFERENCE

[36] Pol. 233 — Suspension and Expulsion
POLICY REFERENCE

[37] Pol. 709 — Building Security
POLICY REFERENCE

[38] 24 P.S. 1319-B
LEGAL REFERENCE

[39] 22 PA Code 10.2
LEGAL REFERENCE

[40] 35 P.S. 780-102
LEGAL REFERENCE

[41] 24 P.S. 1306.2-B
LEGAL REFERENCE

[42] 22 PA Code 10.21
LEGAL REFERENCE

[43] 22 PA Code 10.22
LEGAL REFERENCE

[44] 22 PA Code 10.25
LEGAL REFERENCE

[45] 20 U.S.C. 1415
LEGAL REFERENCE

[46] 34 CFR Part 300
LEGAL REFERENCE

[47] 24 P.S. 1409
LEGAL REFERENCE

[48] Pol. 209 — Health Examinations/Screenings
POLICY REFERENCE

[49] Pol. 216.1 — Supplemental Discipline Records
POLICY REFERENCE

[50] 24 P.S. 1304-A
LEGAL REFERENCE

[51] 24 P.S. 1305-A
LEGAL REFERENCE

https://policymain.org/policies/e21e9cae-2604-4e03-92d3-4dda91106d44
https://policymain.org/policies/c5650ab9-f40f-494f-b34a-92b42e3dd2dd
https://www.palegis.us/statutes/consolidated/view-statute?txtType=HTM&ttl=23&div=0&chpt=63&sctn=11&subsctn=0
https://policymain.org/policies/8f18152a-7a66-495d-9423-17cb65c06a82
https://policymain.org/policies/cccf176b-f5d1-449a-ab92-cebc0940bf75
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https://policymain.org/policies/5c2865bf-0291-4725-83b0-37bdf191c99d
https://policymain.org/policies/d98d3a37-461f-4703-bb62-fec99ca0ef8b
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https://policymain.org/policies/0859aa71-c71a-48e8-9ff1-540ce5a8c43f
https://policymain.org/policies/5193aa62-4053-47a7-b340-f4e6ab284547
https://policymain.org/policies/1e6f7b52-1a0d-4afc-bf42-dc778b8d2d8e
https://policymain.org/policies/db62c96b-20ae-4b95-ad54-c4ce3e554aee
https://policymain.org/policies/a1d7ac55-d143-47c7-98df-431d97507101
https://policymain.org/policies/9c18c110-999c-4ee0-9338-93230b4d10c5
https://policymain.org/policies/606cba50-261b-4f6d-9b91-cc18a149fe2d
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=19&subsctn=0
https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter10/s10.2.html&d=reduce
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1972&sessInd=0&smthLwInd=0&act=64&chpt=0&sctn=2&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13B&sctn=6&subsctn=2
https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter10/s10.21.html&d=reduce
https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter10/s10.22.html&d=reduce
https://pacodeandbulletin.gov/Display/pacode?file=/secure/pacode/data/022/chapter10/s10.25.html&d=reduce
https://uscode.house.gov/view.xhtml?req=(title:20%20section:1415%20edition:prelim)
https://www.ecfr.gov/current/title-34/subtitle-B/chapter-III/part-300
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=14&sctn=9&subsctn=0
https://policymain.org/policies/f129efba-38b1-4e86-9354-b9b9c5548487
https://policymain.org/policies/ed089aa8-02be-4c6c-87d6-dc99d1aa7051
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13A&sctn=4&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=13A&sctn=5&subsctn=0


[52] 24 P.S. 1307-A
LEGAL REFERENCE

[53] 42 Pa. C.S.A. 6341
LEGAL REFERENCE

[54] Pol. 218.3 — Student Bus Code
POLICY REFERENCE

[55] 24 P.S. 1304-D
LEGAL REFERENCE

[56] 22 PA Code 12.12
LEGAL REFERENCE

[57] 42 Pa. C.S.A. 5945
LEGAL REFERENCE

[58] 42 Pa. C.S.A. 8337
LEGAL REFERENCE

[59] 42 CFR Part 2
LEGAL REFERENCE

[60] 24 P.S. 1309-B
LEGAL REFERENCE

Legal References
No additional references listed.
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Authority

 

Administrative, professional and support employees set an example in dress and grooming
for students and the school community. Employees' dress should reflect their professional
status and encourage respect for authority in order to have a positive influence on the
district’s programs and operations.

 

The Board has the authority to specify reasonable dress and grooming requirements, within
law, for all district employees to prevent an adverse impact on the educational programs and
district operations.[1]

 

The Board directs compliance with Board policy and law prohibiting discrimination,
including but not limited to protections addressing:[2] [3]

 

1. Protective hairstyles, including but not limited to hairstyles such as locs, braids,
twists, coils, Bantu knots, afros and extensions.
 

2. Religious creed including head coverings and hairstyles historically associated
with religious creeds.

 

When assigned to district duties, employees shall be physically clean, neat, well-groomed
and dressed in a manner consistent with assigned job responsibilities.

 

Employees shall be groomed so that their hair style does not cause a safety or health hazard.

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=10&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1955&sessInd=0&smthLwInd=0&act=0222.
https://policymain.org/policies/2629d499-7e96-451f-a462-8cde52cc1a0f?from=policy-reference&fromPolicyId=1f09b532-beaa-42b4-8a6b-c2be8248423b&fromVersionId=1a7c368e-8fff-4bb7-ad62-546b2d010a20&fromCitation=3


 

Support employees shall be required to utilize safety gear when performing assigned duties
where applicable.

 

Delegation of Responsibility

 

If an employee feels that an exception to this policy would enable the employee to carry out
their assigned duties more effectively, a request should be made to the building principal
and immediate supervisor.

 

PSBA Revised 3/26  © 2026 PSBA

Legal Footnotes

[1] 24 P.S. 510
LEGAL REFERENCE

[2] 43 P.S. 951
LEGAL REFERENCE

[3] Pol. 104 — Discrimination/Harassment
Affecting Staff
POLICY REFERENCE

Legal References
No additional references listed.
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Authority

 

Work schedules required for administrative, professional and support employees shall be
clearly specified to ensure regular attendance by employees and consistent operation of the
district.

 

The Board has the authority and responsibility to determine the hours and days during which
district programs and services shall be available to students and the community, consistent
with the administrative compensation plan, individual contracts, applicable collective
bargaining agreements, Board resolutions, and state law.[1][2][3] [4] [5]

 

The Board has the authority to make modifications to the school calendar and the school
schedule as necessary to meet the instructional and health and safety needs of students and
staff. Modifications to staff working periods shall be addressed in accordance with the
administrative compensation plan, individual contracts, applicable collective bargaining
agreements, Board resolutions and/or Board-approved health and safety or other emergency
preparedness and response plans. [4] [6] [7]

 

Delegation of Responsibility

 

The Superintendent or designee shall develop administrative regulations to ensure district
employees are informed of and adhere to their assigned work schedules.

 

Professional personnel shall have a duty-free lunch period of not less than thirty (30)
minutes.[3]

https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=1&sctn=33&subsctn=0
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=10&subsctn=0
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https://policymain.org/policies/853de488-de3c-4f75-a631-1f4f374f3aa1?from=policy-reference&fromPolicyId=8a3161d0-e737-4d37-a7c6-aacefa5b1f60&fromVersionId=a41eff18-f913-40a7-93ef-e6d597437d1e&fromCitation=4
https://policymain.org/policies/6fc91962-12f5-4686-bcee-179a12fe22c9?from=policy-reference&fromPolicyId=8a3161d0-e737-4d37-a7c6-aacefa5b1f60&fromVersionId=a41eff18-f913-40a7-93ef-e6d597437d1e&fromCitation=5
https://policymain.org/policies/853de488-de3c-4f75-a631-1f4f374f3aa1?from=policy-reference&fromPolicyId=8a3161d0-e737-4d37-a7c6-aacefa5b1f60&fromVersionId=a41eff18-f913-40a7-93ef-e6d597437d1e&fromCitation=4
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=5&sctn=20&subsctn=1
https://policymain.org/policies/2b474dbb-12d7-4e40-b5b5-f42740bc8a37?from=policy-reference&fromPolicyId=8a3161d0-e737-4d37-a7c6-aacefa5b1f60&fromVersionId=a41eff18-f913-40a7-93ef-e6d597437d1e&fromCitation=7
https://www.palegis.us/statutes/unconsolidated/law-information/view-statute?txtType=HTM&yr=1949&sessInd=0&smthLwInd=0&act=14&chpt=15&sctn=4&subsctn=0


 

Staff may be assigned extra or alternative duties, distributed equitably when possible, at the
discretion of the building principal and immediate supervisor.

 

All professional staff members are expected to attend each faculty meeting unless specifically
excused by the responsible administrator.

PSBA Revision 3/26  © 2026 PSBA

Legal Footnotes

[1] 24 P.S. 133
LEGAL REFERENCE

[2] 24 P.S. 510
LEGAL REFERENCE

[3] 24 P.S. 1504
LEGAL REFERENCE

[4] Pol. 803 — School Calendar
POLICY REFERENCE

[5] Pol. 804 — School Day
POLICY REFERENCE

[6] 24 P.S. 520.1
LEGAL REFERENCE

[7] Pol. 805 — Emergency Preparedness and
Response
POLICY REFERENCE

Legal References
No additional references listed.
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Muhlenberg El Ctr 

Schoolwide Title 1 School Plan | 2026 - 2027 
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Profile and Plan Essentials 
School AUN/Branch 

Muhlenberg El Ctr 114065503 

Address 1 

610 Sharp Avenue 

Address 2 

 

City State Zip Code 

Reading PA 19605 

Chief School Administrator Chief School Administrator Email 

Dr Alan S Futrick futricka@muhlsdk12.net 

Principal Name 

Ms. Ginny Hornberger 

Principal Email 

hornbergerg@muhlsdk12.net 

Principal Phone Number Principal Extension 

6109218000 6102 

School Improvement Facilitator Name School Improvement Facilitator Email 

Dr. Cathy A. Shappell shappellc@muhlsdk12.net 
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Steering Committee 
Name Position/Role Building/Group/Organization Email 

Ginny Hornberger Principal Muhlenberg Elementary Center hornbergerg@muhlsdk12.net 

Cathy Shappell District Level Leaders Muhlenberg School District shappellc@muhlsdk12.net 

Dan Kramer Other MEC Assistant Principal kramerd@muhlsdk12.net 

Kristina Antonellos Teacher Muhlenberg Elementary Center antonellosk@muhlsdk12.net 

Laurie Vlasak Teacher Muhlenberg Elementary Center vlasakl@muhlsdk12.net 

Zachary Dieter Parent Muhlenberg Elementary Center zachdieter87@gmail.com 

Jennifer Dieter Parent Muhlenberg Elementary Center jenniferdieter19@gmail.com 

Kenneth Shappell Parent Muhlenberg Elementary Center kshappell3@gmail.com 

Sami Shappell Parent Muhlenberg Elementary Center sbarc137@gmail.com 

Elizabeth Laviena District Level Leaders Parent Outreach lavienae@muhlsdk12.net 

Amy Maderia Education Specialist Instructional Coach maderiaa@muhlsdk12.net 

Garrett Hyneman Board Member Muhlenberg School District hynemang@muhlsdk12.net 

Wendy Hromiak Education Specialist Math Interventionist hromiakw@muhlsdk12.net 
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Vision for Learning 
Vision for Learning 

Muhlenberg Elementary Center Vision: All Children Reading on Grade Level by the time they enter Grade 3. According to 

the Children's Reading Foundation: "Children from all walks of life must learn to read proficiently. Reading is the most 

crucial academic skill because it is the foundation for learning. Through third grade children are learning to read; after 

third grade students read to learn. But only one-in-three students read proficiently by that point. Without a strong 

foundation in reading, children are left behind at the beginning of their education. They lag in every class, year after year 

because more than 85 percent of the curriculum is taught by reading. And by the end of third grade, 74 percent of 

struggling readers won’t ever catch up. In fact, one of the most important predictors of graduating from high school is 

reading proficiently by the end of third grade." With this research we are committed to our goal of all children reading 

on grade level when entering the 3rd grade so they can read to learn. Our commitment is rooted in the number of 

reading specialists we employee, our MTSS system, our data analysis and our professional development for our staff. 
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Future Ready PA Index 

Proficient or Advanced in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Grade 3 is the only tested grade in this building 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Multi-Racial (not Hispanic) Two or More races is the only subgroup that is trending up from 30.3 to 33.3 

Challenges 

ESSA Student 
Subgroups 

Indicator 

Hispanic 
Our Hispanic subgroup has increased to become our largest subgroup but has declined significantly 
since 2019-20, when they were not our largest subgroup. This tends to be our subgroup with the 
most transience 

English Learners 
We now have more ELLs in this building than IEP students. This subgroup was a strength in 23-24 
at 42.9, but declined significantly to 17.3 

Proficient or Advanced in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Grade 3 is the only tested grade in this building 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

African-American/Black This subgroup is performing at the same level as the All Student group, 39% 

White 
Our White subgroup is significantly outperforming our all student group, 50% compared to 
39.3% 

Challenges 

ESSA Student 
Subgroups 

Indicator 

English Learners 
We now have more ELLs in this building than IEP students. This subgroup was a strength in 23-
24 at 32.1%, but declined slightly to 30.8 

Students with 
Disabilities 

This subgroup is performing significantly lower than our All Student, 10.6 compared to 39.3 

Meeting Annual Academic Growth Expectations (PVAAS) in English Language Arts/Literature 
True We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

False Strengths False Challenges False N/A 
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Strengths 

ESSA Student Subgroups Indicator 

  

  

Challenges 

ESSA Student Subgroups Indicator 

  

  

Meeting Annual Academic Growth Expectations (PVAAS) in Mathematics/Algebra 
True We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

False Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

  

  

Challenges 

ESSA Student Subgroups Indicator 

  

  

English Language Growth and Attainment  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Our EL Growth and Attainment has started to recover since the pandemic. Our highest reporting year since then was 22-

23 at 62.6. As our ELL population continues to grow, we cannot keep up with the staffing to meet the needs of all the 

identified students. In 24-25 we dropped back to 57 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

Hispanic 
This subgroup is by far the largest group of identified ELLs. We are trending upward with 
this group 

Challenges 

ESSA Student Subgroups Indicator 

Multi-Racial (not Hispanic) This subgroup is trending negatively, 41.7 compared to Hispanic only at 59.7 

Regular Attendance  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Our regular attendance continues to outperform the statewide average 
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True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

African-American/Black This subgroup outperforms all at 93.4 

Challenges 

ESSA Student Subgroups Indicator 

Students with Disabilities Regular attendance among our children with disabilities is declining. 

Career Standards Benchmark  
True We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

False Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

  

  

Challenges 

ESSA Student Subgroups Indicator 

  

  

High School Graduation Rate Four-Year Cohort 
True We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

False Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

  

  

Challenges 

ESSA Student Subgroups Indicator 

  

  

Summary 

Strengths 

Review the strengths listed. Select the strengths that have had the most significant impact in addressing your most 

pressing challenges. 

Two or More races is the only subgroup that is trending up from 30.3 to 33.3 

This subgroup is performing at the same level as the All Student group, 39% 

This subgroup is by far the largest group of identified ELLs. We are trending upward with this group 

Our regular attendance continues to outperform the statewide average 
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Challenges 

Review the challenges listed. Select the challenges that, if improved, would have the most impact in achieving your 

Future Ready PA index targets. 

Grade 3 is the only tested grade in this building 

Grade 3 is the only tested grade in this building 

Our Hispanic subgroup has increased to our largest subgroup but has declined significantly since 2019-20 when they 
were not are largest subgroup. 

We now have more ELLs in this building than IEP students. This subgroup was a strength in 23-24 at 32.1%, but 
declined slightly to 30.8 
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Local Assessment 

English Language Arts 
Data Comments/Notable Observations 

Amplify - Dibels 8 Data 
Grade 3 

All students in this building were benchmarked using Amplify -Dibels 8. Grade 3 Fall 
benchmark to the Spring benchmark declined slightly 

Classroom Diagnostic 
Tool 

CDT was administered twice during the 25-26 school year. The percent reading on grade 
level improved from CDT 1 to 2 

English Language Arts Summary 

Strengths 

Having a dedicated team of reading specialists, ESL teachers, Special Education teachers, instructional coaches, and 
administrators to plan, implement a MTSS, and respond to the data analysis is responding to our biggest reading 
challenges. 

Challenges 

The biggest challenge to our analysis of all students reading on grade level is to ensure all student groups have 
equitable access to instruction, interventions, and support. This requires improved resources to close the 
achievement gap and more reading specialists, ESL teachers, and SpEd teachers to work with every child showing the 
need. 

Mathematics 
Data Comments/Notable Observations 

Classroom 
Diagnostic Tool 

CDT was administered twice during the 25-26 school year. The percent math level improved 
from CDT 1 to 2. 

Math Fluency 
We dedicated our math interventionist to work with Grade 3 students showing below grade on 
CDT and the math fluency assessment 

Mathematics Summary 

Strengths 

Implementing an intervention program in mathematics. This intervention tool gives all teachers data that can impact 
their teaching in mathematics. This prescribed program allows the teachers to meet the needs of all children. We will 
continue this process for all Grade 3 students. We have 1 dedicated math interventionist to this building to pull out 
small groups using data from both CDT and Math Fluency. The defined 30-min math intervention at the end of the day 
will start earlier in the school year for 26-27. For the size of our classes we need another math interventionist 
dedicated to the early grades. 

Challenges 

The biggest challenge to our analysis of all students improving mathematically is to ensure all student groups have 
equitable access to instruction, interventions, and support. This requires improved resources to close the 
achievement gap and more interventionists to work with every child showing the need in mathematics. Adding more 
specialists that can provide push-in support in math core will increase in the 26-27 SY. 

Science, Technology, and Engineering Education 
Data Comments/Notable Observations 

Classroom Data using 
Open Sci Ed. 

We are switching to Mystery Science for our early learners, hoping this will develop 
more mastery of science in Grade 3 
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Science, Technology, and Engineering Education Summary 

Strengths 

Having dedicated time to science every day and a strong STEM curriculum are the two biggest contributors to the 
successes we are seeing in science, technology, and engineering. 

Challenges 

The challenge in the area of science for this building is having no state assessment in Grade 3 and there is a strong 
need to focus on growth in literacy and mathematics. Training in phenomenon teaching and STEELS for teachers will 
greatly impact student growth in science. We will continue to train our teachers in STEELS at all grade levels. 
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Related Academics 

Career Readiness 
Data Comments/Notable Observations 

College and Career Benchmarks Not applicable at this school 

Career and Technical Education (CTE) Programs 
True Career and Technical Education (CTE) Programs Omit 

Arts and Humanities 
True Arts and Humanities Omit 

Environment and Ecology 
True Environment and Ecology Omit 

Family and Consumer Sciences 
True Family and Consumer Sciences Omit 

Health, Safety, and Physical Education 
True Health, Safety, and Physical Education Omit 

Social Studies (Civics and Government, Economics, Geography, History) 
True Social Studies (Civics and Government, Economics, Geography, History) Omit 

Summary 

Strengths 

Review the comments and notable observations listed previously and record 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

Not applicable at this school 

Challenges 

Review the comments and notable observations listed previously and record 2-5 Challenges which if improved would 

have the most impact in achieving your Mission and Vision. 

Not applicable at this school 
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Equity Considerations 

English Learners 
True This student group is not a focus in this plan. 

Students with Disabilities 
True This student group is not a focus in this plan. 

Students Considered Economically Disadvantaged 
True This student group is not a focus in this plan. 

Student Groups by Race/Ethnicity 
True This student group is not a focus in this plan. 

Summary 

Strengths 

Review the comments and notable observations listed previously and record the 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

We are the most diversed school in Berks County. We focus all of our data looking at student groups and making 
informed decisions on this breakdown of data 

We apply a school-wide Title I plan for the Muhlenberg Elementary School so all children receive any and all Title I 
funding. 

 

 

 

Challenges 

Review the comments and notable observations listed previously and record the 2-5 Challenges which if improved 

would have the most impact in achieving your Mission and Vision. 

Growth in Reading and Math were significantly lower as measured by PSSA for our students with disabilities. 
Improving the overall growth of our students with disabilities in these areas this would have a huge impact in 
achieving the Mission and Vision. 

As we enter year 3 of a new math program, we have uncovered the need for more math interventions in this building. 
Using a schoolwide approach to intervention, all subgroups would get the support that they need as we aim for the 
future-ready targets. We will focus our math interventionist to work with grade 3. We need a dedicated math 
interventionist for our early learners. 
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Conditions for Leadership, Teaching, and Learning 

Focus on Continuous improvement of Instruction 
Align curricular materials and lesson plans to the PA Standards Operational 

Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, 
and evidence-based 

Operational 

Use a variety of assessments (including diagnostic, formative, and summative) to monitor 
student learning and adjust programs and instructional practices 

Exemplary 

Identify and address individual student learning needs Operational 

Provide frequent, timely, and systematic feedback and support on instructional practices Exemplary 

Empower Leadership 
Foster a culture of high expectations for success for all students, educators, families, and 
community members 

Operational 

Collectively shape the vision for continuous improvement of teaching and learning Operational 

Build leadership capacity and empower staff in the development and successful 
implementation of initiatives that better serve students, staff, and the school 

Exemplary 

Organize programmatic, human, and fiscal capital resources aligned with the school 
improvement plan and needs of the school community 

Exemplary 

Continuously monitor implementation of the school improvement plan and adjust as needed Operational 

Provide Student-Centered Support Systems 
Promote and sustain a positive school environment where all members feel welcomed, 
supported, and safe in school: socially, emotionally, intellectually and physically 

Operational 

Implement an evidence-based system of schoolwide positive behavior interventions and 
supports 

Operational 

Implement a multi-tiered system of supports for academics and behavior Operational 

Implement evidence-based strategies to engage families to support learning Operational 

Partner with local businesses, community organizations, and other agencies to meet the 
needs of the school 

Operational 

Foster Quality Professional Learning 
Identify professional learning needs through analysis of a variety of data Operational 

Use multiple professional learning designs to support the learning needs of staff Exemplary 

Monitor and evaluate the impact of professional learning on staff practices and student 
learning 

Exemplary 

Summary 

Strengths 

Which Essential Practices are currently Operational or Exemplary and could be leveraged in your efforts to improve upon 

your most pressing challenges? 

> 

Use a variety of assessments (including diagnostic, formative, and summative) to monitor student learning and adjust 
programs and instructional practice. The district has committed financially to monitor student learning through 
platforms for intervention, employing reading specialists and instructional coaches. 

Provide frequent, timely, and systematic feedback and support on instructional practices. The administrative team is 
in classrooms each and every week, providing feedback and support to the teachers. We do not use a differentiated 
supervision plan, but rather observe and give feedback through informal and formal observations and walk-throughs. 



14 

Challenges 

Thinking about all the most pressing challenges identified in the previous sections, which of the Essential Practices that 

are currently Not Yet Evident or Emerging, if improved, would greatly impact your progress in achieving your mission, 

vision and Future Ready PA Index interim targets in State Assessment Measures, On-Track Measures, or College and 

Career Measures? 

> 

Continuously monitor the implementation of the school improvement plan and adjust as needed. This is emerging as 
we are challenged with A-TSI designations in our district. We need to consistently monitor the student groups that are 
trending down and address their needs accordingly. 

Implement a multi-tiered system of supports for academics and behavior. We need to monitor and improve upon the 
strategies for our student with disabilities sub-group. One out of every three students in the Muhlenberg School 
District have been with us less than 24 months. We need to identify the needs of our "move-in" students early and get 
them the supports they need and deserve. 
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Summary of Strengths and Challenges from the Needs Assessment 

Strengths 
Examine the Summary of Strengths. Identify the strengths that are most positively contributing to achievement of your 

mission and vision. Check the box to the right of these identified strength(s). 

Strength 
Check for 
Consideration in Plan 

Two or More races is the only subgroup that is trending up from 30.3 to 33.3 False 

This subgroup is performing at the same level as the All Student group, 39% False 

This subgroup is by far the largest group of identified ELLs. We are trending upward with this 
group 

False 

Our regular attendance continues to outperform the statewide average True 

Having a dedicated team of reading specialists, ESL teachers, Special Education teachers, 
instructional coaches, and administrators to plan, implement a MTSS, and respond to the data 
analysis is responding to our biggest reading challenges. 

True 

Implementing an intervention program in mathematics. This intervention tool gives all 
teachers data that can impact their teaching in mathematics. This prescribed program allows 
the teachers to meet the needs of all children. We will continue this process for all Grade 3 
students. We have 1 dedicated math interventionist to this building to pull out small groups 
using data from both CDT and Math Fluency. The defined 30-min math intervention at the 
end of the day will start earlier in the school year for 26-27. For the size of our classes we 
need another math interventionist dedicated to the early grades. 

False 

Having dedicated time to science every day and a strong STEM curriculum are the two biggest 
contributors to the successes we are seeing in science, technology, and engineering. 

False 

Not applicable at this school False 

We are the most diversed school in Berks County. We focus all of our data looking at student 
groups and making informed decisions on this breakdown of data 

False 

We apply a school-wide Title I plan for the Muhlenberg Elementary School so all children 
receive any and all Title I funding. 

False 

Use a variety of assessments (including diagnostic, formative, and summative) to monitor 
student learning and adjust programs and instructional practice. The district has committed 
financially to monitor student learning through platforms for intervention, employing reading 
specialists and instructional coaches. 

False 

Provide frequent, timely, and systematic feedback and support on instructional practices. The 
administrative team is in classrooms each and every week, providing feedback and support to 
the teachers. We do not use a differentiated supervision plan, but rather observe and give 
feedback through informal and formal observations and walk-throughs. 

True 

Challenges 
Examine the Summary of Challenges. Identify the challenges which are most pressing at this time for your School and if 

improved would have the most pronounced impact in achieving your mission and vision. Check the box to the right of 

these identified challenge(s). 

Strength 
Check for 
Consideration in Plan 

Grade 3 is the only tested grade in this building False 

Grade 3 is the only tested grade in this building False 

Our Hispanic subgroup has increased to our largest subgroup but has declined significantly 
since 2019-20 when they were not are largest subgroup. 

True 
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We now have more ELLs in this building than IEP students. This subgroup was a strength in 
23-24 at 32.1%, but declined slightly to 30.8 

True 

This subgroup is trending negatively, 41.7 compared to Hispanic only at 59.7 False 

Regular attendance among our children with disabilities is declining. False 

Grade 3 is the only tested grade in this building False 

Grade 3 is the only tested grade in this building False 

Our EL Growth and Attainment has started to recover since the pandemic. Our highest 
reporting year since then was 22-23 at 62.6. As our ELL population continues to grow, we 
cannot keep up with the staffing to meet the needs of all the identified students. In 24-25 we 
dropped back to 57 

False 

The biggest challenge to our analysis of all students reading on grade level is to ensure all 
student groups have equitable access to instruction, interventions, and support. This requires 
improved resources to close the achievement gap and more reading specialists, ESL teachers, 
and SpEd teachers to work with every child showing the need. 

False 

The biggest challenge to our analysis of all students improving mathematically is to ensure all 
student groups have equitable access to instruction, interventions, and support. This requires 
improved resources to close the achievement gap and more interventionists to work with 
every child showing the need in mathematics. Adding more specialists that can provide push-
in support in math core will increase in the 26-27 SY. 

False 

The challenge in the area of science for this building is having no state assessment in Grade 3 
and there is a strong need to focus on growth in literacy and mathematics. Training in 
phenomenon teaching and STEELS for teachers will greatly impact student growth in science. 
We will continue to train our teachers in STEELS at all grade levels. 

False 

Not applicable at this school False 

Growth in Reading and Math were significantly lower as measured by PSSA for our students 
with disabilities. Improving the overall growth of our students with disabilities in these areas 
this would have a huge impact in achieving the Mission and Vision. 

False 

As we enter year 3 of a new math program, we have uncovered the need for more math 
interventions in this building. Using a schoolwide approach to intervention, all subgroups 
would get the support that they need as we aim for the future-ready targets. We will focus 
our math interventionist to work with grade 3. We need a dedicated math interventionist for 
our early learners. 

False 

Continuously monitor the implementation of the school improvement plan and adjust as 
needed. This is emerging as we are challenged with A-TSI designations in our district. We 
need to consistently monitor the student groups that are trending down and address their 
needs accordingly. 

False 

Implement a multi-tiered system of supports for academics and behavior. We need to 
monitor and improve upon the strategies for our student with disabilities sub-group. One out 
of every three students in the Muhlenberg School District have been with us less than 24 
months. We need to identify the needs of our "move-in" students early and get them the 
supports they need and deserve. 

False 

Most Notable Observations/Patterns 
In the space provided, record any of the comments and notable observations made as your team worked through the 

needs assessment that stand out as important to the challenge(s) you checked for consideration in your comprehensive 

plan. 

The most notable observation at Muhlenberg Elementary school is how far behind our Student with Disabilities group is 

than the other student groups in math and reading. This aligns to our challenge of implementing a multi-tiered system 

and the need to monitor and improve our reading and math instruction to all our children. If we want all children to be 

able to read on grade level when entering 3rd grade, we have to support ALL our children. Our student breakdown in 
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English Arts shows that Hispanic students and Students with Disabilities is trending down, all other subgroups are 

trending up. All students will be benchmarked and progress monitored this year using mClass and Boost Reading. 

Students not identified as ELL and/or IEP will be in the appropriate tier group with reading specialists focused on Tier 3 

and the Classroom Teacher in Tiers 1 and 2. In a schoolwide setting all students, regardless of ethnicity or socioeconomic 

status are given what they need based on data. Our professional development this year will be on Tier 1 instruction to 

continue to close the achievement gap. 
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Analyzing (Strengths and Challenges) 

Analyzing Challenges 

Analyzing Challenges Discussion Points 
Check for 
Priority 

Our Hispanic subgroup has increased to our 
largest subgroup but has declined significantly 
since 2019-20 when they were not are largest 
subgroup. 

As our Hispanic subgroup continues to grow, we 
need to have more intervention groups that 
prioritize language with our students at a 
disadvantage 

True 

We now have more ELLs in this building than IEP 
students. This subgroup was a strength in 23-24 at 
32.1%, but declined slightly to 30.8 

Our number of identified ELLs continues to climb, 
we need to add another ESL teacher so the small 
groups for pullout remain managable 

True 

Analyzing Strengths 
Analyzing Strengths Discussion Points 

Our regular attendance continues to outperform the statewide average 
Schoolwide incentives for 
attendance are working 

Having a dedicated team of reading specialists, ESL teachers, Special 
Education teachers, instructional coaches, and administrators to plan, 
implement a MTSS, and respond to the data analysis is responding to our 
biggest reading challenges. 

We need to continue our focus on 
intervention in professional 
development and making sure ALL 
our children have equal access to 
success 

Provide frequent, timely, and systematic feedback and support on 
instructional practices. The administrative team is in classrooms each and 
every week, providing feedback and support to the teachers. We do not use a 
differentiated supervision plan, but rather observe and give feedback through 
informal and formal observations and walk-throughs. 

We are excellent at observations and 
walkthroughs and providing timely 
feedback to our teachers 

Priority Challenges 
Analyzing 
Priority 
Challenges 

Priority Statements 

 

To ensure high academic achievement and foster an inclusive, high-expectation environment for our 
largest student population, we will implement targeted, culturally responsive instructional practices 
and early-intervention strategies across all grade levels to halt and reverse the multi-year 
performance decline of our Hispanic subgroup and return to or exceed pre-2019 baseline levels. 

 

To build a culture of continuous growth and equitable learning, we will leverage asset-based, 
evidence-based instructional strategies across all general education classrooms to increase 
academic growth for our expanding English Language Learner (ELL) population, reversing the minor 
performance dip from 30.8% back toward our previous peak of 32.1% and beyond. 
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Goal Setting 

Priority: To build a culture of continuous growth and equitable learning, we will leverage asset-based, 

evidence-based instructional strategies across all general education classrooms to increase academic 

growth for our expanding English Language Learner (ELL) population, reversing the minor performance 

dip from 30.8% back toward our previous peak of 32.1% and beyond. 
Outcome Category 

English Language Growth and Attainment 

Measurable Goal Statement (Smart Goal) 

By the end of the 26-27 SY, the percentage of English Language Learners (ELLs) meeting or exceeding academic 
growth benchmarks will increase from 30.8% to 35.0% (surpassing the 2023–24 baseline peak of 32.1%), as measured 
by WIDA ACCESS for ELLs 

Measurable Goal Nickname (35 Character Max) 

ELL Growth and Attainment 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

31.55 32.6 33.65 35 
 

Outcome Category 

English Language Arts 

Measurable Goal Statement (Smart Goal) 

For students to improve reading on grade level as measured by the Grade 3 Reading PSSA and meet the statewide 
average. CDT will be used to diagnose needs, while Firefly will complement it as a progress monitor tool. Also 
monitored will be a quarterly constructive-response prompt. 

Measurable Goal Nickname (35 Character Max) 

Grade 3 PSSA Reading Improvement through Reading Intervention and Tier 1 Instruction 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

34 39 44 49 

Priority: To ensure high academic achievement and foster an inclusive, high-expectation environment for 

our largest student population, we will implement targeted, culturally responsive instructional practices 

and early-intervention strategies across all grade levels to halt and reverse the multi-year performance 

decline of our Hispanic subgroup and return to or exceed pre-2019 baseline levels. 
Outcome Category 

Mathematics 

Measurable Goal Statement (Smart Goal) 

For students to improve math on grade level as measured by the Grade 3 Math PSSA and meet the statewide average. 
CDT will be used to diagnose needs, while Firefly will complement it as a progress monitor tool. Also monitored will be 
a quarterly constructive-response prompt. 

Measurable Goal Nickname (35 Character Max) 

Grade 3 PSSA Math Improvement through Math Intervention and Tier 1 Instruction 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

39.3 44 49 54 
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Action Plan 

Measurable Goals 

ELL Growth and Attainment 

Grade 3 PSSA 
Reading 
Improvement 
through 
Reading 
Intervention 
and Tier 1 
Instruction 

Grade 3 PSSA Math Improvement through Math Intervention and Tier 1 Instruction  

Action Plan For: Grade 3 Reading & Math Success Plan Through High-Quality Tier 1 Practices 
Measurable Goals: 

• By the end of the 26-27 SY, the percentage of English Language Learners (ELLs) meeting or exceeding 
academic growth benchmarks will increase from 30.8% to 35.0% (surpassing the 2023–24 baseline peak of 
32.1%), as measured by WIDA ACCESS for ELLs 

• For students to improve reading on grade level as measured by the Grade 3 Reading PSSA and meet the 
statewide average. CDT will be used to diagnose needs, while Firefly will complement it as a progress monitor 
tool. Also monitored will be a quarterly constructive-response prompt. 

• For students to improve math on grade level as measured by the Grade 3 Math PSSA and meet the statewide 
average. CDT will be used to diagnose needs, while Firefly will complement it as a progress monitor tool. Also 
monitored will be a quarterly constructive-response prompt. 

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion 
Date 

Implement Standards-Aligned, High-Impact Tier 1 Instructional Routines 2026-08-24 2027-05-28 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Director of 
C&I/Principal/Instructional 
Coach 

PD Resources/Intervention resources such as 
Fundations/Reading Specialists/ESL 
Teachers/SpEd Teachers 

Yes  

 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

As measured by the PSSA, 
WIDA/ACCESS, math and reading 
grade 3 scores will improve by 5%. 
Every child will show growth from 
BOY to EOY. 

DIBELS benchmarking will occur 3 times per year. Admistered by reading 
specialists, ESL, SpEd, and Instructional Coaches. Open Ended Math 
Benchmarks will be given one per quarter by the classroom teacher and scored 
by the instructional coach. The process will be monitored by the principal and 
the director of C&I through observations and walkthroughs documented in 
Frontline. 
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Expenditure Tables 

School Improvement Set Aside Grant 
True School does not receive School Improvement Set Aside Grant. 

Schoolwide Title 1 Funding Allocation 
False School does not receive Schoolwide Title 1 funding. 

eGgrant Budget Category 
(Schoolwide Funding) 

Action Plan(s) 
Expenditure 
Description 

Amount 
 

Instruction 

• Grade 3 
Reading & 
Math Success 
Plan Through 
High-Quality 
Tier 1 
Practices 

MEC Salaries and 
Supplies 

658738 

 

Title II.A and Title IV.A Transfer 
Funds 

• Grade 3 
Reading & 
Math Success 
Plan Through 
High-Quality 
Tier 1 
Practices 

Instructional Coach, 
Rdg Spec, and 
Counselor 

91671 

 

Other Expenditures 

• Grade 3 
Reading & 
Math Success 
Plan Through 
High-Quality 
Tier 1 
Practices 

PFE includes Literacy 
Event for families 

13800 

 

     

Total Expenditures 764209 
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Professional Development 

Professional Development Action Steps 
Evidence-based Strategy Action Steps 

Grade 3 Reading & Math Success Plan Through High-
Quality Tier 1 Practices 

Implement Standards-Aligned, High-Impact Tier 1 
Instructional Routines 

Planning with Purposes 
Action Step 

• Implement Standards-Aligned, High-Impact Tier 1 Instructional Routines 

Audience 

All teachers in grades K to 3 

Topics to be Included 

How to plan with purpose, with strategic differentiation to target the needs of all students 

Evidence of Learning 

Teacher will produce a bank of strategies by grade teams 

Lead Person/Position Anticipated Start Anticipated Completion 

Ginny Hornberger/ Principal 2026-09-21 2027-05-28 

Learning Format 
Type of Activities Frequency 

Inservice day 2 part series in September and October 

Observation and Practice Framework Met in this Plan 

 

This Step Meets the Requirements of State Required Trainings 

Language and Literacy Acquisition for All Students 
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Profile and Plan Essentials 
School AUN/Branch 

C E Cole Intermediate Sch 114065503 

Address 1 

801 Bellevue Avenue 

Address 2 

 

City State Zip Code 

Reading PA 19605 

Chief School Administrator Chief School Administrator Email 

Dr Alan S Futrick futricka@muhlsdk12.net 

Principal Name 

Aaron Kopetsky 

Principal Email 

kopetskya@muhlsdk12.net 

Principal Phone Number Principal Extension 

6109218000 2013 

School Improvement Facilitator Name School Improvement Facilitator Email 

Dr. Cathy A. Shappell shappellc@muhlsdk12.net 
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Steering Committee 
Name Position/Role Building/Group/Organization Email 

Aaron Kopetsky Principal C E Cole Principal kopetskya@muhlsdk12.net 

Cathy Shappell District Level Leaders Muhlenberg School District shappellc@muhlsdk12.net 

Tara Nelson Other C E Cole Assistant Principal nelsont@muhlsdk12.net 

Emily Carmichael Other School Social Worker carmichaele@muhlsdk12.net 

Tanisha Chopra Parent Muhlenberg School District tanisha.gakhar@gmail.com 

Amy Chiarelli Education Specialist C E Cole Instructional Coach chiarellia@muhlsdk12.net 

Jackie Bellanca District Level Leaders Elementary SpEd Supervisor bellancaj@muhlsdk12.net 

Kamila DeAngelis Parent Muhlenberg School District kamila.deangelis@gmail.com 

Elizabeth Laviena District Level Leaders Parent Outreach lavienae@muhlsdk12.net 

Kyle Crater Parent District Leader/Parent craterk@muhlsdk12.net 

Xio Toledo Other C E Cole Assistant Principal toledox@muhlsdk12.net 

Jacob Conrad Other C E Cole Assistant Principal conradj@muhlsdk12.net 
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Vision for Learning 
Vision for Learning 

C E Cole Intermediate School is incredibly responsible for investing and growing our children academically, socially, and 

productively with care and respect. Our rich cultural enrollment only supports the hope and promise for all children to 

pursue the American dream. Our core purpose is to establish a community of learners and learning, through 

relationships, relevance, and rigor, one student at a time. C.E. Cole has a schoolwide goal of continued growth, 

specifically in literacy and math, and success for all students. 
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Future Ready PA Index 

Proficient or Advanced in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

This building has dropped significantly in ELA proficiency. There are not enough reading specialists to serve all the 

student needs 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

White The white student group outperformed the all-student group by 10 percentage points 

English Learners The English Learners have 100% participation rate 

Challenges 

ESSA Student 
Subgroups 

Indicator 

Hispanic 
Our Hispanic subgroup is our largest demographic. This group has flatlined in ELA proficiency 
since the large drop after the pandemic. 

Students with 
Disabilities 

Our students with IEPs have consistently been low in proficiency, with 24-25 being the lowest 
at 5.1% 

Proficient or Advanced in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

This building has not been able to rebound in mathematics proficiency since the pandemic. For the 2026-27 SY, we have 

added another math interventionist to this building. 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

English Learners 
The EL subgroup has remained consistent over the last 3 years, even as the population has 
grown. 

Hispanic The Hispanic subgroup is showing some growth 

Challenges 

ESSA Student Subgroups Indicator 

Students with Disabilities The Student with disabilities subgroup remains very low in mathematical proficiency 

Multi-Racial (not Hispanic) This subgroup has been declining for 3 straight years 

Meeting Annual Academic Growth Expectations (PVAAS) in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

This building had a noticeable improvement in ELA growth in 22-23 and 23-24, but unfortunately dropped back to 50% in 

24-25. 
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False Strengths True Challenges False N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

English Learners 
The last two years have shown growth with this subgroup. Our goal is to get back to 22-23, 
when our ELs showed 100% growth in ELA 

Multi-Racial (not 
Hispanic) 

This subgroup is showing green but trending down, However, they are the strongest group in 
ELA growth. along with ELs. 

Challenges 

ESSA Student Subgroups Indicator 

Students with 
Disabilities 

This subgroup took a huge nosedive from 23-24 at 98% to 24-25 at 50% 

Hispanic 
This is our largest subgroup so we are very concerned with the decline in PVAAS growth in 
ELA 

Meeting Annual Academic Growth Expectations (PVAAS) in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

In mathematics, the all-student group showed 3 years of 100% growth, 19-20, 21-22, and 22-23. The building goal 

remains focused on turning this back around 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

English Learners This subgroup consistently shows above-average growth in mathematics 

Multi-Racial (not Hispanic) This subgroup consistently shows above-average growth in mathematics 

Challenges 

ESSA Student Subgroups Indicator 

Hispanic 
This is our largest subgroup so we are very concerned with the decline in PVAAS growth 
in Math 

Economically 
Disadvantaged 

Since this building is above 60% ED, we are concerned about the strong decline from 23- 
24 to 24-25 

English Language Growth and Attainment  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

This building shows great promise in EL Growth and Attainment. In 24-25, we had our largest percentage growth at 44%. 

We are hopeful the increase will continue in 25-26 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

English Learners 
This subgroup shows great promise in EL Growth and Attainment. In 24-25, we had our largest 
percentage growth at 44%. We are hopeful the increase will continue in 25-26 
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Challenges 

ESSA Student Subgroups Indicator 

Economically Disadvantaged This subgroup has flatlined for the last 4 years 

Regular Attendance  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

This building is showing a steady incline in regular attendance. 24-25 shows the best percentage since pre-pandemic. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

African-American/Black Our black subgroup is our largest percentage in attendance at 92.3% 

Challenges 

ESSA Student Subgroups Indicator 

Multi-Racial (not Hispanic) This subgroup is showing a decline in attendance, but is still trending up. 

Career Standards Benchmark  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

The all-student group remains in blue for this indicator. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Multi-Racial (not Hispanic) The mult-race subgroup remains at 100% for the last two years 

White This subgroup got back to 100% in 24-25 

Challenges 

ESSA Student Subgroups Indicator 

African-American/Black This subgroup is the only one that is red trending down 

High School Graduation Rate Four-Year Cohort 
True We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

False Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

  

  

Challenges 

ESSA Student Subgroups Indicator 
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Summary 

Strengths 

Review the strengths listed. Select the strengths that have had the most significant impact in addressing your most 

pressing challenges. 

The English Learners have 100% participation rate 

The EL subgroup has remained consistent over the last 3 years, even as the population has grown. 

The last two years have shown growth with this subgroup. Our goal is to get back to 22-23, when our ELLs showed 
100% growth in ELA 

This subgroup consistently shows above-average growth in mathematics 

Challenges 

Review the challenges listed. Select the challenges that, if improved, would have the most impact in achieving your 

Future Ready PA index targets. 

This building has dropped significantly in ELA proficiency. There are not enough reading specialists to serve all the 
student needs 

Our Hispanic subgroup is our largest demographic. This group has flatlined in ELA proficiency since the large drop 
after the pandemic. 

This building has not been able to rebound in mathematics proficiency since the pandemic. For the 2026-27 SY, we 
have added another math interventionist to this building. 

The Student with disabilities subgroup remains very low in mathematical proficiency 
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Local Assessment 

English Language Arts 
Data Comments/Notable Observations 

CDT was administered twice in the 25-26 SY We use CDT, however, it is not testing all the anchors on the PSSA 

Dibels 8 is used to get a BOY, MOY, EOY We saw some growth through progress monitoring 

English Language Arts Summary 

Strengths 

We continue to monitor all our data and cross-reference to the enrollment date. New students to our building are 
tracked and given additional support using reading specialists, special education teachers, EL teachers, and 
paraprofessionals. 

The challenge in reading is getting enough reading specialists to work with our neediest readers. We have 2 reading 
specialist at C. E. Cole. Being able to coordinate schedules to ensure all children get the intervention they need would 
greatly impact achieving our mission. 

Challenges 

The challenge in reading is getting enough reading specialists to work with our neediest readers. We have 2 reading 
specialist at C. E. Cole. Being able to coordinate schedules to ensure all children get the intervention they need would 
greatly impact achieving our mission. 

Enrollment continues to increase in this building. During the 24-25 SY, 1 out of every 2 new students in this building 
were identified as IEP and/or ELL. Our student-to-teacher ratio for ELs and IEPs continues to challenge compliance. 
We are fortunate to have added to more Special Ed teaching positions for the 26-27 SY. 

Mathematics 
Data Comments/Notable Observations 

2025-26 CDT and Firefly Grade 6 showed growth from CDT 1 to 2. We used Firefly to help strength CORE instruction 

Mathematics Summary 

Strengths 

We continue to monitor all our data and cross-reference to the enrollment date. New students to our building are 
tracked and given additional support using special education teachers, EL teachers, and paraprofessionals. 

The challenge in math is getting enough specialists to work with our neediest math students. We have 1 math 
interventionist at C. E. Cole. Being able to coordinate schedules to ensure all children get the intervention they need 
would greatly impact achieving our mission. 

Challenges 

The challenge in math is getting enough specialists to work with our neediest math students. We have 1 math 
interventionist at C. E. Cole. Being able to coordinate schedules to ensure all children get the intervention they need 
would greatly impact achieving our mission. 

For 26-27 we have added a dedicated math interventionist to target the decline in math specific to grades 5 and 6. 
The challenge is the number of move-ins to these two grade levels. 

Science, Technology, and Engineering Education 
Data Comments/Notable Observations 

CDTs in science for 5th 
graders 

Only the second year of using Open Sci Ed. We went to tri-teams to add a dedicated 
Science /SS teacher 
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Science, Technology, and Engineering Education Summary 

Strengths 

The dedicated science teacher will help with our most pressing challenge of not having enough time dedicated to 
science. Science now has 80 minutes a day for 3 successive weeks, then one week of social studies. 

Challenges 

The dedicated science teacher will help our progress in science, but the time had to come from something else. ELA 
and Math time were reduced. 
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Related Academics 

Career Readiness 
Data Comments/Notable Observations 

Career Standards Portfolio to collect the 
Career Standards Benchmark. 

We have started a digital portfolio for every child in grades 4 to 6. We are 
collecting at least 2 pieces of career readiness evidence. 

Career and Technical Education (CTE) Programs 
True Career and Technical Education (CTE) Programs Omit 

Arts and Humanities 
True Arts and Humanities Omit 

Environment and Ecology 
True Environment and Ecology Omit 

Family and Consumer Sciences 
True Family and Consumer Sciences Omit 

Health, Safety, and Physical Education 
True Health, Safety, and Physical Education Omit 

Social Studies (Civics and Government, Economics, Geography, History) 
True Social Studies (Civics and Government, Economics, Geography, History) Omit 

Summary 

Strengths 

Review the comments and notable observations listed previously and record 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

Strength in the area of the career standards benchmark is the portfolio for every child. Our goal of 100% of our 
students submitting at least two pieces of evidence to their digital portfolio remains in place for this year 

Challenges 

Review the comments and notable observations listed previously and record 2-5 Challenges which if improved would 

have the most impact in achieving your Mission and Vision. 

Transiency remains the challenge of students entering this building in the latter part of the year. Difficult to get data 
on them and the opportunity to collect career evidence. 
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Equity Considerations 

English Learners 
True This student group is not a focus in this plan. 

Students with Disabilities 
True This student group is not a focus in this plan. 

Students Considered Economically Disadvantaged 
True This student group is not a focus in this plan. 

Student Groups by Race/Ethnicity 
True This student group is not a focus in this plan. 

Summary 

Strengths 

Review the comments and notable observations listed previously and record the 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

Our English Learners remain our subgroup that continues to show growth in EL Growth and Attainment and PVAAS 

 

 

 

 

Challenges 

Review the comments and notable observations listed previously and record the 2-5 Challenges which if improved 

would have the most impact in achieving your Mission and Vision. 

The most pressing challenge is our transience and the number of students coming to us mid-year or later. We cannot 
grow our staff during the year and our class sizes start around 25, but by mid-year are approaching 30. 
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Conditions for Leadership, Teaching, and Learning 

Focus on Continuous improvement of Instruction 
Align curricular materials and lesson plans to the PA Standards Operational 

Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, 
and evidence-based 

Operational 

Use a variety of assessments (including diagnostic, formative, and summative) to monitor 
student learning and adjust programs and instructional practices 

Exemplary 

Identify and address individual student learning needs Operational 

Provide frequent, timely, and systematic feedback and support on instructional practices Exemplary 

Empower Leadership 
Foster a culture of high expectations for success for all students, educators, families, and 
community members 

Operational 

Collectively shape the vision for continuous improvement of teaching and learning Operational 

Build leadership capacity and empower staff in the development and successful 
implementation of initiatives that better serve students, staff, and the school 

Exemplary 

Organize programmatic, human, and fiscal capital resources aligned with the school 
improvement plan and needs of the school community 

Exemplary 

Continuously monitor implementation of the school improvement plan and adjust as needed Operational 

Provide Student-Centered Support Systems 
Promote and sustain a positive school environment where all members feel welcomed, 
supported, and safe in school: socially, emotionally, intellectually and physically 

Exemplary 

Implement an evidence-based system of schoolwide positive behavior interventions and 
supports 

Operational 

Implement a multi-tiered system of supports for academics and behavior Operational 

Implement evidence-based strategies to engage families to support learning Operational 

Partner with local businesses, community organizations, and other agencies to meet the 
needs of the school 

Operational 

Foster Quality Professional Learning 
Identify professional learning needs through analysis of a variety of data Operational 

Use multiple professional learning designs to support the learning needs of staff Operational 

Monitor and evaluate the impact of professional learning on staff practices and student 
learning 

Operational 

Summary 

Strengths 

Which Essential Practices are currently Operational or Exemplary and could be leveraged in your efforts to improve upon 

your most pressing challenges? 

> 

We use a dedicated intervention time in this building with Reading Specialists delivering Tier 3 intervention. This data 
is gathered through benchmarking using CDT. Progress monitoring and goals are developed by classroom teachers, 
ESL and Special Education teachers 
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Challenges 

Thinking about all the most pressing challenges identified in the previous sections, which of the Essential Practices that 

are currently Not Yet Evident or Emerging, if improved, would greatly impact your progress in achieving your mission, 

vision and Future Ready PA Index interim targets in State Assessment Measures, On-Track Measures, or College and 

Career Measures? 

> 

By adding a dedicated science teacher, our CORE blocks in ELA and Math have been reduced. 

The new mandate of 30 minutes of recess a day will be a challenge for this building. Again, that time has to come 
from somewhere, and the CORE Instructional Time will suffer 
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Summary of Strengths and Challenges from the Needs Assessment 

Strengths 
Examine the Summary of Strengths. Identify the strengths that are most positively contributing to achievement of your 

mission and vision. Check the box to the right of these identified strength(s). 

Strength 
Check for 
Consideration in Plan 

The English Learners have 100% participation rate False 

The EL subgroup has remained consistent over the last 3 years, even as the population has 
grown. 

False 

The last two years have shown growth with this subgroup. Our goal is to get back to 22-23, 
when our ELLs showed 100% growth in ELA 

True 

This subgroup consistently shows above-average growth in mathematics False 

This building shows greath promise in EL Growth and Attainment. In 24-25 we had our largest 
percentage showing growth at 44%. We are hopeful the increase will continue in 25-26 

True 

This building is showing a steady incline in regular attendance. 24-25 shows the best 
percentage since pre-pandemic. 

False 

Our black subgroup is our largest percentage in attendance at 92.3% False 

The all student group remains in blue for this indicator. False 

The white subgroup remains at 100% for the last two years False 

We continue to monitor all our data and cross-reference to the enrollment date. New 
students to our building are tracked and given additional support using reading specialists, 
special education teachers, EL teachers, and paraprofessionals. 

True 

The challenge in reading is getting enough reading specialists to work with our neediest 
readers. We have 2 reading specialist at C. E. Cole. Being able to coordinate schedules to 
ensure all children get the intervention they need would greatly impact achieving our mission. 

False 

We continue to monitor all our data and cross-reference to the enrollment date. New 
students to our building are tracked and given additional support using special education 
teachers, EL teachers, and paraprofessionals. 

False 

The challenge in math is getting enough specialists to work with our neediest math students. 
We have 1 math interventionist at C. E. Cole. Being able to coordinate schedules to ensure all 
children get the intervention they need would greatly impact achieving our mission. 

False 

The dedicated science teacher will help with our most pressing challenge of not having 
enough time dedicated to science. Science now has 80 minutes a day for 3 successive weeks, 
then one week of social studies. 

False 

Strength in the area of the career standards benchmark is the portfolio for every child. Our 
goal of 100% of our students submitting at least two pieces of evidence to their digital 
portfolio remains in place for this year 

False 

Our English Learners remain our subgroup that continues to show growth in EL Growth and 
Attainment and PVAAS 

False 

We use a dedicated intervention time in this building with Reading Specialists delivering Tier 3 
intervention. This data is gathered through benchmarking using CDT. Progress monitoring and 
goals are developed by classroom teachers, ESL and Special Education teachers 

False 

Challenges 
Examine the Summary of Challenges. Identify the challenges which are most pressing at this time for your School and if 

improved would have the most pronounced impact in achieving your mission and vision. Check the box to the right of 

these identified challenge(s). 
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Strength 
Check for 
Consideration in Plan 

This building has dropped significantly in ELA proficiency. There are not enough reading 
specialists to serve all the student needs 

True 

Our Hispanic subgroup is our largest demographic. This group has flatlined in ELA proficiency 
since the large drop after the pandemic. 

True 

This building has not been able to rebound in mathematics proficiency since the pandemic. 
For the 2026-27 SY, we have added another math interventionist to this building. 

False 

The Student with disabilities subgroup remains very low in mathematical proficiency True 

This subgroup took a huge nosedive from 23-24 at 98% to 24-25 at 50% False 

This is our largest subgroup so we are very concerned with the decline in PVAAS growth in 
Math 

False 

This subgroup has flatlined for the last 4 years False 

This subgroup is showing a decline in attendance, but is still trending up. False 

This building had a noticeable improvement in ELA growth in 22-23 and 23-24, but 
unfortunately dropped back to 50% in 24-25. 

False 

In mathematics, the all-student group showed 3 years of 100% growth, 19-20, 21-22, and 22-
23. The building goal remains focused on turning this back around 

False 

The challenge in reading is getting enough reading specialists to work with our neediest 
readers. We have 2 reading specialist at C. E. Cole. Being able to coordinate schedules to 
ensure all children get the intervention they need would greatly impact achieving our mission. 

False 

Enrollment continues to increase in this building. During the 24-25 SY, 1 out of every 2 new 
students in this building were identified as IEP and/or ELL. Our student-to-teacher ratio for 
ELs and IEPs continues to challenge compliance. We are fortunate to have added to more 
Special Ed teaching positions for the 26-27 SY. 

False 

The challenge in math is getting enough specialists to work with our neediest math students. 
We have 1 math interventionist at C. E. Cole. Being able to coordinate schedules to ensure all 
children get the intervention they need would greatly impact achieving our mission. 

False 

For 26-27 we have added a dedicated math interventionist to target the decline in math 
specific to grades 5 and 6. The challenge is the number of move-ins to these two grade levels. 

False 

The dedicated science teacher will help our progress in science, but the time had to come 
from something else. ELA and Math time were reduced. 

False 

Transiency remains the challenge of students entering this building in the latter part of the 
year. Difficult to get data on them and the opportunity to collect career evidence. 

False 

The most pressing challenge is our transience and the number of students coming to us mid-
year or later. We cannot grow our staff during the year and our class sizes start around 25, 
but by mid-year are approaching 30. 

False 

By adding a dedicated science teacher, our CORE blocks in ELA and Math have been reduced. False 

The new mandate of 30 minutes of recess a day will be a challenge for this building. Again, 
that time has to come from somewhere, and the CORE Instructional Time will suffer 

False 

Most Notable Observations/Patterns 
In the space provided, record any of the comments and notable observations made as your team worked through the 

needs assessment that stand out as important to the challenge(s) you checked for consideration in your comprehensive 

plan. 

The C.E. Cole Intermediate Schoolwide Planning Team will reconvene in Fall 2026 with dedicated Title I parent and 

family engagement, building on the team's greatest recent success: significantly improving communication and feedback 

collection across all stakeholder groups. While the school has made key progress for the 2026–2027 school year by 

adding additional Special Education teachers and seeing continued strong student growth driven by its two EL teachers, 
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rapidly rising enrollment presents an ongoing operational challenge. The schoolwide needs assessment highlights a 

critical need for expanded intervention support, as the building currently relies on just two Reading Specialists and one 

Math Interventionist to serve all students across grades 4 through 6, and growing enrollment threatens to stretch the 

existing EL staffing beyond its capacity. 
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Analyzing (Strengths and Challenges) 

Analyzing Challenges 

Analyzing Challenges Discussion Points 
Check for 
Priority 

This building has dropped significantly in ELA proficiency. 
There are not enough reading specialists to serve all the 
student needs 

How do we have more interventists? Are 
the tri-teams effective? 

True 

Our Hispanic subgroup is our largest demographic. This 
group has flatlined in ELA proficiency since the large drop 
after the pandemic. 

Our we meeting all the needs of the 
subgroup? Are we tracking our move-ins by 
demographics? 

False 

The Student with disabilities subgroup remains very low 
in mathematical proficiency 

Adding more special ed teachers to focus on 
math and reading 

True 

Analyzing Strengths 

Analyzing Strengths 
Discussion 
Points 

The last two years have shown growth with this subgroup. Our goal is to get back to 22-23, when our 
ELLs showed 100% growth in ELA 

 

This building shows greath promise in EL Growth and Attainment. In 24-25 we had our largest 
percentage showing growth at 44%. We are hopeful the increase will continue in 25-26 

 

We continue to monitor all our data and cross-reference to the enrollment date. New students to our 
building are tracked and given additional support using reading specialists, special education teachers, 
EL teachers, and paraprofessionals. 

 

Priority Challenges 
Analyzing 
Priority 
Challenges 

Priority Statements 

 

To reverse the significant decline in ELA proficiency across grades 4–6, C.E. Cole Intermediate School 
must urgently expand reading intervention capacity. Current staffing levels—limited to two Reading 
Specialists for the entire building—are insufficient to meet the volume and intensity of student 
literacy needs, leaving critical learning gaps unaddressed. Restructuring instructional schedules and 
securing additional literacy support are essential priorities to ensure all struggling readers receive 
the targeted, small-group intervention required to accelerate achievement. 

 

To address persistent low achievement in mathematics among Students with Disabilities (SWD), C.E. 
Cole Intermediate School must prioritize specialized, tier-aligned math support and cross-
departmental collaboration. Relying on a single Math Interventionist for grades 4–6 leaves a critical 
gap in targeted instruction for students requiring intensive accommodations. Maximizing the impact 
of newly added Special Education staff, embedding evidence-based specalized instruction into core 
classrooms, and expanding math intervention capacity are essential to accelerating growth and 
closing the proficiency gap for the SWD subgroup. 
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Goal Setting 

Priority: To reverse the significant decline in ELA proficiency across grades 4–6, C.E. Cole Intermediate 

School must urgently expand reading intervention capacity. Current staffing levels—limited to two 

Reading Specialists for the entire building—are insufficient to meet the volume and intensity of student 

literacy needs, leaving critical learning gaps unaddressed. Restructuring instructional schedules and 

securing additional literacy support are essential priorities to ensure all struggling readers receive the 

targeted, small-group intervention required to accelerate achievement. 
Outcome Category 

English Language Arts 

Measurable Goal Statement (Smart Goal) 

By the end of the 2026–2027 school year, C.E. Cole Intermediate School will increase the percentage of students in 
Grades 4–6 performing "At or Above Benchmark" on the DIBELS 8th Edition Composite Score by at least 15 
percentage points (from the Fall 2026 Baseline to the Spring 2027 Benchmark). Additionally, at least 70% of students 
identified as "Well Below Benchmark" (Intensive Risk) on the Fall 2026 baseline assessment will demonstrate Above-
Average or Well-Above-Average progress toward their end-of-year goals as measured by DIBELS 8th Edition Pathways 
of Progress / Zones of Growth. 

Measurable Goal Nickname (35 Character Max) 

ELA Smart Goal for C E Cole 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

25% 30% 35% 40% 

Priority: To address persistent low achievement in mathematics among Students with Disabilities (SWD), 

C.E. Cole Intermediate School must prioritize specialized, tier-aligned math support and cross-

departmental collaboration. Relying on a single Math Interventionist for grades 4–6 leaves a critical gap 

in targeted instruction for students requiring intensive accommodations. Maximizing the impact of newly 

added Special Education staff, embedding evidence-based specalized instruction into core classrooms, 

and expanding math intervention capacity are essential to accelerating growth and closing the 

proficiency gap for the SWD subgroup. 
Outcome Category 

Mathematics 

Measurable Goal Statement (Smart Goal) 

By the end of the 2026–2027 school year, at least 65% of Students with Disabilities (SWD) in grades 4–6 will meet or 
exceed their individualized growth targets on the Classroom Diagnostic Tools (CDT) Mathematics assessment from the 
Fall 2026 Diagnostic to the Spring 2027 Diagnostic. Additionally, 100% of SWD receiving tier-aligned math support will 
achieve an average score of 80% or higher on biweekly, standards-aligned Firefly math skill-mastery checkpoints, 
demonstrating consistent progress in core foundational skills and in specialized instruction. 

Measurable Goal Nickname (35 Character Max) 

Mathematics Growth with our SWD Subgroup 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

5% 10% 15% 20% 
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Action Plan 

Measurable Goals 
ELA Smart Goal for C E Cole Mathematics Growth with our SWD Subgroup 

Action Plan For: High-Dosage Small Group Reading Intervention 
Measurable Goals: 

• By the end of the 2026–2027 school year, C.E. Cole Intermediate School will increase the percentage of 
students in Grades 4–6 performing "At or Above Benchmark" on the DIBELS 8th Edition Composite Score by at 
least 15 percentage points (from the Fall 2026 Baseline to the Spring 2027 Benchmark). Additionally, at least 
70% of students identified as "Well Below Benchmark" (Intensive Risk) on the Fall 2026 baseline assessment 
will demonstrate Above-Average or Well-Above-Average progress toward their end-of-year goals as measured 
by DIBELS 8th Edition Pathways of Progress / Zones of Growth. 

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion 
Date 

Restructuring the school master schedule to establish a dedicated, protected daily 
intervention block (WIN / "What I Need" time) where Reading Specialists and trained 
paraprofessionals deliver explicit, systematic, small-group literacy instruction (3–5 
students) using evidence-based interventions targeted to specific DIBELS 8 skill 
deficits. 

2026-09-21 2027-04-30 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Aaron Kopetsky/Principal Intervention Materials/More Specialists Yes  
 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

Showing growth from Dibels Assessments BOY to 
MOY to EOY 

Progress monitoring every 2 weeks, Interventionists and 
classroom teachers 

Action Plan For: Explicit and Systematic Mathematics Instruction with Specially Designed Instruction (SDI) 
Measurable Goals: 

• By the end of the 2026–2027 school year, at least 65% of Students with Disabilities (SWD) in grades 4–6 will 
meet or exceed their individualized growth targets on the Classroom Diagnostic Tools (CDT) Mathematics 
assessment from the Fall 2026 Diagnostic to the Spring 2027 Diagnostic. Additionally, 100% of SWD receiving 
tier-aligned math support will achieve an average score of 80% or higher on biweekly, standards-aligned 
Firefly math skill-mastery checkpoints, demonstrating consistent progress in core foundational skills and in 
specialized instruction. 

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion 
Date 

To implement this evidence-based strategy, C.E. Cole Intermediate School will use Fall 
CDT and Firefly diagnostic data to map foundational math skill gaps for all Students 
with Disabilities into targeted intervention groups by September 2026. Special 
education and general education math teachers will deliver daily small-group, explicit 
instruction utilizing the Concrete-Representational-Abstract sequence and Specially 
Designed Instruction supported by PaTTAN professional development throughout the 
school year. The Math Interventionist and Special Education staff will continuously 

2026-09-21 2027-04-30 
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monitor progress through bi-weekly Firefly skill checkpoints and mid-year CDT 
benchmarks, adjusting instructional pathways and co-teaching schedules to ensure 
students remain on track to meet their 65% growth target by Spring 2027. 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Aaron Kopetsky/Principal and Nicole 
Huntbach/Director of SpEd 

Intervention Materials and Schedules for 
additional SpEd teachers 

No  

 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

Showing growth ond CDT 1 to 2 and Firefly assessments Progress monitoring by Special Ed Teachers 
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Expenditure Tables 

School Improvement Set Aside Grant 
True School does not receive School Improvement Set Aside Grant. 

Schoolwide Title 1 Funding Allocation 
False School does not receive Schoolwide Title 1 funding. 

eGgrant Budget Category 
(Schoolwide Funding) 

Action Plan(s) 
Expenditure 
Description 

Amount 
 

Instruction 

• High-Dosage 
Small Group 
Reading 
Intervention 

• Explicit and 
Systematic 
Mathematics 
Instruction 
with 
Specially 
Designed 
Instruction 
(SDI) 

CEC Salaries 552686 

 

Title II.A and Title IV.A Transfer 
Funds 

• High-Dosage 
Small Group 
Reading 
Intervention 

• Explicit and 
Systematic 
Mathematics 
Instruction 
with 
Specially 
Designed 
Instruction 
(SDI) 

Instructional Coach 
and SEL Counselor 

134248 

 

Other Expenditures 

• High-Dosage 
Small Group 
Reading 
Intervention 

• Explicit and 
Systematic 
Mathematics 
Instruction 
with 
Specially 
Designed 
Instruction 
(SDI) 

Intervention Supplies 
and PFE events and 
supplies 

78544 

 

     

Total Expenditures 765478 
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Professional Development 

Professional Development Action Steps 
Evidence-based 
Strategy 

Action Steps 

High-Dosage Small 
Group Reading 
Intervention 

Restructuring the school master schedule to establish a dedicated, protected daily intervention 
block (WIN / "What I Need" time) where Reading Specialists and trained paraprofessionals 
deliver explicit, systematic, small-group literacy instruction (3–5 students) using evidence-
based interventions targeted to specific DIBELS 8 skill deficits. 

Planning with Purposes 
Action Step 

• Restructuring the school master schedule to establish a dedicated, protected daily intervention block (WIN / 
"What I Need" time) where Reading Specialists and trained paraprofessionals deliver explicit, systematic, 
small-group literacy instruction (3–5 students) using evidence-based interventions targeted to specific DIBELS 
8 skill deficits. 

Audience 

All teachers in grades 4 to 6 

Topics to be Included 

How to plan with purpose, with strategic differentiation to target the needs of all students 

Evidence of Learning 

Teacher will produce a bank of strategies by grade teams 

Lead Person/Position Anticipated Start Anticipated Completion 

Aaron Kopetsky/Principal 2026-09-21 2027-05-28 

Learning Format 
Type of 
Activities 

Frequency 

Inservice day 
2-part series in September and October. Will be an ongoing discussion with faculty meetings and 
data meetings 

Observation and Practice Framework Met in this Plan 

 

This Step Meets the Requirements of State Required Trainings 

Language and Literacy Acquisition for All Students 
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Profile and Plan Essentials 
School AUN/Branch 

Muhlenberg Jr MS 114065503 

Address 1 

801 E Bellevue Ave 

Address 2 

 

City State Zip Code 

Reading PA 19605 

Chief School Administrator Chief School Administrator Email 

Dr Alan S Futrick futricka@muhlsdk12.net 

Principal Name 

Chris Becker 
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beckerc@muhlsdk12.net 

Principal Phone Number Principal Extension 

6109218034 3000 

School Improvement Facilitator Name School Improvement Facilitator Email 

Robert Farina robfar@berksiu.org 
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Steering Committee 
Name Position/Role Building/Group/Organization Email 

Chris Becker Principal MJHS beckerc@muhlsdk12.net 

Josh Rankin Principal MJHS- AP rankinj@muhlsdk12.net 

Dana Godfrey Principal MJHS- AP godfreyd@muhlsdk12.net 

Michele Weaver Principal MJHS- AP weaverm@muhlsdk12.net 

Matt Coldren Teacher MJHS- DoS coldrenm@muhlsdk12.net 

Rob Urenko Education Specialist MJHS- SC urenkor@muhlsdk12.net 

Dr. Alan Futrick Chief School Administrator MSD- Superintendent futricka@muhlsdk12.net 

Stephen Colella Other MJHS- SRO colellas@muhlsdk12.net 

Liliana Cuesta Other MJHS- SW cuestal@muhlsdk12.net 

Victoria Bishop Teacher MJHS- ELL bishopv@muhlsdk12.net 

Elizabeth Laviena District Level Leaders MSD/PFE Administrator lavienae@muhlsdk12.net 

Dr. Cathy Shappell District Level Leaders MSD Federal Programs Director shappellc@muhlsdk12.org 

Seth Hoffman Parent Parent srhoffma@hotmail.com 

Matt Flowers Parent Parent/MSD Coach coachflowers89@gmail.com 

Stephen Colella Other SRO colellas@muhlsdk12.net 

David Colon Parent Parent and Coach davidcolonjr@icloud.com 

Ashley Roth Teacher Spec Ed Coordinator and Parent rotha@muhlsdk12.net 

Kristyna Eagle Board Member School Board VP eaglek@muhlsdk12.net 
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Vision for Learning 
Vision for Learning 

The Muhlenberg School District is committed to guiding all students on a path of excellence with active and purposeful 

learning experiences, a growing and comprehensive curriculum, collaborative and innovative staff and creative use of 

technology and resources, and an unrelenting desire for success. 
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Future Ready PA Index 

Proficient or Advanced in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

In 24/25 29.7% of students were proficinet or advanced on the ELA PSSA, down 4.6% from the previous year. MJHS had 

a turnover of 5 out of 10 ELA teachers going into the 24/25 school year. 20% off of the statewide average. 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

African-American/Black Generally trending upward, +4.5% from 19-20 to 24-25. 

White +8.9% from 20-21 to 24-25. 

English Learners 
Performance improved from 8% to 14.8% from 19-20 to 24-25 with large increase in 
number of EL students. 

Multi-Racial (not 
Hispanic) 

Mostly upward trending. Slight dip from 23-24 to 24-25, but overall up by 4%. 

Challenges 

ESSA Student Subgroups Indicator 

Students with Disabilities Trending down year over year. -6.2% from 19-20 to 24-25. 

Economically Disadvantaged Incosistent performance, overall decrease year over year. -6.9% from 22-23 to 24-25. 

Proficient or Advanced in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Year over year is positively trending. From COVID (virtual instruction) to 24-25 is +10.8%. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Multi-Racial (not Hispanic) Flat from 19-20 to 23-24 but grew by 5% in 24-25. 

Economically Disadvantaged Increased by 10.6% from 20-21 to 24-25. 

Challenges 

ESSA Student Subgroups Indicator 

Students with Disabilities No significant growth year over year and significantly off statewide goal. 

English Learners No significant growth year over year and significantly off statewide goal. 

Hispanic No significant growth year over year and significantly off statewide goal. 

Meeting Annual Academic Growth Expectations (PVAAS) in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

No progress in overall ELA PVAAS. 20 points below state expectation, 25 points below state average. 

False Strengths True Challenges False N/A 
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Strengths 

ESSA Student Subgroups Indicator 

English Learners ELs decreased but were still meeting statewide target 

White +6 on PVAAS growth from 19-20 to 24-25 

Challenges 

ESSA Student Subgroups Indicator 

Students with 
Disabilities 

Decrease from 19-20 to 24-25 and high year over year variation in scores. Lack of 
consistency 

Hispanic Decrease from 19-20 to 24-25. Dropped from 60 to 50 and has remained at 50 up to 24-25. 

Meeting Annual Academic Growth Expectations (PVAAS) in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

No growth, 19-20 came in at 50.7; 24-25 score was 50. 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

African-American/Black Students remained in the mid 60s year over year, only slightly behind statewide goal. 

Students with 
Disabilities 

Scored 83 in 24-25, highest in 5 years, above the statewise expectations, and statewide 
average. 

English Learners Maintained above or within statewide goal over 5 year span. 

Challenges 

ESSA Student Subgroups Indicator 

Hispanic Decrease over 5 year span. Significant variation in performance year over year. 

Economically 
Disadvantaged 

Stagnant performance over 5 year span (19-20 to 24-25), decrease from 21-22 to 24-
25. 

English Language Growth and Attainment  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind statewide average. 

True Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Hispanic From 21-22 to 24-25 +9.8%. 

Challenges 

ESSA Student Subgroups Indicator 

Economically Disadvantaged Decreased by 3% from 22-23 to 24-25. 

Regular Attendance  
False We do not have Future Ready Pa Index Data for this indicator 
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Comments/Notable Observations 

Above statewide average by 2.5% . 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

African-American/Black Almost returned to pre-COVID percentage, up 6.5% from 22-23 to 23-24. 

Economically Disadvantaged Up 20.4% from 20-21 to 23-24. 

Challenges 

ESSA Student Subgroups Indicator 

Hispanic No signifcant improvement from pre-COVID (19-20) to 23-24. 

Students with Disabilities Student attendance below 70% from 20-21 to 23-24. 

Career Standards Benchmark  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

99.7% of students met Career Readiness benchmarks, 8.2% above state average. MJHS has been 99% or higher every 

reportable year. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Economically Disadvantaged Moved from 99% to 100%. 

Challenges 

ESSA Student Subgroups Indicator 

Students with Disabilities Multiple years of non 100% participation. 

Hispanic Only race/ethnicity subgroup not at 100% for 24-25. 

High School Graduation Rate Four-Year Cohort 
True We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

False Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

  

  

Challenges 

ESSA Student Subgroups Indicator 
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Summary 

Strengths 

Review the strengths listed. Select the strengths that have had the most significant impact in addressing your most 

pressing challenges. 

Year over year is positively trending. From COVID (virtual instruction) to 24-25 is +10.8%. 

Steady progress year over year. 20-21 scored 24.8%, in 24-25 up to 32.4%. 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind statewide average. 

Above statewide average by 2.5% . 

Challenges 

Review the challenges listed. Select the challenges that, if improved, would have the most impact in achieving your 

Future Ready PA index targets. 

In 24/25 29.7% of students were proficinet or advanced on the ELA PSSA, down 4.6% from the previous year. MJHS 
had a turnover of 5 out of 10 ELA teachers going into the 24/25 school year. 

No progress in overall ELA PVAAS. 25 points below statewide average. 

No growth, 19-20 came in at 50.7; 24-25 score was 50. 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind statewide average. 
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Local Assessment 

English Language Arts 
Data Comments/Notable Observations 

CDT/Firefly ELA TBD Fall 2026 

Common Assessment 2026-2027 Data Will review for trends in instructional Practices 

English Language Arts Summary 

Strengths 

ELA team is mostly comprised of teachers with 10+ years of experience. 

ELA Team works together on a regular basis to co-plan their lessons and review assessments 

Data Team is strong for assessments 

Students are cohorted to target bubble proficiency students with additional interventions and staff 

Challenges 

We are working on curriculum pacing with state testing 

Reading levels are lower than state average 

Growth score for ELA is below average 

Mathematics 
Data Comments/Notable Observations 

CDT/Firefly for math TBD Fall 2026 

Common Assessment Math 2026-2027 Performance Will review for trends in instructional Practices 

Mathematics Summary 

Strengths 

Team collaborates well to review student data and trends. 

Team collaborates well to coplan and maintain consistency of instruction 

Students are cohorted to target bubble proficiency students with additional interventions and staff 

More special sections opened for smaller groups for math class based on metrics. 

Challenges 

Most teachers have less than 5 years of experience. 

We are in year 2 of a new math curriculum. 

Growth and achievement scores are not meeting expectations. 

Science, Technology, and Engineering Education 
Data Comments/Notable Observations 

Science CDT FALL 2026 TBD 

Common Asssessment Performance 2026-2027 Will review data to inform Instructional practices 

Science, Technology, and Engineering Education Summary 

Strengths 

New STEELS standards aligned curriculum for science 

New STEM classes created to meet STEELS standards 

Hands on and open ended focused curriculum, student centered instruction 
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Challenges 

Number of science compared to overall number of students 

Science only receives 40 minutes a day (1 period) 

Background knowledge is lacking due to elementary contraints 
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Related Academics 

Career Readiness 
Data Comments/Notable Observations 

99.7% of all students met career 
readiness standards 

Grade level counselors develop activities and events to ensure student 
engagement 

98.8% of students with IEPs met 
standards 

Teachers provide accommodations and supports to ensure students can 
complete career readiness tasks. 

99.6% of Hispanic students met career 
readiness standards 

Counselors involve community members and community businesses to 
interact and engage with students. 

Career and Technical Education (CTE) Programs 
True Career and Technical Education (CTE) Programs Omit 

Arts and Humanities 
True Arts and Humanities Omit 

Environment and Ecology 
True Environment and Ecology Omit 

Family and Consumer Sciences 
True Family and Consumer Sciences Omit 

Health, Safety, and Physical Education 
True Health, Safety, and Physical Education Omit 

Social Studies (Civics and Government, Economics, Geography, History) 
True Social Studies (Civics and Government, Economics, Geography, History) Omit 

Summary 

Strengths 

Review the comments and notable observations listed previously and record 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

School counselors are a strength in our building and provide excellent opportunities in career readiness with our 
students. 

School counselors and officials engage the community to provide authentic activities and opportunities in career 
readiness for our students. 

Challenges 

Review the comments and notable observations listed previously and record 2-5 Challenges which if improved would 

have the most impact in achieving your Mission and Vision. 

Events are difficult to run due to the increase in student population, physical plant and teacher schedules constrain 
our ability to provide more time for students to engagen and space for more presenters. 

Additional special ed support staff would ensure more students can get additional attention while completing 
activties. 
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Equity Considerations 

English Learners 
True This student group is not a focus in this plan. 

Students with Disabilities 
True This student group is not a focus in this plan. 

Students Considered Economically Disadvantaged 
True This student group is not a focus in this plan. 

Student Groups by Race/Ethnicity 
True This student group is not a focus in this plan. 

Summary 

Strengths 

Review the comments and notable observations listed previously and record the 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

ELL department has experienced teachers who collaborate well 

Advisory time to start every school day to allow for intervention and support of struggling students 

Counseling department and social worker well connected to community resources and supports for various subgroups 

School psychologist dedicated specifically for MJHS 

 

Challenges 

Review the comments and notable observations listed previously and record the 2-5 Challenges which if improved 

would have the most impact in achieving your Mission and Vision. 

Special ed department very inexperienced most teachers less than 5 years of experience 

High turnover in special department 

In-Progress schoolwide MTSS and PBIS systems. 

Staffing, physical plant, and time constraints for student population growing rapidly. 
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Conditions for Leadership, Teaching, and Learning 

Focus on Continuous improvement of Instruction 
Align curricular materials and lesson plans to the PA Standards Operational 

Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, 
and evidence-based 

Emerging 

Use a variety of assessments (including diagnostic, formative, and summative) to monitor 
student learning and adjust programs and instructional practices 

Operational 

Identify and address individual student learning needs Emerging 

Provide frequent, timely, and systematic feedback and support on instructional practices Operational 

Empower Leadership 
Foster a culture of high expectations for success for all students, educators, families, and 
community members 

Operational 

Collectively shape the vision for continuous improvement of teaching and learning Operational 

Build leadership capacity and empower staff in the development and successful 
implementation of initiatives that better serve students, staff, and the school 

Operational 

Organize programmatic, human, and fiscal capital resources aligned with the school 
improvement plan and needs of the school community 

Emerging 

Continuously monitor implementation of the school improvement plan and adjust as needed Operational 

Provide Student-Centered Support Systems 
Promote and sustain a positive school environment where all members feel welcomed, 
supported, and safe in school: socially, emotionally, intellectually and physically 

Operational 

Implement an evidence-based system of schoolwide positive behavior interventions and 
supports 

Emerging 

Implement a multi-tiered system of supports for academics and behavior Emerging 

Implement evidence-based strategies to engage families to support learning Emerging 

Partner with local businesses, community organizations, and other agencies to meet the 
needs of the school 

Operational 

Foster Quality Professional Learning 
Identify professional learning needs through analysis of a variety of data Operational 

Use multiple professional learning designs to support the learning needs of staff Operational 

Monitor and evaluate the impact of professional learning on staff practices and student 
learning 

Operational 

Summary 

Strengths 

Which Essential Practices are currently Operational or Exemplary and could be leveraged in your efforts to improve upon 

your most pressing challenges? 

> 

Implement a multi-tiered system of supports for academics and behavior Via PBIS 

Using Advisory Peripd daily to intervene as necessary 

Implement evidence-based strategies to engage families to support learning - Team attending KU Leadership Series to 
improve this effort. 
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Challenges 

Thinking about all the most pressing challenges identified in the previous sections, which of the Essential Practices that 

are currently Not Yet Evident or Emerging, if improved, would greatly impact your progress in achieving your mission, 

vision and Future Ready PA Index interim targets in State Assessment Measures, On-Track Measures, or College and 

Career Measures? 

> 

Foster a culture of high expectations for success for all students, educators, families, and community members 

Identify professional learning needs through analysis of a variety of data 
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Summary of Strengths and Challenges from the Needs Assessment 

Strengths 
Examine the Summary of Strengths. Identify the strengths that are most positively contributing to achievement of your 

mission and vision. Check the box to the right of these identified strength(s). 

Strength 
Check for 
Consideration in Plan 

Year over year is positively trending. From COVID (virtual instruction) to 24-25 is +10.8%. False 

Steady progress year over year. 20-21 scored 24.8%, in 24-25 up to 32.4%. False 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind 
statewide average. 

False 

Above statewide average by 2.5% . False 

99.7% of students met Career Readiness benchmarks, 8.2% above state average. False 

Performance improved from 8% to 14.8% from 19-20 to 24-25 with large increase in number 
of EL students. 

False 

ELs decreased but were still meeting statewide target False 

From 21-22 to 24-25 +9.8%. False 

Up 20.4% from 20-21 to 23-24. False 

Year over year is positively trending. From COVID (virtual instruction) to 24-25 is +10.8%. False 

Steady progress year over year. 20-21 scored 24.8%, in 24-25 up to 32.4%. False 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind 
statewide average. 

False 

Above statewide average by 2.5% . False 

99.7% of students met Career Readiness benchmarks, 8.2% above state average. True 

Performance improved from 8% to 14.8% from 19-20 to 24-25 with large increase in number 
of EL students. 

False 

ELs decreased but were still meeting statewide target False 

From 21-22 to 24-25 +9.8%. False 

Up 20.4% from 20-21 to 23-24. False 

School counselors are a strength in our building and provide excellent opportunities in career 
readiness with our students. 

False 

ELA team is mostly comprised of teachers with 10+ years of experience. False 

ELA Team works together on a regular basis to co-plan their lessons and review assessments False 

Data Team is strong for assessments False 

Students are cohorted to target bubble proficiency students with additional interventions and 
staff 

False 

Team collaborates well to review student data and trends. True 

Team collaborates well to coplan and maintain consistency of instruction True 

Students are cohorted to target bubble proficiency students with additional interventions and 
staff 

True 

More special sections opened for smaller groups for math class based on metrics. True 

New STEELS standards aligned curriculum for science False 

New STEM classes created to meet STEELS standards False 

Hands on and open ended focused curriculum, student centered instruction False 

School counselors and officials engage the community to provide authentic activities and 
opportunities in career readiness for our students. 

False 

ELL department has experienced teachers who collaborate well False 

Implement a multi-tiered system of supports for academics and behavior Via PBIS True 

Using Advisory Peripd daily to intervene as necessary False 
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Implement evidence-based strategies to engage families to support learning - Team attending 
KU Leadership Series to improve this effort. 

True 

Advisory time to start every school day to allow for intervention and support of struggling 
students 

True 

Counseling department and social worker well connected to community resources and 
supports for various subgroups 

False 

School psychologist dedicated specifically for MJHS False 

Challenges 
Examine the Summary of Challenges. Identify the challenges which are most pressing at this time for your School and if 

improved would have the most pronounced impact in achieving your mission and vision. Check the box to the right of 

these identified challenge(s). 

Strength 
Check for 
Consideration in Plan 

In 24/25 29.7% of students were proficinet or advanced on the ELA PSSA, down 4.6% from the 
previous year. MJHS had a turnover of 5 out of 10 ELA teachers going into the 24/25 school 
year. 

False 

No progress in overall ELA PVAAS. 25 points below statewide average. False 

No growth, 19-20 came in at 50.7; 24-25 score was 50. False 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind 
statewide average. 

False 

Trending down year over year. -6.2% from 19-20 to 24-25. False 

No significant growth year over year and significantly off statewide goal. False 

Decrease from 19-20 to 24-25 and high year over year variation in scores. Lack of consistency False 

Student attendance below 70% from 20-21 to 23-24. True 

In 24/25 29.7% of students were proficinet or advanced on the ELA PSSA, down 4.6% from the 
previous year. MJHS had a turnover of 5 out of 10 ELA teachers going into the 24/25 school 
year. 

False 

No progress in overall ELA PVAAS. 25 points below statewide average. False 

No growth, 19-20 came in at 50.7; 24-25 score was 50. False 

Steady progress year over year. 20-21 scored 8.9%, in 24-25 up to 17.1%. Still behind 
statewide average. 

False 

Trending down year over year. -6.2% from 19-20 to 24-25. False 

No significant growth year over year and significantly off statewide goal. False 

Decrease from 19-20 to 24-25 and high year over year variation in scores. Lack of consistency False 

Student attendance below 70% from 20-21 to 23-24. True 

Events are difficult to run due to the increase in student population, physical plant and 
teacher schedules constrain our ability to provide more time for students to engagen and 
space for more presenters. 

False 

Additional special ed support staff would ensure more students can get additional attention 
while completing activties. 

False 

We are working on curriculum pacing with state testing False 

Reading levels are lower than state average False 

Growth score for ELA is below average False 

Most teachers have less than 5 years of experience. True 

We are in year 2 of a new math curriculum. True 

Growth and achievement scores are not meeting expectations. False 

Number of science compared to overall number of students False 

Science only receives 40 minutes a day (1 period) False 
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Background knowledge is lacking due to elementary contraints False 

Special ed department very inexperienced most teachers less than 5 years of experience True 

High turnover in special department True 

In-Progress schoolwide MTSS and PBIS systems. True 

Foster a culture of high expectations for success for all students, educators, families, and 
community members 

False 

Identify professional learning needs through analysis of a variety of data False 

Staffing, physical plant, and time constraints for student population growing rapidly. True 

Most Notable Observations/Patterns 
In the space provided, record any of the comments and notable observations made as your team worked through the 

needs assessment that stand out as important to the challenge(s) you checked for consideration in your comprehensive 

plan. 

We consistently came across the theme of staffing and physical plant issues. The population in MSD, specifically in MJHS, 

has grown rapidly. Many of the move in students are multiple grade levels behind in addition to having some kind of 

exceptional status: IEP, ELL, economically disadvantaged, etc. The JH is continually trying to add more supports for all 

students, however we struggle to keep up with how quickly we are growing and meeting the needs of the students with 

significant needs. Here are current demographics: 1,049 Students 19.64% White 18.02% Non-white 62.91 Hispanic 

23.92% IEP 7.63% ELL 52.5% Economically Disadvantaged 112 New Students during 25-26 SY 79 Students Withdrew 

during 25-26 SY 
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Analyzing (Strengths and Challenges) 

Analyzing Challenges 

Analyzing Challenges Discussion Points 
Check for 
Priority 

Student attendance below 70% from 
20-21 to 23-24. 

 False 

Student attendance below 70% from 
20-21 to 23-24. 

 False 

Most teachers have less than 5 years of 
experience. 

For many of our departments, teachers are inexperienced or 
even emergency certified. They need frequent and intentional 
feedback to improve practice. 

True 

We are in year 2 of a new math 
curriculum. 

New math curriculum is better aligned to PDESAS and 
teachers received extensive training to improve student 
proficiency in math. 

True 

Special ed department very 
inexperienced most teachers less than 
5 years of experience 

 False 

High turnover in special department  False 

In-Progress schoolwide MTSS and PBIS 
systems. 

 True 

Staffing, physical plant, and time 
constraints for student population 
growing rapidly. 

 False 

Analyzing Strengths 
Analyzing Strengths Discussion Points 

99.7% of students met Career Readiness benchmarks, 8.2% above state 
average. 

Link career readiness activities to 
instruction for authentic learning. 

Team collaborates well to review student data and trends.  

Team collaborates well to coplan and maintain consistency of instruction  

Students are cohorted to target bubble proficiency students with additional 
interventions and staff 

 

More special sections opened for smaller groups for math class based on 
metrics. 

 

Implement a multi-tiered system of supports for academics and behavior 
Via PBIS 

 

Implement evidence-based strategies to engage families to support learning 
- Team attending KU Leadership Series to improve this effort. 

 

Advisory time to start every school day to allow for intervention and 
support of struggling students 

 

Priority Challenges 
Analyzing Priority 
Challenges 

Priority Statements 

 
MJHS admin will address lack of experience with frequent walkthroughs and feedback to 
continually improve instruction. 

 
Implementation and progress in using new curriculum will lead to more success on predictor 
assessments for PSSA proficiency. 



19 

 
Improved MTSS and PBIS will lead to better student attendance for all students and targeted 
subgroups. 
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Goal Setting 

Priority: MJHS admin will address lack of experience with frequent walkthroughs and feedback to 

continually improve instruction. 
Outcome Category 

Professional learning 

Measurable Goal Statement (Smart Goal) 

MJHS administration will conduct 450 walkthroughs for the 2026-2027 school year. 

Measurable Goal Nickname (35 Character Max) 

450 Walkthroughs 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

125 Walkthroughs 250 Walkthroughs 375 Walkthroughs 450 Walkthroughs 

Priority: Implementation and progress in using new curriculum will lead to more success on predictor 

assessments for PSSA proficiency. 
Outcome Category 

Mathematics 

Measurable Goal Statement (Smart Goal) 

18% of students will score proficient or advanced on the final firefly exam. 

Measurable Goal Nickname (35 Character Max) 

18% Proficient/Advanced 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

15% Proficient/Advanced (25-26 
baseline) 

16% 
Proficient/Advanced 

17% 
Proficient/Advanced 

18% 
Proficient/Advanced 

Priority: Improved MTSS and PBIS will lead to better student attendance for all students and targeted 

subgroups. 
Outcome Category 

Regular Attendance 

Measurable Goal Statement (Smart Goal) 

86% of Hispanic students will not be considered habitually truant/chronically absent. 

Measurable Goal Nickname (35 Character Max) 

Hispanic Student Attendance 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

92% Attendance 90% Attendance 88% Attendance 86% Attendance 
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Action Plan 

Measurable Goals 

450 Walkthroughs 
18% 
Proficient/Advanced 

Hispanic Student Attendance  

Action Plan For: PLM 
Measurable Goals: 

• MJHS administration will conduct 450 walkthroughs for the 2026-2027 school year. 
 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

MJSH admin will meet weekly to review walkthrough trends 2026-08-31 2027-06-01 

Lead 
Person/Position 

Material/Resources/Supports 
Needed 

PD Step?  

Principal Frontline No  
 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

MJHS admin and teachers will review walkthrough data monthly for 
strengths and areas to improve 

2026-08-31 2027-06-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Principal/Assistant Principal Frontline No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

District level administrators will work with district coaches to review 
feedback and develop PD sessions. 

2026-08-31 2027-06-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Director of Curriculum Frontline No  
 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

Teachers will implement feedback from administrators to improve 
practice 

2026-08-31 2027-06-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Principal Frontline and curriculum resources No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

MJHS administrators will conduct walkthroughs weekly further to monitor 
implementation of feedback 

2026-10-01 2027-06-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Principal Frontline and curriculum resources No  
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Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Administration and teachers will review student data quarterly to monitor 
effectiveness of the feedback cycle 

2026-11-01 2027-06-30 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Department Chairs Frontline, Edinsight, Firefly, Infinite Campus No  
 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

Improved performance on Danielson 
framework for teachers participating 
in co-teaching system. Higher PVAAS 
scores and Proficiency rates on 
PSSAs. 

Finalized lesson plans designed with administrator and participating teacher, 
completed Danielson framework, notes and evidence from administrators. 
Walkthroughs and observations will be completed throughout the year on all 
teachers at various times. Teacher 13-1 forms will be evaluated at the end of 
the year for effectiveness. 

Action Plan For: PBIS plan 
Measurable Goals: 

• 86% of Hispanic students will not be considered habitually truant/chronically absent. 
 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion 
Date 

Meet with attendance team monthly to refine attendance tracking process from 
25-26. (Attendance secretary, school counselors, MJHS admin, Social Worker, 
Supervisor of Student Services) 

2026-07-01 2027-06-30 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Social Worker N/A No  

 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

Refine Attendance tracking process for effinciency for staff. 2026-09-15 2027-06-30 

Lead 
Person/Position 

Material/Resources/Supports 
Needed 

PD Step?  

Social Worker N/A No  
 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

PBIS team will meet quarterly to develop more incentives for meeting 
expectations including attendance 

2026-07-01 2027-05-15 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Dean of Students Meeting space, funding for incentives/activities No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion 
Date 

PBIS, MJHS admin, and school counseling team will work with community partners 
throughout the year to provide donations and opportunities for students meeting 
expectations including attendance. 

2026-07-01 2027-05-15 
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Lead Person/Position Material/Resources/Supports Needed PD Step?  

Dean of Students N/A No  
 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

Attendance Secretary will run weekly reports for attendance and 
absences 

2026-08-31 2027-06-04 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Attendance secretary Infinite Campus No  
 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Follow PBIS team plan for rewarding students monthly for meeting 
expectations including attendance 

2026-09-18 2027-06-04 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Dean of Students Prizes/Rewards/Activities for PBIS system. No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

MJHS Social worker and other attendance team will meet with Supervisor of 
student services monthly to discuss attendance 

2026-07-01 2027-06-30 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Supervisor of Student Services N/A No  
 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

Dean of students will present PBIS system to teach/refresh 
faculty. 

2026-10-06 2026-10-06 

Lead 
Person/Position 

Material/Resources/Supports Needed PD Step?  

Dean of Students 
Google Slides and PBIS team created 
materials 

Yes  

 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

87% of Hispanic students will 
be in regular attendance 

Attendance team will maintain the process. MJHS admin and social worker will 
review SAIC numbers. Supervisor of Student Services will attend truancy hearings. 

Action Plan For: Curriculum monitoring 
Measurable Goals: 

• 18% of students will score proficient or advanced on the final firefly exam. 

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

MJHS admin, coaches, intreventionist, and department chair, teachers, and 
counselors review 25-26 PSSA and Keystone Data. 

2027-07-01 2026-08-21 

Lead Person/Position Material/Resources/Supports Needed PD Step?  



24 

Coach/Interventionist EdInsight No  
 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Review curriculum map and resources to strengthen alignment to 
standards and eligible content. 

2026-07-01 2027-05-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Coach/Interventionist Eureka Curriculum and resources No  

 

Action Step 
Anticipated Start 
Date 

Anticipated 
Completion Date 

Plan and conduct Firefly and CDT testing quarterly for student 
progress and needs 

2026-08-31 2027-05-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Math Department Chair Firefly and CDT No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Find additional supplementary resources for math curriculum to engage 
students in eligible content. 

2026-09-01 2027-05-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Coach/Interventionist N/A No  

 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

Use evaluation and feedback cycle to improve instruction. 2026-09-15 2027-05-01 

Lead 
Person/Position 

Material/Resources/Supports 
Needed 

PD Step?  

Principal Frontline No  

 

Action Step 
Anticipated Start 
Date 

Anticipated Completion 
Date 

Teachers will receive district wide PD on planning for block 
teaching. 

2026-08-20 2027-01-16 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Director of Curriculum Curriculum Team made resources. Yes  
 

Action Step 
Anticipated Start 
Date 

Anticipated 
Completion Date 

Intereventionist/Coach will develop schedule to push-in and pull out 
for students. 

2026-08-31 2027-05-01 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Interventionist/Coach Planning time with math teachers No  
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Action Step 
Anticipated Start 
Date 

Anticipated 
Completion Date 

Develop bubble group of students for teachers and interventionist to 
target during instruction 

2026-07-01 2027-08-14 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

MJHS admin Edinsight No  
 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

18% of students will score proficient or advanced on 
Firefly 

MJHS Admin, coach/interventionist, math department 
chair 
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Expenditure Tables 

School Improvement Set Aside Grant 
True School does not receive School Improvement Set Aside Grant. 

Schoolwide Title 1 Funding Allocation 
True School does not receive Schoolwide Title 1 funding. 

  



27 

Professional Development 

Professional Development Action Steps 
Evidence-based Strategy Action Steps 

PBIS plan Dean of students will present PBIS system to teach/refresh faculty. 

Curriculum monitoring Teachers will receive district wide PD on planning for block teaching. 

PBIS Slides 
Action Step 

• Dean of students will present PBIS system to teach/refresh faculty. 

Audience 

MJHS Faculty 

Topics to be Included 

PBIS system 

Evidence of Learning 

Lower number of referrals for behavior. Higher attendance percentage 

Lead Person/Position Anticipated Start Anticipated Completion 

Dean of Students 2027-08-19 2027-10-06 

Learning Format 
Type of Activities Frequency 

Workshop(s) Once 

Observation and Practice Framework Met in this Plan 

 

This Step Meets the Requirements of State Required Trainings 

Teaching Diverse Learners in Inclusive Settings 

Planning PD Session 
Action Step 

• Teachers will receive district wide PD on planning for block teaching. 

Audience 

MJHS Math and ELA teachers 

Topics to be Included 

Planning for secondary students in a block setting 

Evidence of Learning 

Teachers will presnet lesson plans that include appropriate use of time. 

Lead Person/Position Anticipated Start Anticipated Completion 

Director of Curriculum and Supervision 2026-08-20 2027-01-16 

Learning Format 
Type of Activities Frequency 

Inservice day Once 

Observation and Practice Framework Met in this Plan 

 

This Step Meets the Requirements of State Required Trainings 

Teaching Diverse Learners in Inclusive Settings 
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Profile and Plan Essentials 
School AUN/Branch 

Muhlenberg HS 114065503 

Address 1 

400 Sharp Avenue 

Address 2 

 

City State Zip Code 

Reading PA 19605 

Chief School Administrator Chief School Administrator Email 

Dr Alan S Futrick futricka@muhlsdk12.net 

Principal Name 

Haniff Skeete 

Principal Email 

skeeteh@muhlsdk12.net 

Principal Phone Number Principal Extension 

610-921-8078 4103 

School Improvement Facilitator Name School Improvement Facilitator Email 

William Dramby drambyw@muhlsdk12.net 
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Steering Committee 
Name Position/Role Building/Group/Organization Email 

William Dramby Principal High School AP drambyw@muhlsdk12.net 

Maria Lester Education Specialist High School/Junior High lesterm@muhlsdk12.net 

Kathleen Brad Education Specialist High School/Junior High bradk@muhlsdk12.net 

Haniff Skeete Principal High School skeeteh@muhlsdk12.net 

Kayla Garcia Teacher High School garciak@muhlsdk12.net 

Toni Ritchey Teacher High School ritcheyt@muhlsdk12.net 

Lauren Heydt Education Specialist High School heydtl@muhlsdk12.net 

Kerry Hendel Education Specialist High School School Counselor hendelk@muhlsdk12.net 

Valery Will Education Specialist High School School Counselor willv@muhlsdk12.net 

Kelly Wood Education Specialist High School School Counselor woodk@muhlsdk12.net 

Krystina Eagle Board Member School Board eaglek@muhlsdk12.net 

Quyen Pham Student MHS Student quypha27@muhlsdk12.net 

Mallory Nikolaidis Parent MHS Parent mallorynikolaidis@yahoo.com 
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Vision for Learning 
Vision for Learning 

The Muhlenberg School District is committed to guiding all students on a path of excellence with active and purposeful 

learning experiences, a growing and comprehensive curriculum, collaborative and innovative staff and creative use of 

technology and resources coupled with an unrelenting desire for success. 
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Future Ready PA Index 

Proficient or Advanced in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Our overall 'proficiency' is 46.1% compared to the statewide average of 49.9%. 

False Strengths False Challenges True N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

Hispanic 
While we did not meet the standard our students showed growth from the previous school 
year. Our overall 'proficiency' rate is 40.8%. 

White 
We did not meet the standard but our students showed growth from the previous school 
year. Our overall 'proficiency' rate is 60.2% 

Economically 
Disadvantaged 

We did not meet the standard, but our students showed growth from the previous school 
year. Our overall 'proficiency' rate is 44.2%. 

Combined Ethnicity 
We did not meet the standard, but our students showed growth from the previous school 
year. Our overall 'proficiency' rate is 40.2%. 

Challenges 

ESSA Student 
Subgroups 

Indicator 

African-
American/Black 

This student group did not meet the standard. We had a 27.3% 'proficiency' rate which is 
lower than the previous school year. 

English Learners 
This student group did not meet the standard. We had a 5.6% 'proficiency' rate which is 
lower than the previous school year. 

Students with 
Disabilities 

This student group did not meet the standard. We had a 7.7% 'proficiency' rate which is 
lower than the previous school year. 

Proficient or Advanced in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Our overall 'proficiency' rate was 30.5% compared to the statewide average of 41. 7%. 

False Strengths False Challenges True N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

Hispanic 
This student group did not meet the standard. We had a 26.3% 'proficiency' rate which is 
higher than the previous school year. 

Economically 
Disadvantaged 

This student group did not meet the standard. We had a 29.0% 'proficiency' rate. This is 
higher than last school year. 

Combined Ethnicity 
This student group did not meet the standard. We had a 24.8% 'proficiency' rate. This is 
higher than last school year. 
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Challenges 

ESSA Student 
Subgroups 

Indicator 

African-
American/Black 

This student group did not meet the standard. The proficiency rate for this subgroup was 
13.0%. This is lower than the previous school year. 

White 
This student group did not meet the standard. The proficiency rate for this subgroup was 
42.6%. This is lower than the previous school year. 

English Learners 
This student group did not meet the standard. The proficiency rate for this subgroup was 
2.6%. This is lower than the previous school year. 

Students with 
Disabilities 

This student group did not meet the standard. The proficiency rate for this subgroup was 
24.8%. 

Meeting Annual Academic Growth Expectations (PVAAS) in English Language Arts/Literature 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

All student groups met the standard demonstrating growth. We at a 71.0 growth score compared to the state average of 

75.4. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student 
Subgroups 

Indicator 

African-
American/Black 

This student group met the standard. This subgroup had a 77.0 of students show growth. 
However, this is down from the previous school year. 

Hispanic 
This student group met the standard. This subgroup had a 71.0 of students show growth. This 
is up from previous school years. 

White 
This student group met the standard. This subgroup had a 72.0 of students show growth. This 
is up from previous school years. 

Challenges 

ESSA Student Subgroups Indicator 

Economically Disadvantaged This student subgroup reached 68.0 and is down from the previous school year. 

English Learners This student subgroup reached 56.0 and is down from the previous school year. 

Students with Disabilities This student subgroup reached 50.0 and is down from the previous school year. 

Meeting Annual Academic Growth Expectations (PVAAS) in Mathematics/Algebra 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

Our building achieved a 91.0 academic growth score for the previous school year. This is well above the state average of 

74.9. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Hispanic This subgroup of students reached 87.0 and is up from previous school years. 

Economically Disadvantaged This subgroup of students reached 83.0 and is up from previous school years. 

Combined Ethnicity This subgroup of students reached 88.0 and is up from previous school years. 
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Challenges 

ESSA Student Subgroups Indicator 

White This subgroup of students reached 78.0 and is up from previous school years. 

Students with Disabilities This subgroup of students reached 79.0 and is up from previous school years. 

English Language Growth and Attainment  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

17.1% was our English Language Growth and Attainment this is lower than the statewide average 32.4%. 

False Strengths False Challenges True N/A 

Strengths 

ESSA Student Subgroups Indicator 

Combined Ethnicity 17.8% was our highest subgroup result from this past school year. 

Challenges 

ESSA Student Subgroups Indicator 

Hispanic 15.7% reached the growth and attainment goal. 

Economically Disadvantaged 12.5% reached the growth and attainment goal. 

English Learners 17.1% reached the growth and attainment goal. 

Regular Attendance  
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

76.0% of students met the regular attendance performance standard compared to 79.6% statewide. 

False Strengths True Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

English Learners 83.3% of students in this subgroup met the growth and attainment goal. 

Challenges 

ESSA Student Subgroups Indicator 

African-American/Black 
79.3% of students in this subgroup met the regular attendance growth and attainment 
goal. 

Hispanic 
74.6% of students in this subgroup met the regular attendance growth and attainment 
goal. 

White 
77.6% of students in this subgroup met the regular attendance growth and attainment 
goal. 

Students with 
Disabilities 

66.5% of students in this subgroup met the regular attendance growth and attainment 
goal. 

Combined Ethnicity 
75.2% of students in this subgroup met the regular attendance growth and attainment 
goal. 

Career Standards Benchmark  
False We do not have Future Ready Pa Index Data for this indicator 



8 

Comments/Notable Observations 

99.7% of students met the performance standard for an 'exceeds performance' rating. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

African-American/Black 100% of students in this subgroup met the goal. 

White 100% of students in this subgroup met the goal. 

Economically Disadvantaged 100% of students in this subgroup met the goal. 

English Learners 100% of students in this subgroup met the goal. 

Students with Disabilities 100% of students in this subgroup met the goal. 

Challenges 

ESSA Student Subgroups Indicator 

Hispanic 99.6% of students in this subgroup met the goal. 

Combined Ethnicity 99.6% of students in this subgroup met the goal. 

High School Graduation Rate Four-Year Cohort 
False We do not have Future Ready Pa Index Data for this indicator 

Comments/Notable Observations 

90.9% of students met the interim goal/improvement target for four year cohort in graduation. This is higher than the 

statewide average of 88.0%. This is down from the previous school year. 

True Strengths False Challenges False N/A 

Strengths 

ESSA Student Subgroups Indicator 

Hispanic 91.1% of students in this subgroup met the goal. Up from last school year. 

English Learners 91.9% of students in this subgroup met the goal. Up from last school year. 

Students with Disabilities 85.1% of students in this subgroup met the goal. Up from last school year. 

Combined Ethnicity 90.6% of students in this subgroup met the goal. Up from last school year. 

Challenges 

ESSA Student Subgroups Indicator 

African-American/Black 86.7% is the overall rate for goal attainment. This is down from the previous year. 

White 91.5% is the overall rate for goal attainment. This is down from the previous school year. 

Combined Ethnicity 90.6% is the overall rate for goal attainment. This is down from the previous school year. 

Summary 

Strengths 

Review the strengths listed. Select the strengths that have had the most significant impact in addressing your most 

pressing challenges. 

90.9% of students met the interim goal/improvement target for four year cohort in graduation. This is higher than the 
statewide average of 88.0%. This is down from the previous school year. 

99.7% of students met the performance standard for an 'exceeds performance' rating. 

Our building achieved a 91.0 academic growth score for the previous school year. This is well above the state average 
of 74.9. 
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Challenges 

Review the challenges listed. Select the challenges that, if improved, would have the most impact in achieving your 

Future Ready PA index targets. 

86.7% is the overall rate for goal attainment. This is down from the previous year. 

79.3% of students in this subgroup met the regular attendance growth and attainment goal. 

76.0% of students met the regular attendance performance standard compared to 79.6% statewide. 
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Local Assessment 

English Language Arts 
Data Comments/Notable Observations 

21% of students were 'proficient' with 1% of 
students being advanced. 114 students overall 
reached proficiency. 

This is our highest percentage in CDTs. 

78% of students did not reach proficiency. This 
accounts for 394 students. 

Three times as many students were not proficient compared to 
those who are proficient. 

77% of our students finished proficient on an 
internal writing assessment up from 43% at the 
BOY. 

This data is pulled from our current year ATSI plan data. We tracked 
and instructed students in the constructed response portion of the 
Keystone exam. 

English Language Arts Summary 

Strengths 

21% of students were proficient with 1% of students being advanced. 114 students overall reached proficiency. 

77% of our students finished proficient on an internal writing assessment up from 43% at the BOY. 

Challenges 

78% of students did not reach proficiency. This accounts for 394 students. 

Mathematics 
Data Comments/Notable Observations 

1% of students reached proficiency on the CDT. 4 total 
students. 

Our students struggle with finding 'purpose' on the 
exam. 

99% of students did not reach proficiency on the CDT 
exam. 363 students in total. 

Our students struggle with finding 'purpose' on the 
exam. 

37% of students scored proficient on our internal ATSI 
constructed response metric. 

This was for our building level ATSI plan from this school 
year. We focused on our constructed response portion 
of the Keystone exam. 

47% of our students finished 'proficient' on internal ATSI 
assessments designed to help our students with the 
constructed response portions of the Keystone 
assessment. 

This is our highest data point and most relevant to the 
students. They connected the lessons and work to their 
success on the Keystone exam. 

Mathematics Summary 

Strengths 

37% of students scored proficient on our internal ATSI constructed response metric. 

Challenges 

1% of students reached proficiency on the CDT. 4 total students. 

99% of students did not reach proficiency on the CDT exam. 363 students in total. 

Science, Technology, and Engineering Education 
Data Comments/Notable Observations 

5% of students were proficient, 1% of students were advanced. 27 
students reached 'proficiency' on the CDTs. 

This is our second highest metric in terms 
of CDT scores. 

94% of students were not proficient. 
Our students struggle with finding 
'purpose' on the exam. 



11 

Science, Technology, and Engineering Education Summary 

Strengths 

5% of students were proficient, 1% of students were advanced. 27 students reached 'proficiency' on the CDTs. 

Challenges 

94% of students were not proficient. 
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Related Academics 

Career Readiness 
Data Comments/Notable Observations 

99.7% of students exceeded the performance standard. 
This is compared to 91.5% 
statewide. 

100% of students at MHS have a graduation pathway identified and is being 
monitored. 

 

Career and Technical Education (CTE) Programs 
False Career and Technical Education (CTE) Programs Omit 

Data 
Comments/Notable 
Observations 

28.8% of students enrolled in 12th grade were considered 'competent' in their 
program of study. 

This is compared to 41.1% 
statewide. 

Arts and Humanities 
True Arts and Humanities Omit 

Environment and Ecology 
True Environment and Ecology Omit 

Family and Consumer Sciences 
True Family and Consumer Sciences Omit 

Health, Safety, and Physical Education 
True Health, Safety, and Physical Education Omit 

Social Studies (Civics and Government, Economics, Geography, History) 
True Social Studies (Civics and Government, Economics, Geography, History) Omit 

Summary 

Strengths 

Review the comments and notable observations listed previously and record 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

99.7% of students exceeded the performance standard. 

100% of students at MHS have a graduation pathway identified and is being monitored. 

Challenges 

Review the comments and notable observations listed previously and record 2-5 Challenges which if improved would 

have the most impact in achieving your Mission and Vision. 

28.8% of students enrolled in 12th grade were considered 'competent' in their program of study. 
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Equity Considerations 

English Learners 
False This student group is not a focus in this plan. 

Data Comments/Notable Observations 

56.0% of students demonstrated growth in English Language Arts/Literature 
This is down from the previous school 
year. 

5.6% of students were proficient on the English Language Arts/Literature 
Keystone assessment. 

This is down from the previous school 
year. 

2.6% of students were proficient on the Mathematics/Algebra I Keystone 
assessment. 

This is down from the previous school 
year. 

Students with Disabilities 
False This student group is not a focus in this plan. 

Data Comments/Notable Observations 

50.0% of students demonstrated growth in English Language Arts/Literature. 
This is down from the previous school 
year. 

79.0% of students demonstrated growth in Mathematics/Algebra I. This is up from last school year. 

7.7% of students were proficient on the English Language Arts/Literature 
Keystone assessment. 

This is down from the previous school 
year. 

2.5% of students were proficient on the Mathematics/Algebra I Keystone 
assessment. 

This is down from the previous school 
year. 

Students Considered Economically Disadvantaged 
False This student group is not a focus in this plan. 

Data Comments/Notable Observations 

68.0% of students demonstrated growth in English Language Arts/Literature. 
This is down from the previous 
school year. 

83.0% of students demonstrated growth in Mathematics/Algebra I. 
This is up from the previous school 
year. 

44.2% of students scored proficient on the English Language Arts/Literature 
Keystone assessment. 

This is up from the previous school 
year. 

29.0% of students were proficient on the Mathematics/Algebra I Keystone 
exam. 

This is up from the previous school 
year. 

Student Groups by Race/Ethnicity 
False This student group is not a focus in this plan. 

Student 
Groups 

Comments/Notable Observations 

Black 13% of students in this subgroup scored proficient on the Mathematics/Algebra I Keystone exam. 

Black 27.3% of students in this subgroup scored proficient on the Language Arts/Literature exam. 

Black 
77% of students in this subgroup demonstrated growth on the English Language Arts/Literature 
assessment. 
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Summary 

Strengths 

Review the comments and notable observations listed previously and record the 2-5 strengths which have had the most 

impact in improving your most pressing challenges. 

79.0% of students with disabilities demonstrated growth in Mathematics/Algebra I. 

77% of students in our black subgroup demonstrated growth on the English Language Arts/Literature assessment. 

83.0% of students demonstrated growth in Mathematics/Algebra I. 

44.2% of students scored proficient on the English Language Arts/Literature Keystone assessment. 

29.0% of students were proficient on the Mathematics/Algebra I Keystone exam. 

Challenges 

Review the comments and notable observations listed previously and record the 2-5 Challenges which if improved 

would have the most impact in achieving your Mission and Vision. 

13% of students in the Black subgroup scored proficient on the Mathematics/Algebra I Keystone exam. 

7.7% of students in the students with disabilities subgroup were proficient on the English Language Arts/Literature 
Keystone assessment. 

2.5% of students with disabilities were proficient on the Mathematics/Algebra I Keystone assessment. 

5.6% of students in the ELL group were proficient on the English Language Arts/Literature Keystone assessment. 

2.6% of students in the ELL group were proficient on the Mathematics/Algebra I Keystone assessment. 
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Conditions for Leadership, Teaching, and Learning 

Focus on Continuous improvement of Instruction 
Align curricular materials and lesson plans to the PA Standards Operational 

Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, 
and evidence-based 

Emerging 

Use a variety of assessments (including diagnostic, formative, and summative) to monitor 
student learning and adjust programs and instructional practices 

Operational 

Identify and address individual student learning needs Exemplary 

Provide frequent, timely, and systematic feedback and support on instructional practices Operational 

Empower Leadership 
Foster a culture of high expectations for success for all students, educators, families, and 
community members 

Operational 

Collectively shape the vision for continuous improvement of teaching and learning Emerging 

Build leadership capacity and empower staff in the development and successful 
implementation of initiatives that better serve students, staff, and the school 

Emerging 

Organize programmatic, human, and fiscal capital resources aligned with the school 
improvement plan and needs of the school community 

Emerging 

Continuously monitor implementation of the school improvement plan and adjust as needed Operational 

Provide Student-Centered Support Systems 
Promote and sustain a positive school environment where all members feel welcomed, 
supported, and safe in school: socially, emotionally, intellectually and physically 

Operational 

Implement an evidence-based system of schoolwide positive behavior interventions and 
supports 

Operational 

Implement a multi-tiered system of supports for academics and behavior Emerging 

Implement evidence-based strategies to engage families to support learning Emerging 

Partner with local businesses, community organizations, and other agencies to meet the 
needs of the school 

Emerging 

Foster Quality Professional Learning 
Identify professional learning needs through analysis of a variety of data Emerging 

Use multiple professional learning designs to support the learning needs of staff Emerging 

Monitor and evaluate the impact of professional learning on staff practices and student 
learning 

Emerging 

Summary 

Strengths 

Which Essential Practices are currently Operational or Exemplary and could be leveraged in your efforts to improve upon 

your most pressing challenges? 

> 

Identify and address individual student learning needs 

Foster a culture of high expectations for success for all students, educators, families, and community members 

Continuously monitor implementation of the school improvement plan and adjust as needed 

Promote and sustain a positive school environment where all members feel welcomed, supported, and safe in school: 
socially, emotionally, intellectually and physically 
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Challenges 

Thinking about all the most pressing challenges identified in the previous sections, which of the Essential Practices that 

are currently Not Yet Evident or Emerging, if improved, would greatly impact your progress in achieving your mission, 

vision and Future Ready PA Index interim targets in State Assessment Measures, On-Track Measures, or College and 

Career Measures? 

> 

Implement a multi-tiered system of supports for academics and behavior 

Implement evidence-based strategies to engage families to support learning 

Partner with local businesses, community organizations, and other agencies to meet the needs of the school 
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Summary of Strengths and Challenges from the Needs Assessment 

Strengths 
Examine the Summary of Strengths. Identify the strengths that are most positively contributing to achievement of your 

mission and vision. Check the box to the right of these identified strength(s). 

Strength 
Check for 
Consideration in Plan 

90.9% of students met the interim goal/improvement target for four year cohort in 
graduation. This is higher than the statewide average of 88.0%. This is down from the 
previous school year. 

True 

99.7% of students met the performance standard for an 'exceeds performance' rating. False 

Our building achieved a 91.0 academic growth score for the previous school year. This is well 
above the state average of 74.9. 

False 

21% of students were proficient with 1% of students being advanced. 114 students overall 
reached proficiency. 

False 

77% of our students finished proficient on an internal writing assessment up from 43% at the 
BOY. 

False 

37% of students scored proficient on our internal ATSI constructed response metric. False 

5% of students were proficient, 1% of students were advanced. 27 students reached 
'proficiency' on the CDTs. 

False 

99.7% of students exceeded the performance standard. False 

100% of students at MHS have a graduation pathway identified and is being monitored. True 

79.0% of students with disabilities demonstrated growth in Mathematics/Algebra I. False 

77% of students in our black subgroup demonstrated growth on the English Language 
Arts/Literature assessment. 

False 

83.0% of students demonstrated growth in Mathematics/Algebra I. False 

44.2% of students scored proficient on the English Language Arts/Literature Keystone 
assessment. 

False 

29.0% of students were proficient on the Mathematics/Algebra I Keystone exam. False 

Identify and address individual student learning needs True 

Foster a culture of high expectations for success for all students, educators, families, and 
community members 

False 

Continuously monitor implementation of the school improvement plan and adjust as needed True 

Promote and sustain a positive school environment where all members feel welcomed, 
supported, and safe in school: socially, emotionally, intellectually and physically 

False 

Challenges 
Examine the Summary of Challenges. Identify the challenges which are most pressing at this time for your School and if 

improved would have the most pronounced impact in achieving your mission and vision. Check the box to the right of 

these identified challenge(s). 

Strength 
Check for 
Consideration in Plan 

86.7% is the overall rate for goal attainment. This is down from the previous year. False 

79.3% of students in this subgroup met the regular attendance growth and attainment goal. False 

76.0% of students met the regular attendance performance standard compared to 79.6% 
statewide. 

False 

78% of students did not reach proficiency. This accounts for 394 students. False 

1% of students reached proficiency on the CDT. 4 total students. False 
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99% of students did not reach proficiency on the CDT exam. 363 students in total. False 

94% of students were not proficient. False 

28.8% of students enrolled in 12th grade were considered 'competent' in their program of 
study. 

False 

13% of students in the Black subgroup scored proficient on the Mathematics/Algebra I 
Keystone exam. 

True 

7.7% of students in the students with disabilities subgroup were proficient on the English 
Language Arts/Literature Keystone assessment. 

False 

2.5% of students with disabilities were proficient on the Mathematics/Algebra I Keystone 
assessment. 

False 

5.6% of students in the ELL group were proficient on the English Language Arts/Literature 
Keystone assessment. 

True 

2.6% of students in the ELL group were proficient on the Mathematics/Algebra I Keystone 
assessment. 

True 

Implement a multi-tiered system of supports for academics and behavior True 

Implement evidence-based strategies to engage families to support learning True 

Partner with local businesses, community organizations, and other agencies to meet the 
needs of the school 

False 

Most Notable Observations/Patterns 
In the space provided, record any of the comments and notable observations made as your team worked through the 

needs assessment that stand out as important to the challenge(s) you checked for consideration in your comprehensive 

plan. 

Through our conversations we discussed attendance, specifically within our black cohort of students, was an area of 

concern. This was based on conversations around being 'watched' for our graduation rate. We discussed focusing on our 

'core team' which functions as a 'child study' team as a place to ensure that those students in this cohort group are 

discussed and monitored. Additionally, we continued to discuss our ELL data and we felt it is best to go back to square 1 

and begin building up our infrastructure and provide PD to staff working with our ELL population. 
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Analyzing (Strengths and Challenges) 

Analyzing Challenges 

Analyzing Challenges 
Discussion 
Points 

Check for 
Priority 

13% of students in the Black subgroup scored proficient on the 
Mathematics/Algebra I Keystone exam. 

 False 

5.6% of students in the ELL group were proficient on the English Language 
Arts/Literature Keystone assessment. 

 True 

2.6% of students in the ELL group were proficient on the Mathematics/Algebra I 
Keystone assessment. 

 False 

Implement a multi-tiered system of supports for academics and behavior  False 

Implement evidence-based strategies to engage families to support learning  True 

Analyzing Strengths 
Analyzing Strengths Discussion Points 

90.9% of students met the interim goal/improvement target for 
four year cohort in graduation. This is higher than the statewide 
average of 88.0%. This is down from the previous school year. 

Our graduation rate is solid in terms of statewide 
comparisons, but we would like for the overall 
number to be significantly higher. 

100% of students at MHS have a graduation pathway identified 
and is being monitored. 

Our school counseling staff do a great job of 
identifying graduation pathways with all our 
students. 

Identify and address individual student learning needs 

We have developed a core team and will continue 
to build that program to ensure that we are 
monitoring student needs through our advisory 
foundation. 

Continuously monitor implementation of the school 
improvement plan and adjust as needed 

Our internal data in past ATSI plans have shown 
tremendous success in terms of growth on internal 
measures. 

Priority Challenges 
Analyzing 
Priority 
Challenges 

Priority Statements 

 

Establish a structured English Learner support framework that includes an ELL handbook, teacher 
cohort, and internal progress-monitoring process to ensure consistent instructional practices, 
targeted academic supports, and data-driven decision-making that improve ELL student 
achievement and proficiency on the ELA Keystone assessment. 

 

Develop and implement a school-wide attendance awareness and family engagement system that 
uses evidence-based communication and outreach strategies to educate students and families 
about chronic absenteeism, punctuality, class attendance, and the academic and social benefits of 
school participation in order to improve attendance rates and support positive academic outcomes 
for at-risk student groups. 
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Goal Setting 

Priority: Establish a structured English Learner support framework that includes an ELL handbook, 

teacher cohort, and internal progress-monitoring process to ensure consistent instructional practices, 

targeted academic supports, and data-driven decision-making that improve ELL student achievement and 

proficiency on the ELA Keystone assessment. 
Outcome Category 

English Language Growth and Attainment 

Measurable Goal Statement (Smart Goal) 

By the end of the 2026-27 school year, the high school will establish a structured ELL support framework that includes 
an ELL handbook, development of ELL bridge course, teacher cohort, and internal progress-monitoring process to 
support consistent instructional practices and student support systems for ELL students. 

Measurable Goal Nickname (35 Character Max) 

ELL Foundation 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

Form ELL Leadership 
Team and teacher cohort. 
Conduct needs 
assessment of current ELL 
practices. Begin 
development of ELL 
Handbook and identify 
progress-monitoring 
measures. 

Complete and distribute 
draft ELL Handbook. Provide 
professional learning to 
cohort members on 
instructional supports for 
multilingual learners. 
Establish baseline academic 
and language acquisition 
data for all ELL students. 

Implement handbook 
procedures schoolwide. 
Conduct at least two 
progress monitoring 
cycles and cohort 
meetings to review 
student data and 
instructional practices. 

Evaluate implementation 
fidelity of the handbook, 
teacher cohort, and progress 
monitoring process. Develop 
recommendations and revisions 
for 27-28 based on student 
outcomes and staff feedback. 

Priority: Develop and implement a school-wide attendance awareness and family engagement system 

that uses evidence-based communication and outreach strategies to educate students and families 

about chronic absenteeism, punctuality, class attendance, and the academic and social benefits of school 

participation in order to improve attendance rates and support positive academic outcomes for at-risk 

student groups. 
Outcome Category 

Community Engagement 

Measurable Goal Statement (Smart Goal) 

By the conclusion of the 26-27 school year, the high school will implement a school-wide attendance awareness 
campaign designed to educate students and families on chronic absenteeism, punctuality, class attendance, and the 
academic/social benefits of school participation, resulting in an increase in overall attendance from 76% to 78% and 
improved graduation outcomes for identified at-risk student groups. 

Measurable Goal Nickname (35 Character Max) 

Attendance as a Pathway to Graduation 

Target 1st Quarter Target 2nd Quarter Target 3rd Quarter Target 4th Quarter 

Launch attendance 
awareness campaign. 
Communicate attendance 
expectations to all 
families. Identify students 
at-risk for chronic 
absenteeism and establish 

Implement targeted 
outreach to families of 
at-risk students. 
Conduct attendance 
focused family 
engagement events and 
share attendance data 
with stakeholders. 

Intensify interventions for 
chronically absent students 
through individualized attendance 
plans, mentoring, and family 
conferences. Monitor subgroup 
attendance (and 
behavior/academics) through 
CORE team. 

Evaluate effectiveness 
of attendance campaign 
and interventions. 
Recognize attendance 
improvements and 
develop sustainability 
for 27-28 school year. 
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attendance monitoring 
procedures. 
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Action Plan 

Measurable Goals 
ELL Foundation Attendance as a Pathway to Graduation 

Action Plan For: ELL Foundation 
Measurable Goals: 

• By the end of the 2026-27 school year, the high school will establish a structured ELL support framework that 
includes an ELL handbook, development of ELL bridge course, teacher cohort, and internal progress-
monitoring process to support consistent instructional practices and student support systems for ELL 
students. 

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion 
Date 

Develop and implement an ELL Handbook that establishes procedures, 
instructional expectations, accommodations, and support systems for ELL 
students. 

2026-07-01 2026-10-30 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

ELL team: Admin; ELL 
staff; Coaches 

WIDA framework, PDE ELL guidance, Staff 
collaboration time, handbook development materials. 

No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Establish and train an ELL Teacher Cohort to build capacity in supporting 
multilingual learners. 

2026-08-03 2027-05-31 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

ELL team: Admin; ELL 
staff; Coaches 

Professional learning materials, meeting 
times, WIDA resources 

Yes  

 

Anticipated Output 
Monitoring/Evaluation (People, Frequency, and 
Method) 

Completed ELL Handbook, Monthly ELL cohort meeting 
agendas and minutes, progress-monitoring reports for all 
ELL students, Intervention plans for identified students, 
increased consistency in instructional accommodations. 

ELL team, monthly implementation reviews, quarterly 
data analysis meetings. Data sources: Keystone 
benchmark data, WIDA ACCESS scores, Progress-
monitoring data, classroom observation data. 

Action Plan For: Attendance as a Pathway to Graduation 
Measurable Goals: 

• By the conclusion of the 26-27 school year, the high school will implement a school-wide attendance 
awareness campaign designed to educate students and families on chronic absenteeism, punctuality, class 
attendance, and the academic/social benefits of school participation, resulting in an increase in overall 
attendance from 76% to 78% and improved graduation outcomes for identified at-risk student groups. 

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 
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Develop and launch a school-wide attendance campaign focused on chronic 
absenteeism, punctuality, and the benefits of school participation. 

2026-07-01 2026-09-30 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Graduation Team: Principal, 
school counselors, social 
worker. 

Communication materials, school 
website/social media, parent outreach tools. 

No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Implement ongoing family communication and engagement activities related to 
attendance and student success. 

2026-09-01 2027-05-31 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Graduation Team: Principal, 
school counselors, social 
worker. 

Parent communication platform, translation 
services, attendance reports. 

No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Establish a tiered attendance intervention process for students identified as 
chronically absent or at risk. 

2026-09-01 2027-05-31 

Lead Person/Position Material/Resources/Supports Needed PD Step?  

Graduation Team: Principal, 
school counselors, social 
worker. 

Attendance dashboard, student support 
plans, intervention tracking tools. 

No  

 

Action Step 
Anticipated 
Start Date 

Anticipated 
Completion Date 

Conduct quarterly attendance data reviews to evaluate progress and adjust 
interviews. 

2026-10-01 2027-06-30 

Lead Person/Position 
Material/Resources/Supports 
Needed 

PD Step?  

Principal; Attendance Team; Coaches, 
School Social Worker, Counselors 

Attendance reports, data 
dashboard. 

No  

 

Anticipated Output Monitoring/Evaluation (People, Frequency, and Method) 

Attendance awareness campaign materials, 
family engagement events and 
communications, attendance intervention 
plans for identified students, quarterly 
attendance reports, increased family 
participation in attendance initiatives. 

Principal, school counselor, attendance team, school improvement 
team, monthly attendance effectiveness reviews, parent 
participation tracking, attendance team meetings, daily attendance 
reviews, quarterly intervention effectiveness reviews, parent 
tracking, attendance team meetings, daily attendance reports, 
chronic absenteeism data, family engagement participation records, 
graduation and course completion indicators. Monthly attendance 
monitoring, quarterly data review cycles 
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Expenditure Tables 

School Improvement Set Aside Grant 
True School does not receive School Improvement Set Aside Grant. 

Schoolwide Title 1 Funding Allocation 
True School does not receive Schoolwide Title 1 funding. 
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Professional Development 

Professional Development Action Steps 
Evidence-based 
Strategy 

Action Steps 

ELL Foundation 
Establish and train an ELL Teacher Cohort to build capacity in supporting multilingual 
learners. 

Supporting ELLs Through Effective Instructional Practices and Progress Monitoring 
Action Step 

• Establish and train an ELL Teacher Cohort to build capacity in supporting multilingual learners. 

Audience 

ELL staff, general education teachers serving ELL students 

Topics to be Included 

Understanding language acquisition and second-language development, WIDA English Language Development 
Standards, Effective instructional strategies for multilingual learners, Differentiation and scaffolding techniques, 
Classroom accommodations and modifications for ELL students, Utilizing the ELL Handbook to ensure consistent 
practices, Utilizing the ELL Handbook to ensure consistent practices, Progress monitoring and data analysis for ELL 
students, Collaborative planning and problem-solving through the teacher cohort model, Preparing ELL students for 
Keystone and other state assessments. 

Evidence of Learning 

Implementing ELL instructional strategies in classroom lessons, Utilizing accommodations identified in the ELL 
handbook, Participating in ELL cohort meetings and collaborative planning sessions, maintaining progress-monitoring 
documentation for identified ELL students, Demonstrating evidence of differentiated instruction during classroom 
observations, analyzing student data and adjusting instructional supports accordingly. 

Lead Person/Position Anticipated Start 
Anticipated 
Completion 

Principal, ELL teacher/coordinator, instructional coach, intermediate unit 
consultant, WIDA certified trainer or external ELL specialist. 

2026-08-01 2027-05-31 

Learning Format 
Type of Activities Frequency 

Professional Learning 
Community (PLC) 

Monthly ELL cohort training meetings, quarterly data review, ongoing coaching and 
support throughout the school year. 

Observation and Practice Framework Met in this Plan 

• 3c: Engaging Students in Learning 
• 3b: Using Questioning and Discussion Techniques 
• 3d: Using Assessment in Instruction 

This Step Meets the Requirements of State Required Trainings 

Language and Literacy Acquisition for All Students 
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